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KRM Moderator: Today's National Dropout Prevention Center for Students with 

Disabilities presentation is titled Building Early Warning Systems to 
Identify Students with Disabilities at Risk for Dropping out of High 
School and Monitoring Response to Intervention.  Our presenters 
today are Loujeania Bost and Mindee O’Cummings.  Loujeania is the 
Director of the National Dropout Prevention Center for Students with 
Disabilities and, Loujeania, welcome to the program.  The audience is 
all yours. 

 
Loujeania Bost: Thank you, Dick.  Hello, everyone, and welcome to our broadcast 

today.  With the national high school graduation rate hovering around 
70%, far too many of the nation’s students are falling through the 
cracks of the educational system and leaving high school without the 
skills necessary for college and success in life.  And [indiscernible] 
evidence in national statistics show that educational outcomes for 
youth who are of minority background, youth with disabilities, are 
generally worse than those of their peers.  However, recent research 
has consistently revealed that academic factors known as early 
warning data risk factors are on-track indicators for on-track 
measures that more accurately predict whether or not a student is 
likely to drop out as socioeconomic factors. 

 
 This knowledge put power in the hands of educators to strategically 

focus on the academic factors of success that they can positively 
impact.  Early warning systems serves to enable educators to shine a 
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light on exact indicators that are at the tipping point of student 
success, looking across those variables as attendance, academic 
performance, course completion, focusing on ninth grade, focusing 
on transition points within middle school.  It serves as a mechanism 
for pulling together disparate data and sharing it with classroom 
teachers who would not otherwise take the opportunity or the time to 
do so.  And it also helps to identify goals for interventions. 

 
 Recently, in 2008, the Institute of Educational Science also identified 

diagnostic interventions as a family of a universal strategist that 
would support a dropout prevention and intervention program.  This 
family of diagnostics would help to utilize data systems that support a 
realistic diagnosis of the number of students who drop out and to help 
identify individual students at high risk of dropping out. 

 
 In today’s presentation, we’re going to discuss early warning systems 

and our speaker today is going to share with us a tool that has been 
developed by the National High School Center to begin to assist local 
education agencies to look at their population and identify those 
students that might be experiencing those risks that would put them 
at risk of dropping out of school. 

 
 Our speaker today is Dr. Mindee O’Cummings, the Technical 

Assistance Liaison from the National High School Center.  Mindee is 
a research analyst at the American Institutes of Research and has 
worked in the field of education for over thirteen years.  Her expertise 
includes teaching in special and general education settings, working 
as a school-based technology coordinator, serving as an elementary 
and middle school vice-principal, conducting research and program 
evaluations, providing technical assistance to educators, researchers 
and developers, and working with families whose children have 
disabilities. 

 
 Dr. O’Cummings currently serves as the Technical Assistance Liaison 

from the National High School Center and supports regional 
comprehensive centers and state education agencies in their efforts 
to improve high schools.  She also serves as a Task Leader for the 
National Evaluation and Technical Assistance Center for the 
Education of Children and Youth who are neglected, delinquent or at 
risk, and previously served as the Deputy Director for the Linking 
Assessment Policy and Practice in Children’s Mental Health for the 
Child, Adolescent and Family Branch of the Center for Mental Health 
Services at the Substance Abuse and Mental Health Services 
Administration at the U.S. Department of Education. 
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 Dr. O’Cummings holds a BS and an MS in Special Education from 

the University of New Mexico and a PhD in Curriculum and 
Instruction from Arizona State University.  She has served as an 
adjunct faculty at both Arizona State and George Mason University.  
We welcome Dr. Mindee O’Cummings to our program today.  
Mindee. 

 
KRM Moderator: Mindee, is your phone muted? 
 
Dr. O’Cummings: Now it’s not.  I was just getting our introductory slide.  Great.  Thank 

you so much for the wonderful introduction and I’m very excited to be 
here today.  I always love [inaudible] but I have to tell you candidly 
that doing it via Webinar is not my favorite format.  So feel free to 
pose questions.  Let me know if there’s information that you need 
clarification on if I’m not covering something in enough depth so I can 
continue to understand how you guys are doing as an audience.  I 
definitely appreciate that feedback and those clarification questions. 

 
 The presentation that I’m going to give today I’ve done in everywhere 

from an hour to two or three days.  So each time I get to present it, I 
only can present when I have an hour and a half some of the content, 
so if there’s areas that I didn’t go into enough depth on, again see 
that for clarification or more information.  

 
 I am with the National High School Center which is at the American 

Institutes for Research in Washington, DC.  The National High School 
Center is one of the five content centers funded by the U.S. 
Department of Education Office of Elementary and Secondary 
Education and we’re co-funded by the Office of Special Education 
Program.  We have the unique opportunity to not only work with the 
sixteen regional comprehensive centers and provide technical 
assistance to them, who in turn work with the state education and 
local education agencies, we also have the opportunity to work with 
the OCEP [indiscernible] centers including the National Dropout 
Prevention Center for Students with Disabilities – and thank you, 
guys, for having me, and the IES Regional Lab.   

 
 As was stated in the introduction, we, I think, all really understand 

that the dropout problem is and continues to be just a national crisis 
with students dropping out of high school.  And so I’m not going to get 
into that but we know that disproportionately who those students are 
and those students disproportionately are minority students and 
students with disabilities.  And although they are disproportionately in 
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large urban areas, we don’t know of many schools that don’t 
encounter this problem of dropout prevention, or of dropping out, of 
students dropping out.  

 
 So there’s many ways that we can go about to start addressing these 

problems and I think that in times like now that resources are scarce 
and we want to make sure that we’re targeting the correct youth with 
all of our limited resources, and giving the youth the appropriate 
support that’s needed to succeed, one great way of doing that is 
using an early warning system. 

 
 So what is an early warning system?  And for the purpose of this 

presentation, I thought just providing a definition of an early warning 
system would be a great first step.  An early warning system relies on 
readily available data, helps a school to one, predict which students 
are at risk of dropping out.  So predicting those individual students 
that may drop out.  And then targeting resources to support those off-
track students while they’re still in school.  So making sure that those 
resources that we do have are [inaudible] at those students, and then 
examining how those interventions are, if they’re effective with those 
students and, if not, how we can tweak those interventions.  And then 
examine patterns and identify school climate issues.  So using that 
same data, not looking at the individual students and not using it to 
identify individual students, but using it to look at kind of the school as 
a whole or sub-groups of students, and looking at what those patterns 
are, and I’ll go though examples of that.  

 
 So for today’s presentation, I want to start out by providing an 

overview of the high-yield indicators of students in disengagement 
and talk a little bit about the research and where we kind of came up 
with those indicators and then just talk about the evolution of the 
Early Warning System Tool, introduce the seven-step early warning 
system implementation process, and lastly demonstrate the National 
High School Center Early Warning System Tool Version 2.0.  

 
 And just to start out with, all of this information that’s presented in the 

slides is also summarized and freely available as well as the tool is 
freely available on our website at www.betterhighschools.org and was 
developed by the funding from the U.S. Department of Education, so 
is available to state, district and schools for youth. 

 
 Let’s start out and just step back and look at the early research and 

where this started.  And ninth grade was determined by Allensworth 
and Easton and Bofond [ph], many of the researchers, as really being 
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a make-it-or-break-it year.  And by examining the data, it became 
apparent that more students really failed at ninth grade year more 
than any other year and then a disproportionate number of those 
students that failed or that are held back in ninth grade subsequently 
drop out.  And it was this pattern that really got researchers to start 
looking at the data and looking at these longitudinal data systems to 
examine patterns.  And what they asked was kind of, “Is there a way 
of us predicting which of those students that are not going to do well 
in ninth grade so we can provide them the support to go on and pass 
ninth grade and then subsequently graduate?” 

 
 And from that research, it became clear that even during the first 

semester or even earlier, in the first twenty or thirty days of school, 
there’s powerful indicators that can predict whether a student would 
go on and graduate from high school.  These indicators kind of 
clustered around three areas, the first being engagement, the 
second, course performance, and then the third is this end-of-year 
indicator or some people will have heard of it refer to it as the on- and 
off-track indicator. 

 
 Engagement can easily be assessed by just looking at students’ 

attendance or absenteeism rates.  Course performance can be 
assessed by looking at not only course grades but also the number of 
credits earned.  And then this end-of-year indicator, which was 
developed by the Chicago Consortium on School Research, or as we 
refer to it, the CCSR End-of-Year Indicator, or you, as I said, may 
have heard of it as the on- and off-track indicator, combined two data 
courses which is core course performance and accumulated credits. 

 
 I think personally that these indicators are very powerful in the fact 

that they rely on data that all schools have that are very predictive, 
but they don’t rely on demographic data that oftentimes can over-
identify groups of students and not provide all students ample 
opportunity to receive resources.  And I often, as a person that 
dropped out of high school and a researcher now today, not only try 
and validate what I see and learn based off of is there solid research, 
is there a basis for this, but I also try and always look at it from a very 
personal perspective and wonder is it valid and would it have helped 
me, would it have helped my friends?  Being a dropout, we also know 
plenty of other dropouts.  We need somebody to hang out with while 
other students are going to school, and would it have [indiscernible]  
And I look at these and think about these key indicators and I’ll go 
through them now and then I’ll talk to you a little bit about why I think 
they’re important and revisit that. 
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 So let’s look at the research and why these key indicators were 

identified.  And I think for some of you this will be a review, and I 
apologize for that, but hopefully it will provide us all the same 
foundation of knowledge so we can continue to talk about the 
implications of it. 

 
 So the first one is attendance and here on this chart you can see, on 

the left side of this chart you can see the percentage of students that 
have graduated in four years.  Along the bottom you can see that 
these students are clumped into the days that they were absent.  So 
in the first column, students that were absent from zero to four days, 
87% of those students went on to graduate in four years, and this is 
zero to four days in the first or second semester of their ninth grade 
year. 

 
 In the second group, students that were absent five to nine days, only 

63% of those students went on to graduate.  And look what happens 
when that goes all the way down to ten to fourteen days which 
represents 10% or more days absent, 41% of those students went on 
to graduate in four years. 

 
 A lot of people asked about this data, a question I receive frequently 

is:  Well, what about five year graduation?  And when that data is 
analyzed, we find the exact same pattern.  The only difference is that 
across the board a few more percentage of students will have 
graduated in the column on the left side.  We see relatively little 
change on the column on the right side.  

 
 The next high-yield indicator is grade point average.  And in Chicago 

public schools where this research was done, they’re on a four-point 
GPA scale.  And so here you can see that we have looked at the 
relationship between GPA and graduation.  On the far righthand side 
you can see students or freshman that have a GPA of 3.5 or higher, 
97% graduate.  When that drops one grade point down to 2.5, only 
86% of those students go on to graduate.  And then at 2.0, only 72% 
of those students go on to graduate.  So you can see there’s a strong 
correlation between attendance and GPA and four year and/or five 
year graduation. 

 
 Likewise, here we’re looking at course failure.  And here we can see 

the strong relationship between course failure and graduation.  On 
the lefthand side you can see students that didn’t fail a course in ninth 
grade, 85% of those students go on to graduate.  When a student just 
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fails one course, 70% of those students go on to graduate, and at two 
courses only 55% of those students go on to graduate.  As the course 
failures increase, the graduation rates decrease. 

 
 I think that I’ve made–oh, and before I go on, semester course 

failures, oftentimes I hear, especially districts and schools talk about 
semester course failures in regards to Math and Language Arts and 
the important of these gatekeeper courses, and I’m going to visit that 
in just a moment.  But this graph is actually correlating any course 
failures.  So if I have any of my Art, PE, Humanities teachers out 
there, I think that this is important for us to realize that any course 
failure is very predictive in graduation, not just course failures 
associated with those gatekeeper courses. 

 
 When Allensworth and Easton looked at this data, they definitely 

examined the power of those gatekeeper courses and they were 
slightly more predictive of eventual graduation.  But what they found 
was that any course was pretty predictive and therefore not 
differentiating between core courses and non-core courses in making 
a more simplistic model was just as powerful.  So those are the 
indicators associated with attendance and academic core 
performance. 

 
 I’m now going to turn to the Chicago’s on-track indicators which we’ll 

after this point on refer to as the CCSR end-of-year indicator.  And 
here this indicator combines two variables.  And now we’re looking at 
core courses, and to be on-track a student cannot have failed more 
than one semester-long core course and has had to have 
accumulated enough credits for promotion to the tenth grade.  So on 
the chart on the bottom of the screen you can see that to be on track 
you have to have met both of these criteria.  So you can have failed 
zero or one core course and you have accumulated enough credits to 
be promoted. 

 
 If you miss either one of these criteria, so you’ve maybe failed two 

core courses or you have not accumulated enough credits to be 
promoted or you didn’t meet both, you’re considered off-track.  This 
indicator only works at the end of the ninth grade year, but it’s a very 
powerful indicator.  And one of the things that I really have enjoyed in 
looking at the Allensworth and Easton data is that they’ve looked at 
these indicators and these indicators that are available that are based 
on readily available data that are actionable or malleable indicators, 
and they compared it to other types of indicators.   
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 And here in this chart it’s comparing this on-track indicator in 
comparison to eighth grade achievement scores in Math and 
Language Arts.  So what they did in this chart is that they broke 
students up into four quartiles or four groups.  And those on the right 
in the top quartile, these students scored the highest on their eighth 
grade achievement.  Those in the bottom quartile are the ones that 
scored the lowest on their Mathematics and/or Language Arts 
achievement, and then the middle two quartiles are here. 

 
 And then for each quartile, they broke up the students to those that 

were on-track and those were off-track.  And the on-track are in green 
and the off-track are in that yellowish color.  And so then what 
percentage of those students went on to graduate?  So let’s look at 
this top quartile over on the far right.  Here you can see those 
students that scored the best on their academic achievement and 
were on track, so they have enough credits and they didn’t fail more 
than one core course, 90% of those students went on to graduate 
high school.  But any of those students that were not on-track, only 
37% of those students went on to graduate.   

 
 And I often wonder who those students might be.  Although I didn’t 

have the opportunity to dive into this anymore, it would be my 
assumption that those are oftentimes, are students that may be not 
being academically challenged, find school for whatever reason, 
boring, and/or have kind of become engaged in another activity 
external to school.  And those students leave our schools and I think 
that’s disheartening because we know about providing challenges 
and the importance of that in educating our students, and I think that 
we’ve lost those students because we didn’t engage them and 
provide them the academic challenges and those high expectations 
that we know are so important. 

 
 On the far lefthand side, the bottom quartile, these are again our 

students that didn’t score as well on their academic, eighth grade 
academic achievement.  And what’s happened to these students?  
Sixty-eight percent of these students that are on-track go on to 
graduate, whereas 14% of those students that are not on-track don’t–
those students will not go on to graduate.  

 
 I find this actually in some ways very encouraging because these 

students that we know that are struggling for whatever reason 
academically, maybe it be that they have a learning disability and/or 
another identified or unidentified reason that they’re not doing as well 
with their academic achievements, but are provided ample support to 
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pass their core courses and accumulate credits, these students too 
can go on to graduate.  And I think that’s the kind of takeaway from 
this research, for me, is that students, despite their academic 
achievement, that are given enough support and high enough 
expectation can go on to graduate. 

 
 So based on the research by primarily Allensworth and Easton at the 

Chicago Consortium on School Research and Bofond [ph] and 
colleagues at Johns Hopkins, we’ve identified four indicators, four 
high-yield indicators.  And these are at this point ninth grade 
indicators but we’ll talk about their application beyond ninth grade in a 
moment.  And for each of these indicators, we’ve not only said that 
they’re strong indicators based on the correlation, but we’ve also 
drawn kind of that line in the sand to say when is it that those 
students go from being not at risk to being at risk?  And we call those 
the benchmarks and they’re on the right column. 

 
 So for absenteeism, students that have missed 10% or more of 

instructional time are considered at risk for dropping out.  Students 
that have failed one or more courses and have a GPA of 2.0 or lower 
on a four-point scale and students that have failed two or more 
semester core courses or accumulated fewer credits than the number 
required for promotion to tenth grade are at risk. 

 
 Absenteeism is unique in that this is predictive as early as twenty to 

thirty days into school.  Course failures and grade point average 
becomes predictive after the ending of the first grading period, and 
the CCSR end-of-year indicator is predictive at the end of the 
academic year.  The reason that we changed the name in our tools 
from the on-track indicators to end-of-year indicator is because there 
was some misperception that if a student was on-track on the end-of-
year indicator but was off-track at the end of year, for instance on 
grade point average or course failure, that the on-track indicator 
trumped that of other indicators. 

 
 It’s our belief that each of these indicators are such a strong predictor 

of dropping out that not one of them trumped another, that any 
student that’s flagged for any reason has enough reason for us as 
educators to respond to that flag and help that student and enable 
that student with whatever supports we can to graduate. 

 
 I told you that–and I think the research has spawned and definitely 

supports these four indicators.  And I also then again reflected on my 
personal experience.  And for those that can’t see me or don’t know 
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me, let me tell you a little bit about myself.  I’m a woman, obviously, 
by my voice I think.  I also came from a middleclass family and I’m 
disabled, but I have an orthopedic impairment.  So looking at my 
demographics, I actually have a higher likelihood than probably 
average to go on and graduate.  And additionally, we use 
demographics to target resources at the school and district level for 
dropout prevention.  And if that was the case, as it was probably 
during my high school years, I was never targeted as a potential 
dropout based off my demographics. And regretfully, there wasn’t 
these high-yield indicators being put into action because I would have 
probably been–I would have been caught long before I dropped out.  I 
dropped out on my sixteenth birthday but I know that my absenteeism 
increased greatly in both my ninth and early tenth grade year.  I did 
have course failures but the only course that I actually ever failed was 
PE.  I told you I use a wheelchair and I wasn’t very fond of my 
adaptive PE course and so I opted not to attend it.  And my GPA was 
probably above the 2.0.  But I found that these indicators, you know, 
really would have caught me and I think that they’re great because 
they provide an equal playing grounds for those students that may be 
traditionally or those students that not traditionally be at risk. 

 
 Likewise, we won’t be targeting, at the school level, resources to 

students based off demographics, which some of those students may 
and some of those students may not be at risk.  We can give each 
student an opportunity to acquire kind of the resources that they need 
to support them and graduate. 

 
 After this research was done by Allensworth and Easton at the 

National High School Center, we continue for many reasons to focus 
on students with disabilities.  One of the reasons obviously is our 
funding comes from [indiscernible] Special Education Program, but 
also we really definitely see the need to continue to explore supports 
for students with disabilities at the high school level, and it’s an area 
that there’s really kind of a dearth of research out there. 

 
 So we always felt really good about the indicators that were out there 

because of the work of Allensworth and Easton and Bofond [ph][ has 
always been inclusive of all students in the school systems that they 
examine.  But what neither of the researchers had done to this point 
was to actually disaggregate the data and to look at certain student 
sub-groups and see if these kind of predictors were equally as 
predictive for those students. 
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 And so we recently asked Allensworth, Elaine Allensworth and her 
colleagues and primarily Julia Grant to look at the research and to 
look at the data and to re-examine it specifically for students with 
disabilities.  And what they found for those groups of students with 
disabilities, being our EVD, our learning disabilities and our speech 
and language disorders, that those students that are at higher risk for 
dropping out of high school, that the indicators were equally as valid 
and all they did was identify more students than maybe they would in 
the general population. 

 
 And so it was really nice to see this, and this report which is available 

also on our website, goes into that and starts to kind of better 
understand what’s going on and some of the differences between 
these populations of students.  I also thought the analysis was 
interesting because they not only looked at students with disabilities, 
but they also looked at students that were two years behind on 
academic achievement tests and looked at what those patterns were.  
And again, with those students, because they are at higher risk, they 
found some of the same patterns as they did for our students with 
disabilities. 

 
 So I talked a lot about these indicators and the evolution of these 

indicators.  And based off of the initial research really that focused on 
ninth grade and identified these indicators, the National High School 
Center has developed a tool called the Early Warning System Tool.  
That initial tool we now endearingly refer to as Version 1.0.  And it 
was a simplistic Excel spreadsheet that enabled schools to put their 
students’ names, identification numbers and this readily available 
data related to course performance and attendance, and it would then 
identify those students that were on- or off-track.  And this tool was 
downloaded by seventeen hundred users and started conversations 
with states across the country and districts and schools and rolling 
out and implementing this tool. 

 
 And that was very exciting for us.  From all of that kind of uptake or 

use, we had the great opportunity to work with many of the users to 
enhance the tool and develop a new tool which we now call Early 
Warning System Version 2.0, which I will demonstrate at the end of 
this presentation.  But some of the key features of the second version 
of the tool include the ability to import data.  We found that many of 
our larger districts or schools that have more students, it was hard to 
even copy and paste the data into the tool.  So this tool allows data to 
be imported.  It also allows for accommodations of local contextual 
factors.  The first tool was only on the semester grading period.  This 
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one allows for semesters, trimesters and quarters.  It also allows for 
users–it’s a high school tool so it’s no longer just focused on that 
ninth grade year, but it expands from the ninth to the twelfth grade 
year and it allows for schools that might have already a predefined 
pre-high school indicator to indicate the results of that within the tool. 

 
 Lastly, it allows for the modification of benchmarks and thresholds.  

And it’s important that districts that have the capability to analyze 
their longitudinal data and kind of tweak or hone those thresholds do 
so and then the tool can capture the results of that analysis.  We 
caution districts that don’t have the capability to do that individual 
analysis of data to use the nationally-validated tools.  We feel strongly 
that they’re a good starting point for both urban and other settings.  
We’re excited that recently Evelyn Johnson, a researcher, recently 
looked at the use of this tool and these cut points in a rural setting.  
And so these thresholds have really kind of been validated not only 
by research but also by many users.  And I think they’re a great 
starting point. 

 
 The new tool also has new capabilities.  We found that with the old 

tool most users would actually not only identify students but then 
have an appropriate way to react and then monitor those students’ 
progress.  But some schools really struggled with how to best do that.  
So the Version 2.0 can also house dropout prevention, an inventory 
of dropout prevention interventions that are available within the 
school, and we encourage the dropout prevention interventions to not 
only be looked at, those kind of specific interventions that we typically 
think of as dropout prevention interventions like check-and-connect, 
[indiscernible], but also any of those supports that would enable a 
student to go on and graduate, be it academic support or other such 
things. 

 
 And then the tool allows for users to assign students to those 

interventions and monitor students’ response to those interventions 
over time.  Also, the original tool only had a flag report which would 
identify which students were individually flagged and for what and it 
was presented in an Excel spreadsheet.  And the new version does 
that as well, but there’s also numerous school, and school, student 
and individual student level reports that are preset and customizable. 

 
 And lastly, we expanded the reach of the tool so now no longer is it 

just a ninth grade tool but we promote its use across the high school 
spectrum from ninth to twelfth grade.  We’re excited to report that 
we’re also in the process of exploring what are the most appropriate 
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middle school indicators and looking at how a tool like ours could be 
adapted for the use at the middle grades. 

 
 So here, this chart again looks at those same risk indicators that we 

discussed previously and looks at–and these are the exact same 
ones that are used in the new tool.  The only changes you’ll see is 
that we added that pre-high school indicator that I discussed 
previously. And instead of looking at performance of the semester, it 
allows for analysis of performance after each grading period. 

 
 I think that this is–and at the beginning of the presentation in the 

introduction, I talked a little bit about the work of IES, and IES really 
promotes the use of utilizing a data system.  It’s one of the six 
recommendations in the IES practice guide on dropout prevention – 
and I’m sure many of you are familiar with it – and I just wanted to 
highlight that.  And the tool also not only really responds to number 
one, but also really responds to the other five recommendations in 
that it can allow us to really monitor—assign and monitor those 
interventions that are so important to our students’ success. 

 
 Before I actually talk—or show you the tool that we’ve developed, I 

want to talk a little bit about the implementation cycle.  And in the 
process of developing Version 2.0, we again had this opportunity to 
work with these districts and these schools and how they’re 
implementing an early warning system and we got to capture what we 
thought were kind of the best practices of what they were doing, and 
in doing this we not only looked to the schools but we looked to other 
models and frameworks that were out there for dropout prevention.  
And for many of you on the line, you might be familiar with the 
National Dropout Prevention Center’s framework, and I think that this 
aligns very well with that and either one I think is a very appropriate 
framework in which the Early Warning System Tool can be applied. 
And we definitely relied on those different frameworks as well in 
developing this. 

 
 In this framework we have seven steps, and the first one is to kind of 

establish a team that is going to be really responsible for the Early 
Warning System process.  And oftentimes what we’ve learned is that 
schools not only develop a new team, a [indiscernible] team, many 
schools actually use existing team structures that are there and give 
this as one of the roles of that team.  We see school improvement 
teams or other teams that really can pick this up and do this kind of 
work.  
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 I think that some of the key characteristics of those teams is that they 
have representation of staff, kind of across the high school, not only 
of staff that are familiar with all the interventions that are available 
and all the kind of the wealth of resources that are available at the 
high school, but also staff that are really knowledgeable of all the 
different students that are on campus because I think that team 
needs to be responsible for all students and identification of all 
students that might be at risk for dropping out. 

 
 And then that team is responsible for using an early warning system 

tool, be it the National High School Center or a locally-developed or 
another commercially-available tool that’s research-based.  And the 
use of that tool to identify again, those students that are at risk for 
dropping out and then those patterns of the school climate issues that 
may be happening in the school that prevent or enable students to 
succeed. 

 
 Oftentimes in step two, in using the tool, we find that in the school 

one person is actually responsible for entering the data into the tool 
and creating the reports, while the team is responsible for analyzing 
the reports, assessing students and going through the rest of the 
process for individual students.  The third step is to review the EWS 
data.  Here we look specifically for which students and which sub-
groups of students are being identified, or which students are being 
identified as being at risk and which sub-groups of students may be 
more presently identified for being at risk. 

 
 These indicators of risk are not the reasons why students actually 

drop out.  We don’t usually—nor did I one day go hmm, I hit the 10% 
threshold of attendance, I think it’s now time for me to depart.  
There’s usually an underlying cause for why bad attendance and/or 
course failure is occurring.  And in step four, we go that next step.  So 
we’re not only looking at what are those indicators, what has kind of 
brought that student to our attention, but looking at what are those 
underlying causes for that indicator, what brought that student to our 
attention.  And that enables us to move to step five which is assign 
and provide an appropriate intervention to the student.  So here, now 
based off of a flag and this knowledge of the student, we can assign 
students intervention. 

 
 In looking at interventions, the National High School Center looked at 

kind of what are those strategies or the characteristics of successful 
interventions.  There’s many organizations that vet interventions 
including the National Dropout Prevention Center, and so what we 
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didn’t want to do is duplicate their work.  Instead, building upon the 
work of those organizations, we looked at those programs that they 
vetted and determined to be successful.  And through that, we 
examined those to see kind of what are the strategies or what are the 
characteristics of those programs that make them successful.  And 
then we mapped those back to the programs that have that really as 
a focus area.  And these areas include focusing on achievement in 
core courses, so really having those high expectations.  But while 
having those, we have opportunities [inaudible] or to make up if 
they’ve not done well in those core courses, opportunities to keep up 
with those of their peers.  They have supports through things like 
tutoring.  

 
 Tutoring has been one of those areas that especially in high school 

level, we have seen schools that have done really well and schools 
that have not done so well.  We see that schools really have a hard 
time in promoting [inaudible] especially over time.  And in those 
cases, in schools that we see them do very well, we’ve seen tutors 
that are highly qualified that are very understanding of the content, 
and if students’ needs are being met in those tutoring sessions, many 
times those students continue to come back and find great benefit. 

 
 We also often talk about a [indiscernible] approach and I’ll talk about 

that in a minute.  There’s attendance and behavior monitors.  Tools 
like the earning warning system look at attendance at the twenty to 
thirty-day mark and then attendance and grades after each grading 
period.  Attendance and behavior monitors can look at similar 
indicators but on a more regular basis and check in with students 
more regularly if they see a decline in attendance or behavior.  
Advisories in team teaching, we definitely see in many of these 
programs really an emphasis on personalization and differentiation in 
learning.  Counseling and mentors again having that really—that 
relationship with an adult.  Students that have a strong relationship 
with an adult in school tend to succeed. 

 
 Small learning communities, again for the greater personalization.  All 

of these characteristics really were focusing on personalization.  
Small learning communities, for those that remember, have seen very 
much mixed results.  So small learning communities that have 
succeeded and that were able to improve outcomes for the youth in 
most schools had that really great personalization.  Those adults 
knew those students and were able to respond to those students’ 
needs.  And then there was also a real need for schools to 
understand what their feeder and/or their–where they’re feeding to, 
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really understand where they’re sending their students, kind of 
bridge—that transition from middle to high school.  And I know as a 
middle school teacher when I taught and the first time I went to high 
school that my students went to and experienced what a day was for 
them, it really was eye-opening for me and I really felt like I wasn’t, 
prior to that, preparing my students for what they were to encounter, 
and I think it’s important that our schools have that.  So ninth grade 
transition programs are another way to bridge that gap. 

 
 Students with disabilities.  We see that lots of these programs talk 

about that the students with disabilities not only need that support in 
school but they need really kind of that wraparound and make sure 
that we’re meeting their needs both in and outside of school.  Those 
outside of school experiences really also help their success and 
provide them greater opportunity.  All students need career college 
awareness to understand why they’re going to school and the 
importance of it and what’s next and why they’re doing all of this,. 
And engaging the family and community.  There’s never enough 
personnel I don’t think in the individual school to do this. 

 
 So engaging families and communities to support are really 

important.  As I just implied, resources are limited.  A tiered model to 
dropout prevention similar to that that you might be using for 
response intervention for academics or for behavior, PBS, is really 
appropriate and I think it allows schools to really think about what 
interventions are there in intensity so we can move students from tier 
to tier.  New Hampshire and Minnesota both have nice models of 
these tiered models, and if you’re interested in those they are 
exemplified further on the National High School Center’s website. 

 
 So in step five we assign these interventions that I just spoke to.  In 

step six then we monitor how these students are doing in those 
interventions and the same data and indicators that we use over here 
in step three to identify students, that same data can be used to kind 
of monitor students’ progress.  With a successful intervention, we 
would hopefully see students’ data improving.  If we’re still continuing 
to not meet the students’ needs or addressing, or the intervention is 
inadequate, we would continue to see declining data. 

 
 And we need to be able to respond to that, and the team that we’ve 

established, [indiscernible] needs to have that ability to really be able 
to respond quickly because we don’t have a lot of time for many of 
these students, so we need to be nimble and be really kind of a fluid 
school to respond to individualized students’ needs.   
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 And the last step is to really take that time to evaluate and refine the 

EWS process.  This can include everything from is the team working, 
is it cohesive, to do we have the correct data elements, maybe doing 
an analysis of our longitudinal data to evaluate if it’s the correct data, 
if it’s the correct threshold, and to monitoring if we have the correct 
interventions available to our students.  Are there interventions that 
maybe aren’t working as well that we need to tinker with to improve 
their effectiveness or maybe they’re not appropriate for our setting 
and we need to explore the introduction of additional interventions 
and the leading intervention.  

 
 So without any further ado, I would like to just take this opportunity to 

give you a preview of the Early Warning System Tool that the 
National High School Center has developed.  On your screen now, I 
hope that you’re seeing the National High School Center tool and this 
is the introductory page.  Can somebody, from maybe KRM, let me 
know if you’re seeing that?  

 
KRM Moderator: Yes, we see that. 
 
Dr. O’Cummings: Perfect.  Thank you.  So here, this is the Early Warning System Tool.  

It was released in September.  It’s an Excel-based tool.  We 
contemplated often kind of, what platform to do this on, if we should 
kind of do a runtime program that the schools could install and use, or 
use an existing program like Excel, and we decided to go with an 
existing program like Excel to hopefully make it accessible to the 
widest range of schools, acknowledging that for some schools 
installing a new program takes an act of God.  And so this hopefully is 
something that is a file that you can download from our website and 
then in that file you can use to develop an Early Warning System at 
the school level. 

 
 On the introductory page it just tells you quickly about the tool and 

gives credit to the research that this tool was based on and then to 
our funding.  From there you can start to access the tool.  As you can 
see on this page, this is the main menu for the tool.  It’s divided into 
three kind of main function areas, and we think that these really 
resemble that of our Early Warning System process.  So let me walk 
you through them. 

 
 The first one is tool setup.  This needs to be done prior to using the 

tool.  Oftentimes we find that schools do this prior to the beginning of 
the academic year so they’re ready to get started when school starts 
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and using the tool at the earliest point available which is at twenty to 
thirty days, and that’s when we start moving to the data import.  And 
then after each data import, you can start to do outputs and reports.  
At each [indiscernible] in the tool, you’ll see a “more information” 
button and if you click on these it provides you details about the page 
and the features available on that page.  

 
 In addition, we have a technical manual that provides a much more 

in-depth instruction on the features of the tool.  In the tool, the first 
portion is providing the school information.  Here you can capture 
some of the activities of step one in our implementation process, 
which is [naming], so people in your EWS team.  You can also upload 
your school or district logo.  The advantage of uploading a district or 
school logo is that when you go to print in the final portion of the tool, 
the reports, you don’t any longer have the National High School 
Center logo but instead have your logo.  So it definitely can be 
personalized for your own use. 

 
 After entering school information, including kind of information about 

your school and the team, you can go to the tool settings page.  And 
here I talked to you previously about some of the new features of the 
tool.  This is where that kind of local contextual factors are able to be 
captured.  Here you can identify how many grading periods are at 
your school setting.  Then you ascertain how many grading periods, 
you can tell how many days are in each of those grading periods, and 
this is important information because it helps base the attendance 
rate on and when those grading periods start and end. 

 
 Any box in this tool that is highlighted in red is necessary information 

for the tool to function at its most basic [input] most basic manner 
which is just to identify those students that are on- or off-track or at 
risk of dropping out.  Also we need to know–just enter your GPA 
scale and the number of credits to graduate, and when you would like 
to do your initial attendance run. And again, I said that is valid at the 
earliest twenty or thirty days.  We know that many schools do a 
twenty-day count and so they already have the attendance data 
available at the twenty days.  Other schools like to wait until thirty 
days to give it a little bit more time.  With twenty days it’s only two 
absences that actually trigger students.  If a student maybe is absent 
for instance because they had the flu, then there’s some kind of 
degree of false positive identification in here and thirty days might be 
nicer. 
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 Also on this page you can identify the disability, race and ethnicity 
ELL status and disadvantaged status, categories used at the school.  
This enables the user to actually not only run reports for the whole 
population, but also for these sub-groups, and look at what those 
trends are across different sub-groups within your school setting.  
And on this page also it talks about if you’ve done a [indiscernible] 
analysis of your longitudinal data, here is where you can actually 
enter those custom or those locally contextualized values for the 
threshold. 

 
 The last portion of the tool setup is entering the tool interventions.  

Here you can enter the interventions that are available at the school, 
so you can name those interventions.  And then we’ll ask that you 
also talk about which, kind of what’s the primary type.  Remember, I 
talked about previously that these don’t just need to be those 
interventions that are specifically designed for dropout prevention, but 
any intervention that can enable students to go on or that you would 
use to support students’ success in school to persist through their 
academic endeavors in high school and to go on to graduate.  And 
those may tend to generally be broken up into three types, academic, 
behavior and attendance.  And then we talked a little bit about tier, 
and here it allows for you to identify which tier you would consider 
those programs to be in, with maybe, depending upon how you look 
at it, in this model a tier one intervention is more universal or 
something that most students are engaged in, and then all the way 
through to tier three which are very targeted or individualized. 

 
 And here in this example there’s check-and-connect and some 

abridged programs that are targeted at individual students that are 
the [indiscernible] [programs].  And again, this enables–the more 
information you provide, the more ability the tool has to produce 
reports.  After setting up the tools, you can go back to the main menu, 
and this is where student information can start to be entered.  Here 
we start with entering just students’ information.  You have the option 
of entering pre-high school risk status and then students’ 
performance after the twenty to thirty days and after each grading 
period. 

 
 In student information, here you can enter the student’s name and 

then the student’s ID number and then a whole kind of list of ways of 
assessing the students and perhaps finding other demographic 
information about those students, including grade, date of birth.  And 
then if the student has a disability, you can identify that, and race, 
ethnicity, disadvantaged status.  And then enrolment status, and here 
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you can enter that.  And also lastly, the key contact information if you 
would like to, or additional comments about the student.  

 
 In this fictitious data we’ve given each of those students kind of some 

identity.  After entering student demographic, enrolment and contact 
information, you can go on to enter pre-high school status.  In this 
example data you can see that we’ve identified some students as not 
having a pre-high school indicator of risk and others having that risk, 
and you can also see that many of the students don’t have a pre-high 
school indicator at all, neither do we know if they are or not at risk 
coming into the ninth grade.  And I think this is probably pretty 
realistic in that even if this exists in your [peer mix], we know that 
there’s a lot of movement between middle and high school and some 
of these students will be coming from systems that are external to the 
typical [peer mix] and/or the data doesn’t follow them in a timely 
manner. 
 

 After entering that student information and pre-high school data, we 
get to start using the tool.  And here is where we actually start 
entering or importing data, student performance data.  And for each 
of these, you have the opportunity to hand type data and import data.  
And if you import data, we have these files that you can make.  
They’re Excel files and you save them either as a comma or tab 
separated value.  And then once you save those files, they can 
simply be selected, browsed and uploaded to the tool.  And it’s a nice 
way of bringing large, kind of a large bulk of data in. 

 
 And it’s nice also because the data don’t necessarily need to be in 

the same order as they were originally because the tool has the 
ability to group or to match data by student’s identification number.  
So for each of these files that you create, you identify the student’s 
identification number and then the data, the tool matches that.  So if 
the data are in a different order, it’s fine. 

 
 In the example here, you can see that for the first twenty days we 

have the number of absences and we have absences again for the 
first quarter.  But this school is not on a quarter system for 
academics.  It’s on a semester system.  So it’s not until the second 
semester that you’ll start to see both attendance and academic data.  
And the reason that this school, despite being on a semester system 
chose a quarter system in the context, is that it wanted to be able to 
use any indicators that were valid as soon as they were valid.  So 
knowing that in quarter one attendance is not only valid at the twenty 
or thirty days but it’s also valid after the end of the grading period, 
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they used the quarter system in their setup.  And it’s fine that this is 
[indiscernible] for academic in quarters one and three.  

 
 So the data is here.  Also on this page and throughout the tool from 

here on out you’ll notice that some students are grayed out.  These 
students have left the school for some reason, be it that they dropped 
out and/or transferred out.  And so those students are indicated by a 
gray line.  If you’re interested in where those students went, it can be 
determined through the student information page. 

 
 So now that you’ve started to import all your student performance 

data, you can go back to the main menu and you can start looking at 
reports.  This example, the data are entered all the way through the 
school year, so the reports are pretty robust and dense in some 
regards.  But let’s look at them.  

 
 The first report, and this looks very similar–if anyone out there has 

ever seen our Version 1.0, this is what the output looked like for 1.0, 
where we identified every student in this system, and for each of 
those students we identify if they were flagged, and if they were 
flagged you’ll see a red box and you can see what the student was 
flagged for.  This can be filtered, it can be filtered by demographics.  
If maybe you are in the Special Education Department and just 
wanted to look at those students with disabilities, you can filter it by 
that, and/or if you wanted to look at those students that have been 
identified as English language learners, you can filter it by that.  
Likewise, you can also filter it for a grading period.  So if you just 
wanted to look at grading period two, you can filter it by a timeframe. 

 
 On this screen it also has the capability here to identify interventions. 

So in this example we can see that Heather Johnson is flagged for 
being at risk.  The first time she is flagged is for attendance in quarter 
three.  We can right click on her and assign her to an intervention.  
You can see that Heather is not receiving any interventions.  You can 
assign her one.  You can say what that intervention is.  This is the 
first time she’s at risk.  Maybe at this point we would just want to do 
some additional monitoring and we could start it on whatever date.  If 
there’s not an end date, if she’s currently in it, we only need to identify 
the start date, not the end date.  

 
 So that’s the most simplistic report.  There’s other reports that are 

available and these are school and student-level reports.  The school-
level reports are really nice in that they don’t identify individual 
students.  They nice to communicate to a large audience because 
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they’re not identifiable, but they’re also really nice for an Early 
Warning System team to start looking at those trends in data.  The 
most simplistic of these reports is the risk indicator summary report 
which just tells us how many students are on and are flagged and not 
flagged for each of the indicators during the selected grading period.  
So you can see how the school is doing.  These kind of reports can 
also be done for certain sub-groups. 

 
 So here you can see a similar report and it’s for students with 

disabilities that identifies how many students in each disability 
category there are and then how many of those students are flagged 
and not flagged.  Other school-level reports include intervention 
reports.  You can explore how students are doing in specific 
interventions.  Here we can maybe look at how students in our check-
and-connect are doing and how many of those students are flagged 
and not flagged.   

 
 And then I also just wanted to preview, and I regret that I can’t go 

through all of the reports, but a few of the student-level reports.  
Again, one of the most simplistic ones that mirrors nicely the first 
school-level report that I showed you is the flagged student report.  
Here it just shows us which students are flagged for each of the 
timeframes indicated and why those students are flagged.  Similar to 
this report, you can do this for certain groups of students, so here’s 
one for students with disabilities.  In the sub-groups they also indicate 
the interventions those students are receiving during that time period. 

 
 Other fun reports I like, one of my favorites is the off- to on-track 

report.  This shows during each grading period how many students 
were off-track in the previous grading period and are now currently 
on-track.  So here for grading period three, quarter three, you can see 
that these students were flagged in quarter two and are no longer 
flagged, and then what interventions those students received, and to 
maybe start understanding what things are enabling our students to 
get back on-track. 

 
 Lastly, the last thing I’d like to show you is the individualized student 

report, and here you can search for individual students and learn 
more about those students.  Here we can look at Heather again.  As 
you recall, Heather was identified for the first time as having a flag in 
the third quarter for attendance.  We assigned her the attendance 
monitoring.  We can also see here demographic information about 
Heather.  There’s an opportunity to lastly add comments to this page.  
Everything that’s under this blue banner on the left side is printable in 
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this report, and this is a great report to share with families of students 
that may be identified as being at risk and such.  So I just wanted to 
share that with you.  

 
 Given the time, I am going to return to the PowerPoint presentation 

now and look at if there’s any questions that have been asked and 
see if can respond to those.  But before I actually turn to those 
questions, I did want to share with you that again the tool, the 
implementation guide which really walks you through those seven 
steps, is a nice tool because it not only walks you through what those 
seven steps are but it talks about what are those key questions that 
you would ask in each of those steps to identify both the short and 
the longer-term strategies.  And then there’s the technical manual.  
All of these are available on the National High School Center’s 
website.  If you have questions after today’s Webinar, the best way of 
getting a hold of the Center in regards to EWS questions is at our e-
mail that’s for EWS, which is ews@betterhighschools.org.  Otherwise, 
again, this information and other information is available at 
betterhighschools.org on the worldwide web, and if you are 
interested, you can definitely follow us on Twitter and Facebook.  I 
always enjoy our Twitter feeds just because they’re not only things 
that we’re doing, but they capture nicely what’s going on in the world 
of high schools today. 

 
 So at this point I’m open to taking questions, and I’m going to first just 

look at a few of the questions that have come in through the question-
and-answer pane, and does KRM want to take a moment to talk 
about other ways of asking questions? 

 
KRM Moderator: Yes.  Thank you very much.  And you can ask a question by phone 

by simply pressing on star and the number 1 on your telephone 
keypad.  And then when your turn comes up I’ll call on you by the 
name of your city.  If you’re listening on a speakerphone, please get 
as close to the phone as you can.  We’ll all be able to hear you much 
better that way.  So if you have a question, go ahead and press star, 
1, now and you can also continue submitting written questions by 
clicking on Q&A on the menu bar at the top of your screen.  That will 
open a Q&A box, type in your question in the upper section, and then 
click the word “ask”.  And with that, Mindee, back to you.  So far, one 
person has queued in on the phone, but if you’d like to address some 
of those written questions, please go ahead. 

 
Dr. O’Cummings: I’ll address a couple of them that I’ve read already and that maybe I 

hope are quicker to address.  One really talked about who is 
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assigned to usually import the data and then the question also goes 
on to address the issues of kind of limited funds and how do people 
who already are probably overwhelmed and doing multiple jobs 
already within the high school take on this additional responsibility of 
serving on the Early Warning System team.  So let me answer the 
first part.  Who usually does the data entry? 

 
 We found that many schools rely on one person, somebody who’s 

also responsible for interfacing with the student information system.  
We’ve kind of–the data wonks maybe at the school or somebody who 
enjoys that inputs the data and then that person presents the different 
reports to the team and then the team can look at the data and go 
from there with that. 

 
 Now in regards to the team and how many people, how to kind of 

leverage and get more people on this team and how do you 
compensate for all those people on the team, and this is a hard one.  
Schools definitely, I have to say, do struggle with this.  I talked about 
one strategy which was using an existing team that’s already there 
that has a similar mission and function, and so sometimes the team 
that does kind of the special education referrals will also take this on 
and kind of deal with all those students that are at risk and use this as 
part of their RTI model.  Others use the school improvement team to 
do this.  And in the short term it’s definitely an added responsibility.  
Many of the schools that we work with closely find that with time, 
because resources are being allocated in a much more appropriate 
manner, and being able to be monitored much more closely, that 
actually it frees up time in other ways.  But it’s definitely a struggle. 

 
 I find that people, staff that have really successful teams, the team is 

really a team that has been empowered and to really react to the data 
and that staff seem to, if they know that when they make decisions 
about individual students and placement into interventions, that they 
really can kind of act on that knowledge about students, that staff 
members tend to be much more excited to be on those teams.  

 
 And then the next question I’ll ask and then I’ll respond to a verbal 

one was a question about information about what can be imported 
into the tool.  As I said, the kind of–these sheets or these 
spreadsheets need to be developed.  They can often be easily 
developed from students’ information systems that export to Excel, 
can then take the information and put in the format needed by the tool 
and upload it into the tool.  We have lots of guidance on that in our 
technical manual and are definitely available at the High School 
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Center to help schools with that.  So I guess at this point I’ll take a 
verbal question. 

 
KRM Moderator: All right.  Thank you.  Let’s go to New York City.  Welcome to the 

program.  Go ahead with your question please. 
 
New York City: Thank you very much.  I have–when I got the copies of the 

PowerPoint presentation, I noticed that when you had the frames that 
matched an indicator to specific programs that addressed that 
indicator, it’s missing in my packet.  Is there any way that I can get 
that? 

 
Dr. O’Cummings: That matches indicators to specific interventions? 
 
New York City: Intervention programs, yes.  
 
Dr. O’Cummings: You know, we don’t necessarily recommend that the indicators move 

one-to-one to the interventions.  Or are you talking about the slide 
that I presented on the screen? 

 
New York City: Yes, the slides that you presented on the screen.  
 
Dr. O’Cummings: The one right here that’s on your screen now? 
 
New York City: Yes, yes.  For example, you know, how you came down one-by-one.  

Like on the first one there were like maybe America’s Choice, Career 
Academies and so forth.  And then went down to the–do you 
understand what I’m saying? 

 
Dr. O’Cummings: If you go to betterhighschools.org, right on the Early Warning System 

page there’s a document called “Heeding Early Warning Signs”. 
 
New York City: Uh-huh. 
 
Dr. O’Cummings: And in the back of that document in the appendix it lists all of these 

interventions and has a matrix that presents this information in a 
matrix format. So it’s a little bit easier to read than the slide is. 

 
New York City: All right.  Okay. 
 
Dr. O’Cummings: If you can’t find that, please feel free to shoot us a quick e-mail and 

we’ll be glad to get that to you. 
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New York City: Thank you very much.  And I just noticed that in the presentation not 
much was mentioned about behavior as an indicator.  In other words, 
suspensions, poor behavior as an indicator.  And could you tell us 
why?  

 
Dr. O’Cummings: Yes, I’d be glad to. 
 
New York City: Okay. 
 
Dr. O’Cummings: At the high school level, the research on behavior indicators is 

problematic for a couple of reasons.  One is it’s not consistent.  How 
schools even within a district and how districts across the state deal 
with behavior, how they record behavior, what is an infraction, what’s 
not an infraction, what results in a suspension in school, out of 
school, it’s really just a) varied.  So in speaking about developing 
indicators for behavior, it’s really difficult to kind of develop guidance 
that would be applicable across the nation.  So that’s reason one. 

 
 Reason two is we don’t find that it adds a whole lot of value to the 

model.  The students that have behavior infractions are often caught 
in the other indicators.  Most likely they’re caught in the attendance 
indicator because the student that has a lot of behavior infractions are 
going to be missing school, they’re going to be in or out of school 
suspension, and so we don’t actually pick up a whole lot more 
students when we start looking at behavior.  Now that’s not to say 
that there isn’t research in schools and districts that actually have a 
really kind of comprehensive and well-established behavior kind of 
model and data collection, that that’s not highly correlated.  And for 
those schools that actually do that, we encourage you to use the 
behavior indicator if you can actually look at your longitudinal data, 
and that comes up.  In absence of actually having that information 
specifically for your school and district, we feel that this model 
actually is pretty powerful with or without it.  

 
 Now looking at middle school, and I alluded to the fact that the High 

School Center is now kind of looking at what those predictors are at 
the middle school level for predicting high school graduation, we find 
that behavior becomes much more critical of an indicator and would 
probably be encouraged–we probably will encourage schools at the 
middle school level to include a behavior indicator because it picks up 
additional or more students that weren’t being caught by those other 
indicators.  But at the high school it doesn’t add a whole lot of value. 

 
New York City: Okay.  Thank you.  
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Dr. O’Cummings: You are welcome.  Thanks for those questions. 
 
New York City: Okay. 
 
Dr. O’Cummings: Can I do one more verbal one? 
 
KRM Moderator: That’s the only one we have at the moment.  
 
Dr. O’Cummings: Oh, don’t worry.  I have plenty of written ones.   
 
KRM Moderator: Okay, go right ahead. 
 
Dr. O’Cummings: “Is the EWS targeting a specific population who meets a criteria, 

special ed, ELL for all ninth grade students?  I’m trying to understand 
why this Webinar is geared towards special education.”  The reason 
this I think Webinar in definitely geared toward special education is 
that in special education we disproportionately have students that–a 
disproportionate number of students with disabilities drop out of high 
school.  It definitely has that ability.  I think the tool is unique in the 
fact that it enables schools to really start to desegregate or tease 
apart their data for not only all students, but also for those with 
disabilities.  I think it’s really powerful to know that there’s these 
indicators that can be used for all students and are equally as valid. 

 
 In addition, and I think, and I didn’t get an opportunity in the short 

Webinar to talk a lot about it, but I also see a lot of schools that have–
that weren’t able to for whatever reason, adopt this as a school-wide 
practice which is definitely what we would encourage schools to do, 
to not just use this for a population of students because it’s valid for 
all students and it’s definitely useful for all students.  But for some 
schools we found that that school-wide implementation hasn’t been 
possible.  And we’ve seen really nice models of special education 
programs that are using this not just as kind of an Early Warning 
System but as a really nice kind of progress monitoring tool and 
screening tool to make sure that they’re meeting the needs of those 
students with disabilities.  And again, they can look at their students 
with disabilities individually to see how they’re doing, but also then to 
kind of look at the data by disability groups and see if there isn’t 
trends across disability groups or differences between those groups. 
So I think that that’s really important, and I think it has application to 
both, general education and special education.  
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 Also, I think that the importance and one of the reasons that the 
National Dropout Center for Students with Disabilities has continued 
to highlight the work of the National High School Center, which is 
geared for all students, including but not exclusive to students with 
disabilities, is that there’s definitely an increased emphasis of the use 
of the Early Warning System and I think it’s important for us in special 
education, and I was a special educator for years, but to see how we 
can use these comprehensive interventions and strategies, not only 
be part of them but really kind of capitalize on them and leverage 
them for our own use.  I hope that answers the question.  If not, feel 
free to write back. 

 
 Oh, a question about me I think, talking about what enabled me to go 

on and receive–go on after dropping out of high school.  I did drop out 
of high school.  I left, as I said, when I was sixteen.  And a lot of 
things, and it’s nice that we have the [indiscernible] interventions up 
on the screen.  I was lucky in the fact that although my parents were 
very unaware of what I did, I never did [indiscernible] myself out of 
high school until I was long beyond not only dropping out but also 
past my anticipated graduation day.  But I had during that time, really 
a family that was supportive of me in a lot of other ways.  And also a 
lot of really wonderful caring adults in my life throughout that really 
enabled me to explore my own interests and my own, personally and 
academically.  In the school system that I was in, I was in an early 
college high school program.  So in ninth and tenth grade I was able 
to attend college courses.  I often think of that because I don’t know 
how I did on academic achievement tests, I’d never–I don’t recall my 
own score, but I probably did fine on them. 

 
 I was able in ninth grade to start introductory college courses at the 

University of Minnesota, and I continued to take college courses and I 
think having that opportunity to really be challenged and have a lot of 
academic challenge and knowing that that challenge was out there 
later in life brought me back.  So having mentors and knowing that 
there was an academic challenge to be had somewhere.  My high 
school didn’t have that.  

 
 I told you I have an orthopedic impairment.  I use a wheelchair.  I was 

placed in high school in remedial classes and I attended high school 
in the first half of the day and I attended college in the second half.  
And really that experience was just unique in the fact that it was so 
different.  And so that was that. And then when I started college I was 
assigned a mentor being that my parents don’t have college degrees, 
and so I was in an upward-bound program and my mentor was 
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incredibly supportive and there and was able to answer all of the 
probably–and what I thought of then as really dumb questions I had 
about college, like how do you register, how do you get financial aid, 
where do you go if you need help?  And she was really there for me 
and really gave me the support I needed, and I needed a lot of it.  
She was there for me on a daily basis, although she was also the 
Dean of our college. 

 
 “Could we please have a full listing of the intervention programs that 

incorporate the strategies?”  That was this question, so that came in 
through the question-and-answer pane as well.  And the next one I 
think is really an important question that I received which talks about 
confidentiality and what to do about confidentiality, and it’s something 
that we talk about in some degree in our supporting documentation.  
I’m sorry, I just–“Considering confidentiality, was the data displayed 
that of actual students?”  No, the data that I showed you was 
completely fictitious.  Thank you for asking.  And thinking about–and 
it’s an important point, confidentiality, because we definitely, even 
with this tool, struggle with it and we encourage that users follow 
whatever rules are at that school for student confidentiality.  Although 
school-level reports we say are non-identifiable, we definitely realize 
that given small sub-groups, that information may or may not be 
identifiable.  And so please definitely think of that as you’re 
implementing. I’ll answer maybe one or two more questions and 
then–  

 
KRM Moderator: Excuse me, Mindee.  We’ve got about one minute remaining.   
 
Dr. O’Cummings: Okay.  One more question then.  But I think that you guys will 

highlight opportunities to continue the discussion after and hope that 
if I don’t get to your question that I can continue on the discussion in 
the discussion forum afterwards.  “Where can this tool–what is the 
cost for purchasing this tool?”  This tool is completely free from 
betterhighschools.org.  I often joke, but maybe not in such a public 
forum, but you already paid for it.  It came from the U.S. Department 
of Education and so through your taxes it’s already been paid for.  So 
please utilize it.  And please give us feedback about the tool.   

 
And, “Is there a cost to the other materials?”  And there’s not a cost to 
those as well.  The technical manual, every part of it’s free, and we 
provide as much technical assistance as we can through our e-mail 
address at ews@betterhighschools.org as we can to schools to 
ensure that they’re succeeding in the development of it.  I’ll turn it 
over to you guys. 
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KRM Moderator: All right.  Thank you.  And that’s going to conclude our presentation 

for today presented by the National Dropout Prevention Center for 
Students with Disabilities.  As you can see, your computer has been 
directed to an online evaluation form for today’s program.  We 
appreciate your comments and suggestions so that we can bring you 
future quality programming.   

 
Today’s program is copyrighted in 2011 by the National Dropout 
Prevention Center for Students with Disabilities, all rights reserved.  
And I would like to thank you all very much for joining us today.  This 
does conclude our presentation.  You may now hang up your phone 
and enjoy the rest of your day. 

 
 


