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RTI Requires New Ways of Thinking RTI Requires New Ways of Thinking 
and New Rolesand New Roles……

“High above the hushed 

crowd, Rex tried to remain 

focused. Still, he couldn’t 

shake one nagging 

thought: He was an old 

dog and this was a new 

trick.”

The Far Side

Challenges in Culturally and Linguistically Challenges in Culturally and Linguistically 
Diverse Secondary SchoolsDiverse Secondary Schools

• Most teachers lack sufficient preparation, expertise, 
and experience in teaching ELLs.

• Most “evidence-based” practices have not been 
sufficiently validated for diverse populations. 

• “Current policy and practice do not align with what 
the scientific research shows about the value of the 
home language in promoting literacy. Nor as a 
nation are we taking advantage of ELLs as a source 
for developing the multilingual and multicultural 
resources of our society, which are so valuable in 
today’s global economy.”
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• Even in schools with access to Title I resources, the 
attention paid to ELLs may not be appropriately 
tailored to their unique needs in learning the English 
language and in gaining academic skills and subject 
matter knowledge.

• ELLs in secondary content area classes may not be 
getting enough support—models with ELA or ESL 
as separate programs are not sufficient (Noguera & 
Wing, 2006: Eldridge, 2010). 

• Too few ELLs receive culturally and linguistically 
responsive instruction.
– Not enough focus on developing language and literacy 

skills (especially comprehension).
– Instruction does not do enough to account for the central 

role of culture in cognition and learning. 

• We are not doing enough to examine 
underlying assumptions about who can learn 
and who struggles: 
– “It was if the failure was invisible, or worse, 

inevitable” (Noguera & Wing, 2006).

– We “lament that we have to spend so much of our 
careers documenting competence, when it should 
simply be assumed, suggesting that ‘language 
minority’ students have the intellectual capabilities 
of any other children, when it should simply be 
acknowledged, and proposing instructional 
arrangements that capitalize fully on the many 
strengths they bring into classrooms, when it should 
simply be their right” (Moll & Gonzalez, 1997).
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Challenge 1: Screening and progress 
monitoring assessments do not provide a 
comprehensive view of literacy skills, do 
not adequately address comprehension, 
are insufficiently tied to content standards, 
and are not sensitive enough…

READING 
COMPREHENSION

Phonological
Awareness

Word Reading
Efficiency

• Background 
Knowledge

•Oral Language

•MotivationMetalinguistic Skills

•Text Characteristics

•Interest

Accuracy

Vocabulary

Word 
Learning 
Strategies 

Knowledge 
of word 

function or 
type

•Understanding of 
Purpose

Organizational 
structure

Sentence 
structure

Letter Names & 
Letter Sounds

A Common Scenario: Literacy Measures  Lesaux 
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RecommendationsRecommendations
•• UseUse multiplemultiple assessment methods to provide a 

comprehensive view of learning. 
– No single best test or assessment strategy.

– Different assessments tap into different skills and 
knowledge.

• Use RTI assessment strategies that reflect the 
multi-dimensional nature of language and literacy.

• Use progress monitoring to ensure that instruction 
is adjusted to meet the needs of individual students 
and classrooms of learners.

• At the secondary level, consider measures tied to 
instruction and standards (e.g., CSR learning logs).
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Consider other forms of dataConsider other forms of data
• Use data to identify students at risk for dropping out for RtI 

intervention.
– Student attendance

• Track ninth grade students who miss 10 days or more of school in the 
first 30 days.

• Check on students whose attendance dips.

– Grades
• Monitor first-quarter freshman grades and identify students who are 

failing core academic subjects.

• Monitor end-of-year grades.

– Promotion status
• Track students who will not be promoted to tenth grade as a result of 

failing too many core subjects.

– Engagement indicators
• Source: Kennelly, L., & Monrad, M. (2007). Approaches to drop out prevention: Heeding early warning 

signs with appropriate interventions. Washington, DC: National High School Center. Retrieved March 
25, 2008, from http://www.betterhighschools.org/docs/NHSC_ApproachestoDropoutPrevention.pdf

Challenge 2Challenge 2: : School personnel are School personnel are 
unclear how the RTI process is similar unclear how the RTI process is similar 
to and different from the Preto and different from the Pre--Referral Referral 

Process used in previous years. Process used in previous years. 
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RecommendationsRecommendations
• Shift from figuring out what is wrong with a 

student to looking more broadly at the 
instructional context and at how to provide 
support for all students. 

• Focus first on improving core instruction, with 
differentiation.

– Use progress monitoring data to look at 
classroom datasets as well as individual students. 

• Make sure someone on the team has expertise 
in the language acquisition process, how to 
support ELLs, cultural variables, and how to 
distinguish between language acquisition and 
LD.

Decision Points when ELLs Decision Points when ELLs 
Struggle with ReadingStruggle with Reading
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Observing in ClassroomsObserving in Classrooms
• When a student shows signs of struggling, the first 

step should be to observe in her classroom(s).
– Is instruction targeted to and appropriate for the 

student’s level of English proficiency and 
learning needs?

– Is the teacher implementing appropriate 
research-based practices with fidelity?

• If the teacher is modifying practices, for what reasons?

– Does the classroom environment seem 
conducive to learning?

– How does the teacher promote interest and 
engagement?

– What can do we conclude about the student’s 
opportunity to learn?

• If most ELLs in the class are thriving, the next 
step should be to collect student data:
– Is consideration given to the child’s cultural, 

linguistic, socioeconomic, and experiential
background?

– Are multiple assessments used? 
– What tasks can the student perform and in what 

contexts?
– Does the student differ from true peers in rate and 

level of learning?
– Are the child’s parents involved as valued 

partners? What is their perspective?
The focus should be to develop a profile that 
includes information about the student’s strengths 
as well as areas of need. 
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Challenge 3Challenge 3: : Administrators, teachers, Administrators, teachers, 
and support staff are unsure when to and support staff are unsure when to 
provide interventions (i.e., how to fit provide interventions (i.e., how to fit 

them into studentsthem into students’’ schedules). schedules). 

• Instead of an elective?

• Before or after school?

• During a core class?

Each time has its pluses and 
minuses…
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Challenge 4Challenge 4: : School personnel are School personnel are 
confused about Tier 2 interventions confused about Tier 2 interventions 
and wonder whether ESL services and wonder whether ESL services 

"count" as a secondary intervention."count" as a secondary intervention.

RecommendationsRecommendations
•• English as a second language (ESL) and English as a second language (ESL) and 

sheltered content instruction should be part of sheltered content instruction should be part of 
Tier 1 and the core curriculum for Tier 1 and the core curriculum for allall English English 
language learners.language learners.

•• Tier 2 interventions are only for those ELLs who Tier 2 interventions are only for those ELLs who 
need need additionaladditional support.support.

• Tier 2 interventions should focus on providing 
students with intensive support designed to help 
them improve in the targeted area. 

• As much as possible, interventions should be 
relevant and connect with other learning.  
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Challenge 5:Challenge 5: School personnel School personnel 
are confused by what it means for are confused by what it means for 
practices to be practices to be ““evidenceevidence--basedbased””
(or (or ““researchresearch--basedbased””) for ELLs.) for ELLs.

What Do We Mean by What Do We Mean by ““EvidenceEvidence--basedbased””??

• The RTI model is based 
on the principle that 
instructional practices or 
interventions at each 
level should be based 
on scientific research 
evidence about “what 
works.”

• However, it is essential 
to find out what works 
with whom, by whom,  
for what purposes, 
and in what contexts—
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• Experimental research studies tell 
us what works best with the 
majority of students in a research 
sample, not all students. 

• Some practices that may be 
effective have not yet been 
researched.

• Qualitative research helps us 
understand why a practice works 
or not and factors that can affect 
implementation.

• Observation studies in the 
classrooms of effective teachers 
tell us a lot about the attributes of 
successful teachers and the 
characteristics of effective 
instruction.

With Whom? With Whom? 

• When deciding if a 
practice is appropriate for 
ELLs, it should have 
been validated with 
students like those with 
whom it will be applied. 

• The National Reading 
Panel report “did not 
address issues relevant 
to second language 
learning” (2000, p. 3).
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With Whom?With Whom?
• English language learners are 

often omitted from participant 
samples because of their 
limited English proficiency. 

• Yet language dominance and 
proficiency are important 
research variables and can 
affect treatment outcomes. 

• Leaving students out of 
studies limits the external 
validity and applicability of 
such studies, especially for 
those who teach culturally and 
linguistically diverse students. 

With Whom?With Whom?

• Research reports should include 
information about:
– language proficiency

– ethnicity

– life and educational experiences 
(e.g., socio-economic, previous 
schooling)

• Data should be disaggregated to 
show how interventions might 
differentially affect students from 
diverse backgrounds.
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By Whom?By Whom?

• Who implemented the intervention?

– Researcher?

– Experienced teacher?

– Specialist?

– Paraprofessional?

• What skills and preparation are required?

Culturally Responsive TeachersCulturally Responsive Teachers
• Does the teacher:

• build positive, supportive 
relationships with students?

• have high expectations and 
provide the support to meet 
expectations?

• help students make 
connections?

• work well with students’
families and the community?

• help most culturally diverse 
students succeed to high 
levels?
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For What Purposes?For What Purposes?
• What is the goal of instruction?

– Some widely touted instructional 
approaches help improve word 
identification skills, but not 
necessarily reading comprehension.

– According to the Reading First 
Impact Study: “Reading First did not 
have statistically significant impacts 
on student reading comprehension 
test scores in grades 1-3.”

• Variations in program implementation and 
effectiveness across schools and classrooms are 
common.
– When students struggle, is it the program, the teachers’

implementation, or the school context?
– What is it about the system that facilitates or impedes 

learning?
– Schools are dependent on larger societal influences that 

should not be ignored.

•• We draw different conclusions when several We draw different conclusions when several 
students are struggling rather than just a few.students are struggling rather than just a few.

In What Contexts?In What Contexts?
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• Challenge 6: Many school personnel 
are unsure how to distinguish 
between language acquisition and 
learning disabilities or how to think 
about the role of the first language.

ItIt’’s important tos important to……
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Sequential Bilinguals and Sequential Bilinguals and 
Simultaneous BilingualsSimultaneous Bilinguals

(Some) Similarities b/w LD and Language Acquisition (Some) Similarities b/w LD and Language Acquisition 

17Dowlnloaded from www.ndpc-sd.org



Teachers of ELLs Need to Know:Teachers of ELLs Need to Know:

Challenge 7Challenge 7: : Coordination of instruction Coordination of instruction 
and supports is challenging given that and supports is challenging given that 

secondary students have many secondary students have many 
teachers and varied schedules. teachers and varied schedules. 
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RecommendationsRecommendations
• Collaboration is essential—teachers and support staff 

must have common planning time and designated time 
to talk about shared students.

• Strong leadership is key. Dr. Jill Martin (high school 
principal) says that principal support is vital: 
– “Principals must acknowledge the work being done by the staff 

and reward it.”

– “Principals must lead by staying focused on the vision that we 
will all do whatever it takes to help all of our students succeed.

– Improve buy-in by using RTI to solve priority issues.

– Start by “seeing what resources you already have…what you are 
already doing…”

From: The Center for Comprehensive School Reform and Improvement (2008). 
Response to Intervention: Possibilities for Service Delivery at the Secondary 
School Level.

Challenge 8Challenge 8: : School personnel are School personnel are 
unsure how to identify appropriate unsure how to identify appropriate 

interventions that help ELLs acquire interventions that help ELLs acquire 
academic literacy across content areas.academic literacy across content areas.
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Academic LiteracyAcademic Literacy
• Recognize the different linguistic and academic needs 

of students in various ELL subpopulations.

• Use the native language to support English language 
development.

• Implement language development standards and 
assessments that are directly linked to academic 
standards and assessments.

• Create literacy-rich secondary school environments.

• Use instructional approaches that unify language and 
content learning.

• Instruct students in language learning strategies.
From: The Council of Chief State School Officers (2004). Immigrant Students and Secondary 

School Reform: Compendium of Best Practices.

Big Picture QuestionsBig Picture Questions

• How can we help ELLs see themselves as 
readers, learners, “thinkers,” and problem-
solvers?

• How can we best engage students in 
learning activities they view as meaningful?

• How can we personalize instruction and 
support?
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Challenge 9Challenge 9: : Progress monitoring and Progress monitoring and 
other measures show that ELLs other measures show that ELLs 

struggle with reading comprehension struggle with reading comprehension 
and content learning.and content learning.

Trend in NAEP 8Trend in NAEP 8thth Grade Grade 
Reading Average ScoresReading Average Scores
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Collaborative Strategic ReadingCollaborative Strategic Reading
• Collaborative Strategic 

Reading (CSR) combines 
cooperative learning (e.g., 
Johnson & Johnson, 1989) 
and reading comprehension 
strategy instruction (e.g., 
Palincsar & Brown, 1984). 

• CSR was designed to 
promote content learning, 
language acquisition, and 
reading comprehension in 
diverse classrooms that 
include English language 
learners and students with 
learning disabilities (Klingner, 
Vaughn, & Schumm, 1998).

CSR: CSR: OverviewOverview

• Students of mixed achievement levels apply 
comprehension strategies while reading content area 
text in small cooperative groups.  

• Initially, the teacher presents the strategies (preview, 
click and clunk, get the gist, and wrap up) to the 
whole class using modeling, role playing, and teacher 
think-alouds.

• After students have developed proficiency applying 
the strategies through teacher-facilitated activities, 
they are then divided into heterogeneous groups 
where each student performs a defined role as 
students collaboratively implement the strategies.
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CSRCSR

• Effective in culturally and linguistically diverse classrooms 
and in classrooms that include students with LD and other 
disabilities.

• Works well in middle school content area classrooms.

• Leads to increased reading comprehension among high 
achievers as well as low achieving students, English 
language learners, and students with LD.

• Increases opportunities for meaningful communication 
about academic content in low-anxiety contexts.

• Potentially provides modified input for English language 
learners. 

• Allows English language learners to draw on native 
language support from bilingual peers. 

• Promotes academic engagement and connections across 
classes.

Wrap-up
1. ASK QUESTIONS:

What questions check 
whether we 
understand the most 
important information 
in the passage? 
Can we answer the 
questions?

2. REVIEW: 
What are the most 
important ideas?

Wrap-up
1. ASK QUESTIONS:

What questions check 
whether we 
understand the most 
important information 
in the passage? 
Can we answer the 
questions?

2. REVIEW: 
What are the most 
important ideas?

Get the Gist
1. What is the most important person, place, or thing?
2. What is the most important idea about the person, place, or 

thing?

Get the Gist
1. What is the most important person, place, or thing?
2. What is the most important idea about the person, place, or 

thing?

BEFORE READING AFTER READING

CSRCSR’’s Plan for Strategic Readings Plan for Strategic Reading

46

DURING READING

Click and Clunk
1. Were there any parts that 

were hard to understand 
(clunks)?

2. How can we fix the clunks?
3. Use fix-up strategies:

a. Reread the sentence and look 
for key ideas to help you 
understand.

b. Reread the sentences before 
and after looking for clues. 

c. Look for a prefix, root word, or 
suffix in the word.

d. Break the word apart and look 
for smaller words. 

Click and Clunk
1. Were there any parts that 

were hard to understand 
(clunks)?

2. How can we fix the clunks?
3. Use fix-up strategies:

a. Reread the sentence and look 
for key ideas to help you 
understand.

b. Reread the sentences before 
and after looking for clues. 

c. Look for a prefix, root word, or 
suffix in the word.

d. Break the word apart and look 
for smaller words. 

Preview
1. BRAINSTORM: 

What do we already 
know about the 
topic?

2. PREDICT: What do 
we predict we will 
learn about the 
topic when we read 
the passage?

Preview
1. BRAINSTORM: 

What do we already 
know about the 
topic?

2. PREDICT: What do 
we predict we will 
learn about the 
topic when we read 
the passage?
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CSR ResearchCSR Research
• 8th grade ELLs with LD in resource classes (Klingner 

& Vaughn, 1996).

• Diverse, inclusive 4th grade classrooms using social 
studies texts (Klingner, Vaughn, & Schumm, 1998).

• 5th grade ELLs (Klingner & Vaughn, 2000).

• 5 CSR and 5 comparison 4th grade CLD inclusive 
classrooms using social studies texts (Klingner, Vaughn, 
Argüelles, Hughes, & Ahwee, 2004).

• 7th and 8th grade language arts and reading classes 
in diverse middle schools (Vaughn, Klingner, Swanson, 
Roberts, Mohammed, & Stillman-Spisak, in review).

Components of CSRComponents of CSR
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CSR: PreviewingCSR: Previewing

• Students preview the entire passage 
prior to reading each section.

• The goals of previewing are: 
– To build and activate students’

background knowledge about the topic.

– To learn as much about a passage as 
they can in a brief period of time.

– To help students make predictions about what they 
will learn. 

– To motivate students’ interest in the topic and to 
engage them in active reading from the onset. 

49

Preview
1. BRAINSTORM: 

What do we 
already know 

about the topic?

2. PREDICT: What 
do we predict we 

will learn about the 
topic when we 

read the passage?

Preview
1. BRAINSTORM: 

What do we 
already know 

about the topic?

2. PREDICT: What 
do we predict we 

will learn about the 
topic when we 

read the passage?

BEFORE READING

CSR: Click and ClunkCSR: Click and Clunk

• For students to monitor their 
reading comprehension.

• For students to identify when they have breakdowns 
in understanding (“clunks”).

• To use “fix-up” strategies to figure out clunks.

• To identify and explain which fix-up strategy was used and 
why.
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Click and Clunk
1. Were there any parts that were 

hard to understand (clunks)?
2. How can we fix the clunks?

3. Use fix-up strategies:
a. Reread the sentence and 

look for key ideas to help 
you understand.

b. Reread the sentences 
before and after looking for 

clues. 
c. Look for a prefix, root word, 

or suffix in the word.
d. Break the word apart and 

look for smaller words. 

Click and Clunk
1. Were there any parts that were 

hard to understand (clunks)?
2. How can we fix the clunks?

3. Use fix-up strategies:
a. Reread the sentence and 

look for key ideas to help 
you understand.

b. Reread the sentences 
before and after looking for 

clues. 
c. Look for a prefix, root word, 

or suffix in the word.
d. Break the word apart and 

look for smaller words. 

DURING READING

Students click and clunk 
while reading each section 
of the passage. The goals 

of click and clunk are:
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Examples Examples (5(5thth grade): grade): 

Fixing ClunksFixing Clunks
Sylvia: Pads.

Marcos: Pads es . . . clunk expert?

Carol: Read the sentences before or after the 
clunk looking for clues. OK. “Look at 
these bones that have pads of cartilage 
between them.” It is saying that cartilage 

has something that is between them, 
something that protects them. OK, it is 
something that protects the bone.

Marcos: Pads es algo que protege los huesos. 

Carol: OK, everybody understand now?

Albert: Who has a clunk?
Pablo: Calcium.
Albert: Try to read sentences in the back and in the front to try to get a 

clue.  Think if you see any sentences in the back or in the front 
that can help you.  Did you get anything?

Pablo: No.
Albert: OK, now I do, I get something.  It is a tiny crystal-like mineral.  Do 

you know what mineral is?
Pablo: Yeah.
Albert: What is it?
Pablo: It’s like a kind of vitamin.
Albert: OK, calcium is a type of element that there is in the bones. And, 

the bones need that. Calcium helps the bones in order to make 
them strong. Do you now understand what calcium is?

Pablo: Yes.
Albert: What is it again, one more time?
Pablo: It is a type of element that helps the bones grow.
Albert: OK, good.
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CSR: Get the GistCSR: Get the Gist

• To teach students to restate in their own 
words the most important point as a way of 
making sure they have understood what they 
have read.

• To improve students’ memory of what they 
have learned.

53

Students learn to “get the gist” by 
identifying the most important idea 
in a section of text (usually a 
paragraph). The goals of “getting the gist” are:

Get the Gist
1. What is the most important 

person, place, or thing?
2. What is the most important 

idea about the person, 
place, or thing?

Get the Gist
1. What is the most important 

person, place, or thing?
2. What is the most important 

idea about the person, 
place, or thing?

DURING READING

Getting the GistGetting the Gist
Paul: Who would like to get the gist?
Luis: I think it is talking about how the bones connect together 

and how they couldn’t slide off.  How they could be twisted 
and not slide off.

Paul: OK, does anybody want to add more to that?  Does 
anybody have another opinion?  Que es tu opinion?  Si 
quieren agregar algo a lo que el digo?  Que es la idea 
principal de este pedazito de lo que leemos?  

Luis: Bueno, la idea principal de lo que leemos es de los 
cartilagos, de los huesos y como se unen.  (OK, the main 
idea of what we read is about the cartilage, about the bones 
and how they join.)

Paul: Muy bien. Frank? 
Frank:Yo creo que la idea principal es como los huesos se unen, 

como ellos se envelven uno a otros.  Como el joint ayuda a 
los huesos moverse. (I think the main idea is how the 
bones join, how they are involved with each other.  How the 
joint helps the bones move.) 
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Fixing a Clunk & Getting the GistFixing a Clunk & Getting the Gist

Maria: Que cosa quiere decir wrinkle? (What does 
wrinkle mean?)

Susana: Es lo que cubre el cerebrum. (It is what 
covers the brain.)

Stan: No, es cuando tu tienes que planchar y 
tiene arrugas. Son arrugas.  (It is when you 
have to iron and it has wrinkles. They are 
wrinkles.)

Susana: OK, can someone get the gist?  Gloria?

Gloria: It is talking about the cerebrum and its 
surface is like wrinkled and folded.

CSR: WrapCSR: Wrap--upup
• Students “wrap up” by 

formulating questions about 
what they have learned and by 
reviewing key ideas.

• The goals are to improve 
students’
– knowledge, 
– understanding, 
– and memory of what was read.
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AFTER READING

Wrap-up
1. ASK QUESTIONS:

What questions 
check whether we 

understand the 
most important 

information in the 
passage? 

Can we answer the 
questions?

2. REVIEW: 
What are the most 

important ideas?

Wrap-up
1. ASK QUESTIONS:

What questions 
check whether we 

understand the 
most important 

information in the 
passage? 

Can we answer the 
questions?

2. REVIEW: 
What are the most 

important ideas?
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CSR: WrapCSR: Wrap--up up 
Question GenerationQuestion Generation

– Students use question starters: who, what, when, 
where, why, and how to write and label questions at 
various levels:

• Right there.

• Think and search.

• Author and you.

– Other students try to answer the questions. 

– Students ask some questions about information stated 
explicitly in the passage and other questions that 
require students to make connections and inferences 
from what they have read.

57

Question Stems Question Stems 
(Rosenshine and Meister, 1992)(Rosenshine and Meister, 1992)

• How were _______ and _______ the same?  
Different?

• What do you think would happen if _______?

• What do you think caused _______ to happen?

• How would you compare and contrast _______?

• What might have prevented the problem of 
_________ from happening?

• What are the strengths and weaknesses of 
_________?
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Questioning during Wrap UpQuestioning during Wrap Up
Tasha: What might happen if your bones did not contain enough 

calcium?
Anthony: They will break.
Tasha: OK, they will probably break.  But can we add a little bit? 
Natalie: Well, first of all, what is calcium?  And then we can figure 

out what it says and how it helps the bones. 
Anthony: OK, calcium is something that keeps the bones healthy and 

stuff like that. 
Natalie: Tasha?
Tasha: If you don’t have enough calcium the bones will rot and you 

will be dead.  And, then after you die you know your bones 
decay and you turn into dust.  Your bones will like 
decompose in your body which will destroy and corrupt.  If it 
does not have enough calcium, then the bones will get 
weak and break. 

Luis: OK, I would say the same thing because the bones without 
calcium are nothing.

Natalie: All right, well, we finished this.

CSR: WrapCSR: Wrap--up up 
ReviewReview

• To review, students write down the most 
important ideas from the reading in their 
CSR learning logs.

• Students then take turns sharing their 
ideas and provide evidence to support 
them. 

60
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Cooperating Learning Cooperating Learning 
and CSR Rolesand CSR Roles

61

Why Use Cooperative Learning?Why Use Cooperative Learning?

When implemented effectively, cooperative 
learning can: 
– Increase academic performance, motivation, time 

on task, self-esteem, and positive social behaviors. 
– Foster the development of higher-order thinking 

skills.
– Facilitate the integration of culturally and 

linguistically diverse learners and learners of a 
wide range of achievement levels, including 
students with special needs.

– Increase efficiency of CSR lesson.
62
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CSR: StudentsCSR: Students’’ RolesRoles

• Roles are an important aspect of CSR because 
cooperative learning seems to work best when all 
group members have an assigned, meaningful 
task. 

63

CSR: RolesCSR: Roles
• Leader: Leads the group in the implementation of 

CSR by saying what to read or which strategy to do 
next. 

• Clunk Expert: Leads the group in trying to figure 
out difficult words or concepts.

• Gist Expert: Guides the group toward the 
development of a gist and determines that the gist 
contains the most important ideas but no 
unnecessary details.

• Question Expert: Guides the group to generate 
and answer questions.

64
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TeacherTeacher’’s Role s Role -- CSRCSR
• Conduct a whole-class preview and/or a whole-

class wrap-up to introduce and/or review key 
vocabulary and important concepts.

• Conclude the lesson with a whole class 
discussion or analysis of key ideas learned.

• Conduct follow-up activities to reinforce learning.
• Use data from learning logs and lessons to make 

changes in instruction.
• Provide mini-lessons to fine-tune strategy usage.
• Use high-quality feedback to re-direct, guide and  

challenge students’ thinking. 
• Communicate with other content teachers using 

CSR.

CSR MaterialsCSR Materials

66
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CSR: MaterialsCSR: Materials
• CSR focus lessons provide you with ideas for introducing 

each strategy and teaching students to function in groups. 
• CSR learning logs enable students to keep track of 

learning “as it happens” and provide a springboard for 
follow-up activities. Logs furnish a way for all students to be 
active participants.

• CSR rubrics that help teachers evaluate CSR learning logs 
and use them to plan instruction. 

• Student cue cards explain the steps to be followed to fulfill 
each role when students work in groups. 

• Question cards explain the three different question types.
• Clunk cards help students know what strategies to use 

when trying to figure out words they do not understand.
• CSR book

67

CSR LeaderCSR Leader’’s Cue Cards Cue Card
BEFORE READINGBEFORE READING DURING READINGDURING READING AFTER READINGAFTER READING

PREVIEW:PREVIEW:
S:  We know that todayS:  We know that today’’s topic s topic 

is ___________.is ___________.
S:  LetS:  Let’’s brainstorm and write s brainstorm and write 

everything we already know everything we already know 
about the topic in our about the topic in our 
learning logs.learning logs.

S:  Who would like to share S:  Who would like to share 
their best ideas?their best ideas?

S:  Now letS:  Now let’’s predict. Look at s predict. Look at 
the title, pictures, and the title, pictures, and 
headings and think about headings and think about 
what we might learn today. what we might learn today. 
Write your ideas in your Write your ideas in your 
learning logs.learning logs.

S:  Who would like to share S:  Who would like to share 
their best ideas?their best ideas?

READ:READ:
S:S: Who would like to read the Who would like to read the 

next section? next section? 

CLICK AND CLUNK:CLICK AND CLUNK:
S:S: Did everyone understand Did everyone understand 

what we read? If you did not, what we read? If you did not, 
write your clunks in your write your clunks in your 
learning log.learning log.

S:S: (If someone has a clunk): (If someone has a clunk): 
Clunk Expert, please help us.Clunk Expert, please help us.

GET THE GIST:GET THE GIST:
S:S: Gist Expert, please help us.Gist Expert, please help us.
S:S: Now we will go around the Now we will go around the 

group and each say the gist group and each say the gist 
in our own words. in our own words. 

GO BACK AND DO ALL OF GO BACK AND DO ALL OF 
THE STEPS IN THIS THE STEPS IN THIS 
COLUMN FOR EACH COLUMN FOR EACH 
SECTION OF THE TEXT.SECTION OF THE TEXT.

WRAPWRAP--UP:UP:
S:S: ItIt’’s time to ask questions. s time to ask questions. 

Question Expert, please help Question Expert, please help 
us out.us out.

S:   ItS:   It’’s time to review. In our s time to review. In our 
learning logs, write down one learning logs, write down one 
or two of the most important or two of the most important 
ideas from the passages.ideas from the passages.

S:    LetS:    Let’’s go around the group s go around the group 
and each share our most and each share our most 
important ideas.important ideas.

Compliments and Compliments and 
SuggestionsSuggestions

S:   The Encourager has been S:   The Encourager has been 
watching carefully and will watching carefully and will 
now tell us two things we did now tell us two things we did 
really well as a group today.really well as a group today.

S.   Is there anything that would S.   Is there anything that would 
help us do even better next help us do even better next 
time? time? 
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Clunk CardsClunk Cards

69

CLUNK CARD #1

Reread the sentence with 
the clunk and look for key 

ideas to help you figure out 
the word. Think about what 

makes sense.

CLUNK CARD #2

Reread the sentences 
before and after the clunk, 

looking for clues.

CLUNK CARD #3

Look for a prefix, root word, 
or suffix that might help.

CLUNK CARD #4

Break the word apart and 
look for smaller words that 

you know.

CSR Learning Log
Today’s Topic_______________________________________________

Date __________ Name ____________________

 

70
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Middle School TeachersMiddle School Teachers’’ ViewsViews
• “They [students] are starving for this… it’s an outstanding 

program.”

• “Of probably all of the things I have done, with Pre-AP or the 
differentiation or the other things the district has thrown at me in 
seven years, this is probably the only one I will keep and I’m hard 
to convince. I’m hard to convince and this one has.”

• “It’s a great way to get everyone involved.”

• “The lower end kids [benefit the most]. Because it’s a non-
threatening situation for them. And so they feel like it is ok and 
that it is valued what they do. Especially when they realize  
they’ve got it, then you can just see the blossoming that comes…
I think the greatest growth comes from the lower end kids 
because they finally get it.”
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What do schools What do schools 
that successfully that successfully 
meet the needs meet the needs 
of culturally and of culturally and 

linguistically linguistically 
diverse students diverse students 

look like?look like?

A Culturally & Linguistically A Culturally & Linguistically 
Responsive RTI ModelResponsive RTI Model

Culturally
and linguistically 

responsive, differentiated 
instruction in GE, 

with progress 
monitoring, multiple 

assessments 

More
Intensive, 

ongoing support
(may be special 

education)

Ongoing 
problem-solving by 
a collaborative team 

with relevant
expertise, with 

family 
involvement

Intensive assistance
as part of 

general education 
support system, 

ongoing monitoring; 
same language of 

Instruction
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Response to Intervention forResponse to Intervention for
English Language LearnersEnglish Language Learners

SECONDARYSECONDARY
Produced by the ESL Department, Washoe County School District, Produced by the ESL Department, Washoe County School District, 

Reno, Nevada (2009)Reno, Nevada (2009)

Bruce Randolph School caps turnaround with 
first graduating class 

By Jeremy P. Meyer, The Denver Post 5/19/2010

Bruce Randolph — where 95.4 percent of students are poor 
enough to be eligible for federal meal benefits — … is a 
turnaround school that went from being the state's worst 
middle school, located on the turf between two rival gangs, 
to a grades 6-12 school that on Tuesday graduated 97 
percent of its first class of seniors. Eighty-seven percent of 
those grads were accepted to college. Most will be the first in 
their families to attend a school of higher education…
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Bruce RandolphBruce Randolph’’s 2010 Plans 2010 Plan
• A common vision and explicit staff commitment …

• An empowering operating philosophy that allowed staff to focus 
on their part of maximizing student learning, from instituting 
meaningful teacher-driven professional development to 
eliminating tasks that distract from student achievement.

• Consistent, defined academic, procedural and behavioral 
expectations, understood by everyone, including school staff, 
parents, the community and the students themselves.

• Rigorous curriculum with high minimum standards in 
knowledge, problem-solving and reasoning, with fair and 
credible assessments geared to the standards.

• Active student involvement in their own learning, including 
setting goals, learning self-monitoring and self-management 
strategies and evaluating their own efforts.

In conclusionIn conclusion……
• RTI must be a comprehensive, 

school-wide approach, requiring:
– coordinating curriculum and assessment 

considerations, 
– addressing teachers’ professional development needs, 
– attending to school climate issues, 
– and enhancing leaders’ capacities to orchestrate and 

respond to multiple (often contradictory) reforms 
(Adelman & Taylor). 

• Sustained implementation of RTI will require 
strong leadership, collaboration among special 
educators, general educators, and families, and a 
well-established infrastructure (Burdette, 2007).
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Questions?Questions?

For more informationFor more information……

Janette.Klingner@Colorado.EDU

www.nccrest.org
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The National Dropout Prevention Center for Students with Disabilities  
is pleased to announce . . . . 

 
 

 

A Free Online Discussion:  
Supporting Adolescent English Language Learners  

Through Response to Intervention (RTI) 
 

Presenter: 
Dr. Janette Klingner 

Professor of Bilingual Special Education at the University of Colorado at Boulder 
 

May 27 – June 10, 2010 
 

 
 

From May 27th through June 10th, please join Dr. Janette Klingner for an online discussion surrounding the 
May 27th teleseminar, Supporting Adolescent English Language Learners Through Response to 
Intervention (RTI).  The online discussion is open to all, and will provide teleseminar participants with an 
opportunity to discuss their questions and concerns with Dr. Klingner and colleagues from across the 
country.  Post questions ahead of time or ask follow up questions after the teleseminar is over.  If you are 
unable to attend the teleseminar, you’ll be able to access a free recording and transcript of the event. 
 

About the May 27th Teleseminar: Latino schooling in the U.S. has long been characterized by over-
representation in learning disabilities and speech disorders, high dropout rates and low college entrance 
and completion rates. The problems have moderated over time, but a persistent educational attainment gap 
remains for English language learners (ELLs). Over the last few years, the student population at Mid-City 
High School has changed dramatically. The school is located in what once was a mostly middle class 
White neighborhood and is now predominantly working class and culturally and linguistically diverse. 
Student mobility is high, with new students arriving during the year, many of them immigrants with little 
knowledge of English. Other English language learners (ELLs) have been attending schools in the district 
for several years, yet still do not demonstrate full English proficiency. Becoming frustrated by the 
students’ lack of progress and the high dropout rates among youth with and without disabilities, the staff 
established a plan for improving instruction for their ELLs. The centerpiece of their plan is a Response to 
Intervention (RTI) model. As part of this effort, they are targeting ELLs’ vocabulary development and 
reading comprehension. In this seminar, Dr. Klingner will discuss challenges faced by the staff at Mid-City 
High School and ways they addressed these challenges. 
 

To participate, please select the “Forum” tab at: 
http://ndpc-sd-network.org  

 
 
 
 

The National Dropout Prevention Center for Students with 
Disabilities, funded by the U.S. Dept. of Education, Office of 
Special Education Programs (OSEP), works in collaboration with 
Education Development Center, Inc. (EDC), and the National 
Dropout Prevention Center/Network (NDPC/N).    
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The RTI Process for Secondary ELLs 

 

Determining Long Term or Short Term ELL 

 

 In order to most appropriately place ELLs into the RTI process, there must be a distinction 

between short term and long term ELLs.   

Short term ELL students have been in the United States for less than four years and have had 

less than four years of formal US education.  They are not fully English proficient according the 

district English Language Proficiency Placement test, currently Las-Links Placement and/or the 

English Language Proficiency Assessment (ELPA).   

Long term ELLs have had at least four years of formal education in the US.  They have not 

demonstrated proficiency on the district ELPA.  There are academic concerns about the student related 

to literacy. 

The four year cut off has to be somewhat flexible.  There will be students who have been in the 

US school system for 5 years who still exhibit second language acquisition challenges and should be 

placed in the Short Term ELL category.  For Borderline ELLs the evidence gathered must also help 

determine whether they are placed in the Short Term ELL or Long Term ELL category. 

 

Long Term Short Term 

1. High Oral Proficiency 1. Limited English Proficient 1. Limited English Proficient 

2. 4+ years in the US 2. Less than 4 years in US 2. Less than 4 years in US 

3. Struggles with literacy 3. Proficient in native 

language 

3. Limited proficiency in 

native language 
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RTI Procedures for Short Term ELLs 

 

Tier 1 

 Tier 1 support for ELLs is provided through the ELL English courses and sheltered 

instruction/differentiated instruction in mainstream courses. (Refer to the ELL Courses by Tier level).  

For the short term ELL there are also extensive appropriate Tier 1 interventions.  The ELL English 

courses are essential for the short term ELL because they provide the necessary second language 

acquisition curriculum. Additional Tier 1 support is provided from classroom content area teachers 

trained in sheltering techniques. Sheltered instruction grants ELLs access to grade level appropriate 

material while they are acquiring English.   

 Some ELLs require more extensive Tier 1 Support. ELL Mainstream Support (HS) and ESL 

Resource (MS) provide ELLs with extended time in a teacher supported environment.  Courses 

designed to provide additional individualized support are also appropriate.   The level of acceptable 

additional support at Tier 1 is more extensive for the Short Term ELL because the natural progress of 

second language acquisition is extensive and often unique to the strengths and weaknesses of the 

individual students.  Short Term ELLs are not considered for moving to the next level of the RTI 

process until there is adequate evidence that the student is not academically successful due to reasons 

beyond the normal struggles of second language acquisition. 

 

Moving from Tier 1 to Tier 2 

 An ELL is identified for the RTI process by a concerned teacher.  This can be but is not limited 

to the ELL teacher. The teacher completes the Teacher’s Response to Intervention and has identified 

that the student needs additional language support.  The teacher works with counselors in order to 

place the student into courses and/or programs to support language development. 

 The ELL is sent to the IAT. It is highly recommended that an ELL teacher or a teacher with an 

ESL endorsement be on the IAT for Short Term ELLs. The IAT interviews the student and 

parents/guardians and completes the ELL Problem Identification Screening Summary: ELL/RTI-1. 

The IAT determines whether or not there has been adequate Tier 1 intervention.  The IAT can either 

recommend further Tier 1 interventions or determine that the student needs additional language 

acquisition support that cannot be met in Tier 1. If the team recommends Tier 2 placement then the 

team must complete an intervention plan. (ELL/RTI-3) 

 Students are then placed into Tier 2 language acquisition interventions.  Short Term ELL 

support at the Tier 2 level is Literacy Skills.  The literacy skills intervention must take place for at least 

once semester.  Language proficiency will be measured by SOPA rubric, QSI, and the ELL writing 

rubric.  The specific intervention will be guided by the QSI and SOPA rubric results.   

 At the end of the intervention time, the team meets to review the language proficiency progress 

data.  The team reviews and completes ELL/RTI-1, ELL/RTI-3, ELL/RTI-4, and  ELL/RTI-5.   

Measurable Progress: From Tier 1 to Tier 2 

A QSI in the native language and English must be administered when possible. 

Ο QSI in the native language with a score of less than 3
rd

 grade equivalent. 

Ο QSI in English 

Ο Classroom Evidence 

o Placement test (ESL Dept.) 

o Writing sample evaluated by the ELL rubric 

o Diagnostic test (Shining Star) 

o Class work 

Ο AQS (Acculturation Quick Screen)  
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Ο Students who have difficulty in acquiring the English alphabet and phonemic systems 

may also be considered. 

 

Intervention curriculum in the Literacy Skills class will include early literacy teaching: phonemic 

awareness, sound symbol connection, basic academic skills, alphabet, basic compare/contrast and 

sorting. 

 

 

Moving from Tier 2 to Tier 1 

 If the student makes measurable progress and demonstrates that the skills required in the ELL 

English course are being approached, the student exits Tier 2.   

 

 

Staying in Tier 2 

If the student makes measurable progress, but there are still concerns about the student’s ability 

to be successful in the ELL English courses, the student may stay in Tier 2 intervention for one more 

semester after the following measures have been taken. The IAT meets with parents and reviews the 

intervention plan.  The IAT completes ELL/RTI-5. The team establishes the student’s need for 

additional language support. 

 

 

Moving from Tier 2 to Tier 3 
 If the student does not make any significant measurable progress, the student can be considered 

for Tier 3.  Also, if there is significant evidence of a disability and the IAT determines that the student 

needs are beyond language support needs, a student can be considered for Tier 3 during their first year 

in the country.  However, the evidence must be evaluated by 3 different educators, one of whom has to 

be an ESL specialist. The IAT must describe indicators of potential disability and utilize The Language 

Difference and Disability Chart (Appendix C). For short term ELLs Tier 3 intervention is the Literacy 

Skills course for an extended period of time. 

 

Measurable Progress: Movement from Tier 2 (Tier 2 to Tier 1 OR Tier 2 to Tier 3) 

Students would move from Tier 2 to Tier 3 using the following data. 

Ο At least 2 QSI scores in L1 (with at least 3 months in between) 

Ο At least 2 QSI scores in L2 (with at least 3 months in between) 

Ο Common Final Exam score at less than 25% 

Ο Classroom Evidence 

o  Placement test (ESL Dept.) 

o At least two writing samples evaluated by the ELL rubric 

o At least two diagnostic test  scores (Shining Star) 

o Class work – at least 4 examples taken at least 3 months apart 

Ο 2 AQS (Acculturation Quick Screen)  

 

 

Moving from Tier 3 to Tier 2 
 If the student makes significant measurable progress, students can move back into Tier 2 

interventions.  For a Short Term ELL who has gone through Literacy Skills for up to 4 semesters, Tier 

2 after Tier 3 interventions must support student time and skill needs.  The Tier 2 interventions can be 

programs that are used for general population students as Tier 2 and for other Short Term ELLs as Tier 
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1 intervention.  The difference is that the Short Term ELL moving from Tier 3 to Tier 2 would be 

supported by his/her IAT and have a progress monitoring plan.  The progress monitor plan will be 

determined based on the student’s proficiency level.  The progress monitoring plan should include 

information from the QSI, SOPA rubric, and the ELL Writing Rubric.   

 

Moving from Tier 3 to Referral for Special Education 

 Students who do not make any significant measurable progress in Tier 3 interventions, and 

there is significant evidence of a potential disability, can be referred for testing for Special Education 

Services. 
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RTI PROCEDURES FOR SHORT-TERM ELLS 

 

ELL Tier 1:  ELL courses for all short-term ELLs 

 
ELL teacher completes Teacher Response to Intervention and establishes that student need additional Tier 1 ELL language 

support  
 

 

Placement in ELL Tier 1: Language support classes for selected short-term ELLs 

(Mainstream support classes, ELL resource classes, peer tutor) 

 
Interview with parent/guardian /student;  

ELL meeting on student is held 

Team completes ELL Problem Identification Screening Summary  (ELL/RTI-1 ) 

Team establishes that student needs additional Language support that can’t be met in Tier 1 

Team completes intervention plan (ELL/RTI-3) 

 

Placement in ELL Tier 2: Language intervention for selected short-term ELLs 

Student receives additional language support which may include ELL Literacy 1
st
 year. 

Intervention will be a minimum of one semester.  Language proficiency progress will be measured using SOPA rubric, 

QSI, ELL Writing rubric,  

 

 
Team meets to review data and language proficiency progress 

Team completes/reviews ELL Problem Identification Screening Summary (ELL/RTI -1) 

Team completes/reviews intervention and evaluates implementation plan (ELL/RTI-3; ELL/RTI-4; ELL/RTI-5) 

 

 

 

Exit ELL Tier 2 /Move to Tier1 

Exit RTI 

o Student makes measurable 

progress. 

o Student approaches skills for ELL 

course objectives.  
(Final exams, ELL writing rubric, QSI, SOPA 

rubric, ELL/RTI Form -1 page2)   

Continue at ELL Tier 2 
o Student makes measurable 

progress. 

o Student does not approach 

skills for course objectives. 
(Final exams, ELL writing rubric, QSI, 

SOPA rubric,  ELL/RTI Form-1 page 2)   

 

Move to ELL Tier 3 
Student does not make any 

measurable progress 

 
(Final exams, ELL writing rubric, QSI, 

SOPA rubric, ELL/RTI Form-1 page 2)   

 
 

Move to ELL Tier 3   Student does not 

make measurable progress 

Continue in ELL Tier 2 :  Student makes 

measurable progress 

Move to ELL Tier 1 - Exit RTI 

Student makes measurable progress and 

approaches skills for ELL course objectives 
 (Final exams, ELL writing rubric, QSI, SOPA rubric,  

ELL/RTI Form-1 page 2)   

 

Referral to Special Education 

Services 

 

Student in Tier 3 intervention  

does not make any measurable 

progress 
 
(Final exams, ELL writing rubric, QSI, 

SOPA rubric, ELL/RTI Form-1 page 2)   

 

Team meets to review ELL data and intervention plan with parents 

Team completes Plan Evaluation (ELL/RTI-5) 

Team:  -  establishes student needs additional language support  OR 

            -  describes indicators of potential disability (Appendix C) 
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ELL COURSES BY RTI TIER LEVEL 

For Short Term ELLs 

 

 

Middle School ELL Courses 

 
ELL English: Beginning Level – Course Number:0251  

ELL Reading/Writing: Beginning level – Course Number:0253 

ELL English: Intermediate Level – Course Number:0252 

ELL Reading/Writing: Intermediate Level – Course Number:0254 

ELL English: Advanced level – Course Number:0255 

ESL Resource – Course Number: 0766 
 

 

 

ELL Literacy Skills Course Number: TBA 

 

 

 

High School ELL Courses 

 

ELL Beginning English - Course Number: 7421 - 7422 

ELL Beginning Reading/Composition - Course Number:  7451 -7452 

ELL Intermediate English - Course Number:  7427 - 7428 

ELL Intermediate Reading/Composition  - Course Number:  7461- 7462 

ELL Advanced English - Course Number: 7433 - 7434 

ELL World History - Course Number: 7541 – 7542 

ELL US History - Course Number: 7551 – 7552 

ELL American Government - Course Number: 7553 - 7554  

Multicultural Education - Course Number: 4931 

ELL Computer Typing - Course Number 7583-7584 

ELL Mainstream Support - Course Number: 7601-7602 

 

 

 

ELL Literacy Skills Course Number: 7253 – 7254* (year 1) 

 

 

 

ELL Literacy Skills Course Number: 7253 – 7254* (year 2) 

 

 

 

*QSI and SOPA rubric scores are used to evaluate and monitor students 
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Literacy Skills Definition 

 ELL Literacy Skills 
Course Number: 7253 - 54 

Full Year, .5 elective credit per semester 

Prerequisite: ELL assessment results 

        Instructor approval     

        May be repeated for a second year 
                     May be taken concurrently with ELL Beginning English and ELL Beginning 

Reading/Composition.  This course is intended for incoming ELLs who have low academic skills in 

the native language because of interrupted education in their home country.  The course offers extra 

support for beginning students with low or intermediate level literacy skills in the native language. The 

focus is to provide additional opportunities for students to increase academic skills and expand basic 

content area vocabulary. Students will review and practice different aspects of writing including word 

order, mechanics and spelling, organization, and paragraph development.  Reading selections and 

vocabulary development will include content-related topics to help expand students’ reading 

comprehension and academic knowledge. 

Dowlnloaded from www.ndpc-sd.org



 

RTI Process for ELLs                     Produced by the ESL Department, Washoe County School District 

 

 

Date: 7/1/09, Rev A  RTI-M002 Page 10 of 29 

 

 

The RTI Process for Long Term ELLs 

 

Tier 1  
Tier 1 support for Long Term ELLs is provided through high quality differentiated instruction 

and the Advanced ELL English course for students who still exhibit second language errors. (Refer to 

the ELL Courses by Tier level).  High quality differentiated instruction and sheltered instruction 

techniques grant ELLs access to grade level appropriate material. There are many possible reasons 

why students remain in ELL beyond an expected time line.  The language acquisition process takes 

longer for some students, or there are significant gaps in the student’s education that have negatively 

impacted literacy. There might also be an underlying disability that has not been identified. In order to 

best find the appropriate interventions at any Tier level the most appropriate type of support for the 

student must be determined.   

There are less ELL interventions for Long Term ELLs for two reasons.  First, issues other than 

second language acquisition or acculturation may be the source of academic difficulties for students 

who are still significantly struggling academically after four years. Therefore, their academic products 

require closer scrutiny outside of second language acquisition to determine the source of academic 

difficulties.  Second, Long Term ELLs often require literacy and/or academic content intervention 

support that is best provided by general education interventions.   

 

Moving from Tier 1 to Tier 2 

 An ELL is identified for the RTI process by a concerned teacher.  This is usually a content area 

teacher. The teacher completes the Teacher’s Response to Intervention and has identified that the 

student needs additional support.   

 The ELL is sent to the IAT. The IAT interviews the student and parents/guardians and 

completes the ELL Problem Identification Screening Summary (ELL/RTI-1). The IAT must consult 

with an ELL specialist (ELL teacher or Program Coordinator.) The IAT determines whether the 

student needs specific ELL language support or general education RTI support. The team identifies the 

intervention focus (ELL or general education) and completes the intervention plan (ELL/RTI-3). There 

are three options for placement in Tier 2 for Long Term ELLs 

 Option 1 

  Student is placed in ELL Tier 1 Language support: ELL Advanced English.  The 

intervention must take place for at least one semester.  Language proficiency growth will be measured 

by at least two measures of proficiency that can include the SOPA rubric, QSI, and the ELL Writing 

Rubric.  The specific intervention plan will be guided by the QSI and SOPA rubric results.  Students 

whose proficiency levels score outside of the SOPA rubric, QSI, and the ELL Writing Rubric have 

obtained a high enough level of  proficiency that the curricular goals of Advanced ELL English would 

address the student’s linguistic need. 

 Option 2 

  Student is placed in ELL Tier 2 intervention: ELL Mainstream Support, ELL Peer 

Tutor. The intervention must take place for at least one semester.  Language proficiency growth will be 

measured by at least two measures of proficiency that can include the SOPA rubric, QSI, and the ELL 

writing rubric.  The specific intervention plan will be guided by the QSI and SOPA rubric results.   

 Option 3 

  Student is placed in General Education Tier 2 RTI interventions.  Progress monitoring 

and timelines follow the general RTI guidelines.  
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At the end of the intervention time, no matter which option is chosen, the team meets to review 

the progress monitoring data.  The team reviews and completes ELL/RTI-1, ELL/RTI-3, ELL/RTI-4, 

and  ELL/RTI-5.   

 

 

Moving from Tier 2 to Tier 1 

 For Option 1 and Option 2 if the student makes measurable progress and demonstrates that the 

skills required in the ELL English course are being approached, the student exits Tier 2.  For Option 3 

follow the general education guidelines for the Tier 2 intervention.  

 

Staying in Tier 2 

For Option 1 and Option 2 if the student makes measurable progress, but there are still 

concerns about the student’s second language progress and ability to be successful in academic 

courses, the student may stay in Tier 2 intervention for one more semester after the following measures 

have been taken. The IAT meets with parents and reviews the intervention plan.  The IAT completes 

ELL/RTI-5. The team establishes the student’s need for additional language support. For Option 3 

follow the general education guidelines for the Tier 2 intervention.  

 

Moving from Tier 2 to Tier 3 
 There are no ELL specific Tier 3 interventions for Long Term ELLs.  For a long term student 

to move from Tier 2 to Tier 3 second language acquisition and acculturation issues have to have been 

ruled out as the source of a student’s academic challenges.  At this time Long Term ELLs move out of 

the ELL specific RTI process and into the general education RTI process.  All Tier 3 interventions for 

Long Term ELLs are general education interventions.
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RTI PROCEDURES FOR SECONDARY LONG -TERM ELLS 
 

ELL Tier 1:  Mainstream and selected ELL courses for long-term ELLs 

 

 
Content-area or ELL teacher completes Teacher Response to Intervention and establishes student needs additional support 

Interview with parent/guardian /student; ELL meeting on student is held 

Team completes ELL Problem Identification Screening Summary (ELL/RTI-1) 

Team establishes if student needs specific ELL language support or general RTI support * 

Team identifies intervention focus and completes intervention plan (ELL/RTI-3) 

(Based on results of QSI, ELL writing rubric,  SOPA rubric, classroom  evidence) 

 
 

 

                                

 
 

 

 
 

 
 

Team meets to review data and progress 

Team reviews/evaluates  intervention plan (Forms ELL/RTI-3; ELL/RTI-4; ELL/RTI-5) 

 

 

 

 
 

*     In order for a student to move from Tier 2 to Tier 3, the IAT must either have or consult an ESL specialist. 
**  Once a student is placed in general Tier 2 intervention,  general RTI forms are used  

Team meets to review ELL data and intervention plan with parents 

Team  completes Plan Evaluation (ELL/RTI-5) 

Team:  -establishes most appropriate Tier level support OR  

            -describes indicators of potential disability (Appendix C) 

Move to ELL Tier 1 - Exit RTI 

Student makes measurable progress and 

approaches skills for ELL course objectives 

Move to Tier 3  General Intervention  
Student does not make measurable progress 

 
 (Final exams, ELL writing rubric, QSI, SOPA rubric,  

ELL/RTI -1 page 2, classroom  evidence)   

 

Referral to Special Education 

Services 

Student in Tier 3 intervention  does 

not make significant  progress 
 
(Final exams, ELL writing rubric, QSI, 

SOPA rubric, ELL/RTI -1 page 2, classroom 

evidence)   

 

Exit ELL Tier 2 /Move to Tier 1 

Exit RTI 

o Student makes measurable 

progress. 

o Student approaches skills for ELL 

course objectives.  
(Final exams, ELL writing rubric, QSI, SOPA 

rubric, ELL/RTI  -1 page2, classroom evidence)   

 

Continue  ELL Tier 2 Intervention 

o Student makes measurable 

progress. 

o Student does not approach skills 

for course objectives. 
 

(Final exams, ELL writing rubric, QSI, SOPA 

rubric,  ELL/RTI-1 page 2, classroom 

evidence)   

 

Move to Tier 3 General Intervention 
 

Student does not make significant  

progress 

 
 

(Tier 3 general intervention measures)   

 
 

Placement in ELL Tier 1 Language 

Support: 

ELL  Advanced level  (minimum of one 

semester) 

 

Placement in ELL Tier 2 ELL 

Intervention:  

ELL  Mainstream Support, ELL Peer 

Tutor  (minimum of one semester) 

 

Placement in General RTI 

Intervention (Tier 2) ** 

Appropriate intervention plan is 

implemented  (general RTI time frame – 

see guidelines Chapter 2)  
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ELL COURSES BY RTI TIER LEVEL 

For Long Term ELLs 

 

 

Middle School ELL Courses 

 
ELL English: Advanced level – Course Number:0255 

 

 

 

ELL Literacy Skills Course Number: TBA 

ESL Resource – Course Number: 0766 

 

 

High School ELL Courses 

 

ELL Advanced English - Course Number: 7433 - 7434 

 

 

 

ELL Literacy Skills Course Number: 7253 – 7254* (year 1) 

ELL Mainstream Support - Course Number: 7601-7602 

 

 

 

ELL Literacy Skills Course Number: 7253 – 7254* (year 2) 

 

 

 

*QSI and SOPA rubric scores are used to evaluate and monitor students 

 

 

ELL Literacy Skills 

Course Number: 7253 - 54 

Full Year, .5 elective credit per semester 

Prerequisite: ELL assessment results 

        Instructor approval     

        May be repeated for a second year 
                     May be taken concurrently with ELL Beginning English and ELL Beginning 

Reading/Composition.  This course is intended for incoming ELLs who have low academic skills in 

the native language because of interrupted education in their home country.  The course offers extra 

support for beginning students with low or intermediate level literacy skills in the native language. The 

focus is to provide additional opportunities for students to increase academic skills and expand basic 

content area vocabulary. Students will review and practice different aspects of writing including word 

order, mechanics and spelling, organization, and paragraph development.  Reading selections and 

vocabulary development will include content-related topics to help expand students’ reading 

comprehension and academic knowledge. 

T
ie

r 
2

 
T

ie
r 

2
 

T
ie

r 
3

 
T

ie
r 

1
 

T
ie

r 
1

 

Dowlnloaded from www.ndpc-sd.org



 

RTI Process for ELLs                     Produced by the ESL Department, Washoe County School District 

 

 

Date: 7/1/09, Rev A  RTI-M002 Page 14 of 29 

 

Contact Information 

 

 

ESL Office 

535 E. Plumb Lane 

Reno, NV 89502 

(775) 333-6090 

 

Secondary ESL Contact 

Diana Walker 

Secondary ELL Program Coordinator 

dwalker@washoe.k12.nv.us 

 

School Psychologist Contact 

Kendall Burner 

Bilingual psychologist 

kburner@washoe.k12.nv.us  

 

ESL Department 

Mary Ann Robinson 

ESL/WL Coordinator 

mrobinson@washoe.k12.nv.us 
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Appendices 
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Appendix A: TEACHER RESPONSE TO INTERVENTION 
 

English Language Learners RTI checklist for Tier 1 Interventions 
  

Date: ___________________                                                                Teacher: _______________________ 

 

 

Student Name ____________________________________________ ID _________________________ 

Original Entry Date_____________________                                          Grade________________________ 

 

Most recent language proficiency assessment. If no LAS-Links scores are listed, indicate LAS scores 

 

ELPA assessment date: _________ 

 Scores:   Listening:     _______               Reading:  ________ 

  Speaking:  _______                   Writing:   ________ 

Initial  assessment date: ___________ 

 Scores:   LAS-Oral: ________   LAS-Reading: ________         LAS-Writing:  ___________ 

 

 

Please make dated anecdotal notes regarding the interventions you have made in regard to this student.  

 

 

1. I have differentiated instruction (both input on my part and output on the student’s part) in regards to the student’s 

proficiency level.  

a. Date_____________________ 

How?___________________________________________________________________________________

________________________________________________________________________________________

________________________________________ 

 

b. Date_____________________ 

How?___________________________________________________________________________________

________________________________________________________________________________________

________________________________________ 

 

c. Date_____________________ 

How?___________________________________________________________________________________

________________________________________________________________________________________

________________________________________ 

 

2. I have reviewed the Language Difference or Language Learning Disability Chart and have determined that this 

student’s issues may be one of disability instead of a language difference.  What evidence do you have?  

_______________________________________________________________________________________________

_______________________________________________________________________________________________

____________________________________________ 

 

 

3. I conducted the SIOP (Sheltered Instruction Observation Protocol) as a Self Assessment and find that I daily use 80% 

of the features of the SIOP (24 of the 30 features) in every lesson I teach. 

 

 

4. I had SIOP trained professionals observe lessons in my class (at least 1) to help me self reflect about my instruction 

and to plan to shelter my instruction in more ways. The SIOP protocols used are to be included with this checklist and 

are not to be used for evaluative purposes of the teacher.  
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Appendix B: SIOP SELF REFLECTION AND OBSERVATION FORM 
 

Name__________________________________________ Date: _________________       
 

Sheltered Instruction Observation Protocol Self Assessment- Mark this self-assessment with D for DAILY practice, O for 
OCCASIONAL practice, N for NEVER practice.   
 
To consider your teaching as including sheltered instruction, you should have 80% (24 of 30 features) marked as DAILY 
practice. If your self-assessment does not have 80% as DAILY practice, pick some of those you marked as OCCASIONALLY to 
implement more often or learn how to implement some of the features you marked as NEVER.  
 
 
My self-assessment  _________ Daily  __________Occasionally  _________ Never 
 
Lesson Preparation  
 

_____Write content objectives clearly for students.  
 

_____Write language objectives clearly for students.  
 

_____Choose content concepts appropriate for age and educational background level of students.  
 

_____Identify supplementary materials to use (graphs, models, visuals).  
 

_____Adapt content (e.g., text, assignment) to all levels of student proficiency.  
 

_____Plan meaningful activities that integrate lesson concepts (e.g., surveys, letter writing, simulations, 
constructing models) with language practice opportunities for reading, writing, listening, and/or speaking.  

 
Building Background  

 
_____Explicitly link concepts to students’ backgrounds and experiences.  

 
_____Explicitly link past learning and new concepts.  

 
_____Emphasize key vocabulary (e.g., introduce, write, repeat, and highlight) for students.  

 
Comprehensible Input  

 
_____Use speech appropriate for students’ proficiency level (e.g., slower rate, enunciation, and simple sentence 
structure for beginners).  

 
_____Explain academic tasks clearly.  

 
_____Use a variety of techniques to make content concepts clear (e.g., modeling, visuals, hands-on activities, 
demonstrations, gestures, body language).  

 
Strategies  

 
_____Provide ample opportunities for students to use strategies, (e.g., problem solving, predicting, organizing,  

 
summarizing, categorizing, evaluating, self-monitoring).  

 
_____Use scaffolding techniques consistently (providing the right amount of support to move students from one 
level of  

 
understanding to a higher level) throughout lesson.  

 
_____Use a variety of question types including those that promote higher-order thinking skills throughout the 
lesson  

 
literal, analytical, and interpretive questions).  
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Continue to next page………………….. 
 
 
Interaction  

 
_____Provide frequent opportunities for interactions and discussion between teacher/student and among 
students, and encourage elaborated responses.  

 
_____Use group configurations that support language and content objectives of the lesson.  

 
_____Provide sufficient wait time for student responses consistently.  

 
_____Give ample opportunities for students to clarify key concepts in L1 as needed with aide, peer, or L1 text.  

 
Practice/Application  

 
_____Provide hands-on materials and/or manipulatives for students to practice using new content knowledge.  

 
_____Provide activities for students to apply content and language knowledge in the classroom.  

 
_____Provide activities that integrate all language skills (i.e., reading, writing, listening, and speaking).  

 
Lesson Delivery  

 
_____Support content objectives clearly.  

 
_____Support language objectives clearly.  

 
_____Engage students approximately 90-100% of the period (most students taking part and on task throughout 
the lesson).  

 
_____Pace the lesson appropriately to the students’ ability level.  

 
Review/Assessment  

 
_____Give a comprehensive review of key vocabulary.  

 
_____Give a comprehensive review of key content concepts.  

 
_____Provide feedback to students regularly on their output (e.g., language, content, work).  

 
_____Conduct assessments of student comprehension and learning throughout lesson on all lesson objectives 
(e.g., spot checking, group response.)  
 
 

This form can also be used by SIOP trained professionals for the 3 observations required in your classroom for Tier 1. 
This form should NOT be used for evaluative purposes but for the purpose of informing the teacher regarding how to 
better meet the needs of ELLs in the classroom. The person observing and using this form should have attended a 
minimum of a 15 hour SIOP course. 
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Appendix C: Language Difference and Disability Chart 

 
 

 

 

Language Differences 

 

 

Language Learning Disabilities 

Limited vocabulary in the native language is 

due to lack of opportunity to use and hear 

native language 

Language patterns are unique to the student and 

unlike others in student’s cultural community 

  

Language performance is similar to other 

students who have had comparable cultural and 

linguistic experiences. 

 

 

Student demonstrates limited vocabulary even 

when there are rich language opportunities in the 

native language 

  
Student shifts from one language to another 

within an utterance.  

 

 

Word-finding problems are evident and student 

substitutes with another language.  

 

 

  
Communication may be impeded by an accent 

or dialect. 

 

  

 

Student exhibits deficits in expressive and 

receptive language, which impede communication.  

 

 

  
Pragmatic skills such as interpreting facial 

expressions, appropriate physical proximity, 

and the use and interpretation of gestures are 

age appropriate.  

 

 

Student demonstrates difficulty using and 

interpreting nonverbal language, often leading to 

social problems.  
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Appendix D:OPAWS 
Oral Proficiency and Word Study (OPAWS) 

Pete Cobin and Shane Templeton, 2009 

 

Calculate the gap between oral proficiency (using the SOPA rubric) and word study (using QSI stages).  For example, the gap between Jr. Advanced-Mid and Early/Middle 

Within Word Pattern is 8 – 6 =  2. 

 

3 4 5 6 

Jr. Novice - High Jr. Intermediate - Low Jr. Intermediate - Mid Jr. Intermediate - High 

Late Emergent Early Letter Name/ 

Alphabetic 

Middle Letter Name/ 

Alphabetic 

Late Letter Name/Alphabetic Early/Middle Within Word 

Pattern 

A few letters to 

represent salient 

beginning sounds: 

Primarily consonant 

letters –  

Beginning and some 

ending sounds: 

Consonant and vowel letters – 

Sounds occasionally elongated as 

children sound out words, resulting in 

additional vowel letters 

Many digraphs and blends 

represented; preconsonantal 

nasals (-mp, -nt) included 

Most short vowels spelled 

conventionally 

B – bed 

J - drum 

K - cake 

L – lump 

F – float 

 

LD - lid 

BT - bet 

JF - drive 

FEAN – fan 

DEG – dig 

JRUV - drive 

SLEID – sled 

FRAIT – fright 

PLEIS – place 

GUEN - when 

LOMP – lump 

SHEP - ship 

SHOPING – shopping 

WHEN – when 

TRAT - trap 

BED – bed 

SHIP - ship 

PLAYS – place 

WATE – wait 

DREME – dream 

CAMPTE – camped 

 

 

 

7 8 9 

Jr. Advanced - Low Jr. Advanced - Mid Jr. Advanced - High 

Late Within Word Pattern / Early Syllables and 

Affixes 

Middle/Late Syllables and Affixes/Early 

Derivational 

Middle/Late Derivational 

Sorting out vowel patterns/diphthongs; consistent 

representation of inflected endings; using but 

confusing consonant doubling features 

More consistent application of doubling at syllable 

junctures; schwa spelling remains to be sorted out; 

more consistent and appropriate spelling of suffixes 

 

ROAP – rope 

RIDING - riding 

SPOYLLEL – spoil 

SHOWR - shower 

THROAT - throat 

CATLE – cattle 

PLESHER - pleasure 

SERVING – serving 

BOTTEL – bottle  

OPASISHAN – opposition 

COMFIDENTE – confident 

PLESURE – pleasure 

CAPCHUR – capture 

FORCHENET – fortunate 

SIVELIZE – civilize 

OPPISITION - opposition  

CONFIDANT – confident 

DEFANITION - definition 

ENPHASIZE – emphasize 

AMMUSEMENT – amusement 

APPEARANCE – appearance 

OCCURED – occurred 

BENIFIT – benefit 

CONFRENCED - conferenced 
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Appendix E: USEFUL ELL ASSESSMENT FOR RTI 
(Summary of results)  

 
Test Most Recent 

Test  Date 

Results 

 

LAS 

 

  

Oral____       Reading ______  Writing _______ 

 

LAS-Links 

 

  

Listening_____   Speaking_____ Reading_____   Writing: _____ 

 

SOPA rubric  

  

Level___________ 

 

 

ELL Placement 

MS(AG2) 

  

Total  Structure _______/                        Total Reading_______/ 

Writing Level_______ 

 

ELL Placement HS  Total Structure_______/ 35          Total Reading________/15 

Writing Level__________ 

QSI  Results 

 

 

 

 Spelling Stages 

 Emergent:                       Early   Middle    Late 

 Letter-Name Alphabet:  Early   Middle     Late 

 Within-Word Pattern:     Early   Middle    Late 

 Syllables & Affixes:       Early   Middle    Late 

 Derivational Relations:   Early   Middle    Late 

Words 

 Spelled correctly ______/20 

 Feature Points     ______/54 

 Total                    ______/74 
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Appendix F: Acculturation Quick Screen 
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ELL DATA REVIEW  (Page 1) 
 

Student:  ___________________________________   ID Number:  _________     School: _____________  Grade:  ____ 

 Form Completed  Date: ___________                                                                                      
 

REVIEW OF CUMULATIVE FOLDER 

HEALTH INFORMATION 

Vision concern     Hearing concern  

Fine motor            Gross motor 

 

ATTENDANCE 

# Days absent last year: ____________ 

# Days absent  current year: _________ 

 

GRADES 

Language Arts:____    (middle) 

ELL English:    ___   ELL Read/Comp ____   

GPA: ____   

Credits earned:  Required: ___     Elective:  ___ 
 

      Home Language: __________________ 

 Interpreter needed for parent/guardian 

PREVIOUS SERVICES     

Long-term ELL  tiered interventions: Dates:    ________________ 

Short-term ELL tiered interventions:  Dates:    ________________ 

Section 504 accommodation plan : Dates:        ________________ 

Special  education evaluation services: Dates:  ________________ 

Speech/Language:  Articulation: Dates:       ________________                         

                       Expressive/Receptive:   ________________        

Out of district:   Dates:  __________________________________                                    

Retained:  Dates:  _______________________________________                                             

Home schooling: Dates: __________________________________                                    

Preschool : Dates: _______________________________________                  

Child in Transition: Dates: ________________________________                               

Juvenile services: Dates: _________________________________                                    

Social services: Dates: ___________________________________                                     

Foster care: Dates: ______________________________________                                          

 
 

INTERVIEW SUMMARY 

 PARENT/GUARDIAN STUDENT TEACHER 

DATE    

TYPE OF INTERVIEW    

 

OBSERVATION FORMS/ ELL  FORMS / TESTING DATA  (Attach forms and testing data)  

 SIOP Observation Summary Form 

 Teacher Response to Intervention Form 

Additional optional testing data:  Final exam 

results 

 

 AQS Scoring Form 

Getting to Know an ESL Student Form 

Testing data:  ELPA    ELL Writing  Rubric  score    SOPA –RS   

 

PROBLEM IDENTIFICATION SUMMARY 

Team met to review data on _________           Prioritized area of concern:      2
nd

 language acquisition             other 

 Problem definition:   

 

 

 

 

 

 

Three sources of convergent data that support this problem definition.   Baseline data plotted on attached graph 

  1. ___________________________   2._______________________________  3. ______________________________ 

 
 

Disposition :  Tier 1 Support:  Date: ________    Tier 2: Date: _______        Tier 3: Date: _______    

         Special Education referral:  Date:  _________ 
 

Team Members’ Names:  _____________________________________________________________________________ 

Team member responsible for follow-up:  _______________________________________________________________ 
 

 SASI designation has been changed to reflect student’s placement within RTI system. RTI flag placed in student cumulative 

file. 

Additional notes attached (optional)    

ELL/RTI Page 1 
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ELL DATA REVIEW  (Page 2) 
 

 

Date:   __________________    Student Name: ___________________________________________       Student ID: ___________________ 
 

  
 Student/ family Source of Information Notes/Comments 

 

Home country:    ________________________ 

Language(s) spoken at home: ______________ 

Original Entry Date: _____________________ 

Student DOB:__________________________    

Number of siblings:  _____________________ 

Student lives with :   _____________________ 

Student attended school in  ________________ 

Number of years  of schooling: ____________ 
 

 

�Cumulative Folder: 

�Parent               � Student 

�Teacher/School 

�Observation 

�Other:____________________ 

 

 

 

 

 

 

 

General  

 Recent immigrant 

 Refugee 

 Resides on reservation 

 High family mobility 

 Low socio-economic status 
 

 

�Cumulative Folder  

�Parent               � Student 

�Teacher/School 

�Observation 

�Other: 

 

 

 Disrupted early childhood development 

 Interrupted schooling   

    

 

 

 

 

Education   

  

 Leaves school for extended periods  

 Limited or sporadic school attendance 

 Little exposure to subject or academic 

content 

 Limited academic language in native 

language 

 Low literacy skills in native language 
 

 

 

 

�Cumulative Folder  

�Parent               � Student 

�Teacher/School 

�Observation 

�Other:  __________________ 

 

 

  

 Student Behavior/Interactions   
 

 

 

General   

 

 Expresses or displays sense of isolation in 

cross cultural  interactions  

 Expresses anxiety in cross-cultural 

interactions. 

 Has culturally appropriate behaviors that are 

different from expectations in school settings 
 

 

�Cumulative Folder  

�Parent               � Student 

�Teacher/School 

�Observation 

�Other: ___________________ 

  

 

 

 

 

 

 

 

 

School/ 

Classroom 

Specific 

 

Few cognitive learning strategies appropriate 

to classroom/school 

 Cognitive learning style different or 

inappropriate in relation to teacher’s 

instructional style. 

 Easily frustrated or low perseverance in 

completing task 

 Retains learning strategies that are no longer 

appropriate. 

 Displays difficulty with task analysis 

 Uses survival strategies that are not 

appropriate in the classroom 

 Rarely speaks in class 

 Always relies on peer for assistance in 

understanding 

 Appears to know English but cannot follow 

English directions in class. 

 Displays difficulty with understanding and 

applying cause and effect   

 

 

 

 

 

�Cumulative Folder 

�Parent               � Student 

�Teacher/School 

�Observation 

�Other: ___________________ 

 

ELL/RTI 1 Page 2 
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Thank you for attending this event. 
 

Today’s event features an online, post-event 
evaluation form. To send us your feedback, please 
click on the link below, or type the URL into your 

web browser’s address bar. 
 

http://eval.krm.com/eval.asp?id=16884 
 
 

Your feedback and comments are very important 
to us. Thank you in advance for taking the time to 

complete this evaluation! 
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