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Moderator: And the National Dropout Prevention Centre for Students with 

Disabilities presents: Supporting Adolescent English 
Language Learners Through Response to Intervention. 
 
And to start things off today, we have Dr. Loujeania Bost. She 
is the director of the National Dropout Prevention Centre for 
Students with Disabilities. Loujeania, welcome to the 
program. 

 
Loujeania Bost: Thank you, Dick. Good afternoon, and good morning to 

those listeners in other time zones. 
 
In virtually every part of the country, middle and high schools 
are now seeing expanding enrolments of students whose 
primary language is not English. Rising numbers of 
immigrants, other demographic trends, and the demand of an 
increasing global economy make it clear that the nation can 
no longer afford to ignore the pressing needs of English 
language learners it its middle and high schools who are 
struggling with reading, writing, and oral discourse in a new 
language. 
 
Nationally, over six million American students in grades six 
through 12 are at risk of failure because they read and 
comprehend below—often considerably below—the basic 
levels needed for success in high school, post-secondary 
education, and the workforce. Only 30 percent of all 
secondary students read proficiently. For students of colour, 
the situation is even worse. Eighty-nine percent of Hispanics 
and 86 percent of African American middle and high school 
students read below grade level. Almost 50 percent of 
students of colour do not graduate from high school with their 
regular diploma in four years of instruction. 
 
These statistics are alarming enough, but the literacy crisis 
for English-language learners is even more dramatic. For 
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example, only four percent of eighth-grade English language 
learners and 20 percent of students classified as formally 
ELL, score at the proficient or advanced levels on the reading 
portion of the 2005 National Assessment for Educational 
Progress. This means that 96 percent of the eighth-grade, 
[limited] English proficient students scored below the basic 
level. 
 
Hispanics are much higher—much likely—more likely to drop 
out than African Americans or Caucasians. Some 41 percent 
of Hispanic adults age 20 and older in the United States do 
not have a regular high school diploma, compared to 23 
percent of African American adults and 14 percent of white 
adults. A new national survey finds that Latinos age 16 to 25 
stated they're satisfied with their lives and are optimistic 
about their futures. They value education, hard work and 
career success, yet they are more likely than all the youth to 
drop out of school, live in poverty, and become teen parents. 
Just one in 10 Hispanic high school drop outs have a general 
education development credential, widely regarded as the 
best second-chance pathway to college, vocational training 
and the military service, for adults who did not graduate from 
high school. 
 
By contrast, two in 10 African American high school dropouts 
and three in 10 Caucasian high school dropouts have a GED. 
In addition, English language learners graduate from high 
school at far lower rates than do their native English-speaking 
peers. Only 10 percent of young adults who speak English at 
home failed to complete high school. The percentage is three 
times higher, or 31 percent, for ELLs who do not—that 
English is not their primary language within the home. 
 
Many of these youths have been identified as youth with 
disabilities, and are overrepresented in learning disabilities 
and speech disorders, high dropout rates, and low college 
entrance and completion rates. The problems have 
moderated over time, but a persistent educational attainment 



Supporting English Language 
Learners Through RTI 

Page 4 
 
 

Downloaded from www.ndpc-sd.org.  Copyright 2010.   

gap remains for English language learners. With growing 
numbers of English language learners, states and schools 
face pressure to ensure that instructional practices for 
English language learners are effective, and that these 
students make significant academic progress each year. 
 
In today's teleseminar, Dr. Janette Klingner will share with us 
an approach taken by one school as they incorporate 
response through intervention as a means of assisting them 
and addressing their dropout rates. We welcome you to our 
broadcast today, and Janette, take it away. 

 
Dr. Janette Klingner: Well, thank you, and good morning or good 

afternoon to everyone, as the case may be. I'm so glad to be 
here sharing some thoughts with you today. 
 
I'd like to start out by saying I'm really not an expert in 
dropout prevention, though I certainly consider it a very, very 
important relevant area. I do think that two areas of my 
expertise do overlap well, and those are the two I'll be talking 
about today. One is response to intervention, and the other is 
reading comprehension strategy instruction for adolescents, 
particularly those who struggle with reading, and including 
diverse populations such as English language learners. 
 
So I'd like to start out by just very briefly saying a bit about 
the background to RTI and response to intervention which, as 
we know, was part of the reauthorization of the Individuals 
With Disabilities Education Improvement Act in 2004, and the 
result of several initiatives that took place prior to that. 
 
The one that I'd like to highlight here is the National Research 
Council's report on disproportionate representation of 
culturally and linguistically diverse students in special 
education. One of the findings from that report—or 
recommendations, I should say—was that we should move to 
response to intervention as a way to address 
disproportionality, as a way to make sure we were providing 
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support for all students as soon as they need it, rather than 
waiting for them to fail as we have with previous identification 
procedures. 
 
So, this idea of disproportionality and how to remediate it is 
very much a part of IDEA, and part of the thinking or 
reasoning or rationale behind response to intervention. That 
said, I really am very excited about the potential of RTI to 
truly make a difference for culturally and linguistically diverse 
students, yet I do think that there are challenges to RTI we 
need to think about as we move forward. 
 
Now, RTI requires new ways of thinking and new roles. I don't 
know if you can all see my PowerPoint presentation there, 
but I thought this one fit the bill perfectly. RTI was mandated 
or included in the authorization as one option for identifying 
kids as having learning disabilities, really, before we knew a 
lot about how to do RTI in real schools. So early research 
studies focused on research teams coming in and trying out 
interventions and finding them to be successful, and most of 
these were at the elementary level. So RTI was included in 
IDEA, really, before we knew much about how to make it 
work in real schools and, I would say, particularly that's true 
at the secondary level. 
 
So there are a lot of challenges. One is that most teachers 
lack sufficient preparation, expertise and experience in 
teaching English language learners. Also, most evidence-
based practices have not been sufficiently validated for 
diverse populations. Current policy and practice do not align 
with what the scientific research shows about the value of the 
home language in promoting literacy. And I would say, too, 
nor, as a nation, are we taking advantage of English 
language learners as a source for developing the multilingual 
and multicultural resources of our society which are so 
valuable in today's global economy. 
 
In other words, rather than thinking of English language 
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learners as at risk, we think of their potential to truly be 
bilingual and multicultural and contributing to the global 
economy. I think that will help in the way we approach our 
students. 
 
Even in schools with access to Title I resources, the attention 
paid to English language learners might not be appropriately 
tailored to their unique needs in learning the English 
language, as well as in gaining academic skills and subject 
matter knowledge. English language learners in secondary 
content area classes may not be getting enough support. 
Models with English language acquisition or English for 
speakers of other languages as separate programs tend not 
to be sufficient. We know that we need to see a more 
seamless flow between ESL classes and content area 
classes where content area teachers are able to use 
sheltered instruction to support students who are at 
intermediate and advanced English proficiency levels. 
 
Too few English language learners receive culturally and 
linguistically responsive instruction. There tends not to be 
enough of a focus on developing language and literacy skills, 
especially comprehension. And I think that's particularly true 
in the primary grades, but I think it is something we still see in 
secondary schools where there's a focus on trying to help 
students with low level literacy skills as if those are a 
prerequisite for higher level thinking when, in fact, that is not 
the case. 
 
And also, I would say instruction does not do enough to 
account for the central role of culture in cognition and 
learning. We are all socialized to learn in different ways, and 
in some cases, the way we learn in school matches the way 
we learn in our home, but in other cases, it does not, and that 
brings additional challenges for students. 
 
And I would also say we are not doing enough to examine 
underlying assumptions about who can learn and who 
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struggles. And I love and highly recommend the book by 
Noguera and Wing, 2006, called Unfinished Business in 
which they looked at Berkley High School in Berkley, 
California, and tracking, and tried to figure out why so many 
students did very well, going on to the most prestigious 
colleges, whereas other students were dropping out in high 
numbers. So there was—there's really a very two-tiered 
school. And when Noguera and Wing asked the teachers and 
others about this, they were met with shrugging shoulders 
and said, “It was as if the failure was invisible, or worse, 
inevitable.” Something that we really need to challenge when 
we see a whole group of kids not doing well. There's 
something we're not doing as teachers or teacher educators 
to support their learning. 
 
And I would even say, as Luis Moll and Norma Gonzalez 
said, “We lament that we have to spend so much of our 
careers documenting competence when it should simply be 
assumed. Suggesting that language minority students have 
the intellectual capabilities of any other children when it 
should simply be acknowledged, and proposing instructional 
arrangements that capitalize fully on the many strengths they 
bring into classrooms when it should simply be their right.” 
 
In other words, when we have groups of schools not—excuse 
me, students not doing well, we must spend the hard work 
looking at what's going on behind the scenes, so to speak, so 
that we can make changes. And I think RTI really does give 
us the opportunity to do that. 
 
Now I'm going to talk about some different challenges, and 
then also share with you some recommendations. Again, I'd 
like to say I don't have all the answers, but what I'm hoping to 
do is raise issues for you to think about, and offer some 
suggestions that I hope provide food for thought. 
 
So the first challenge: screening and progress monitoring 
assessments do not provide a comprehensive view of literacy 
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skills, do not adequately address comprehension, and are 
insufficiently tied to content standards and not sensitive 
enough to student progress and to helping us figure out their 
learning needs. 
 
Now, here is a figure that puts reading comprehension in the 
centre and includes the importance of oral language, 
vocabulary, metalinguistic skills, text characteristics, student's 
background knowledge, interest, motivation, understanding 
the purpose of reading, all of which are very, very important, 
but tend to be hard to assess. Our assessments tend to focus 
on what's easiest to test such as letter names, letter sounds, 
phonological awareness, word level reading, accuracy and 
efficiency such as oral reading fluency. Those assessments 
give us some information, but really do not provide a 
comprehensive view of students' strengths or their learning 
needs, and that is a challenge we need to address. 
 
And just to share with you, this is information from Nonie 
Lesaux and a presentation I did with her a while back pointing 
out gaps between reading words and comprehending text 
among English language learners. So if you see on the left, 
word reading is actually pretty high. Our English language 
learners tend to do pretty well with word reading and even 
better, relatively speaking, with pseudoword reading because 
so often, everything they're reading seems to be nonsense to 
them. 
 
If you look, though, you see fluency a little lower. One of the 
things Nonie Lesaux and Croftson [ph] have pointed out is 
that the same correlations we see with fluency and 
comprehension for students reading in English do not seem 
to apply with students who are reading in another language, 
that English language learners tend to read more slowly, but 
actually can the higher comprehension. 
 
Now, if you look at the chart where we see oral language, you 
see lower scores, and then reading comprehension, also 
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quite a bit lower. So we really have this gap between word 
level reading and comprehension, and I would say not 
enough focus on reading comprehension. I will say much 
more about that a little later on. 
 
So recommendations are to use multiple assessment 
methods to provide a comprehensive view of learning. 
There's no single best test or assessment strategy. And, by 
the way, I might add, no single best instructional approach 
either. We need different assessments to tap into different 
skills and knowledge. And keep in mind, for example, a 
language proficiency test is designed to do just that: give us 
an indication of a child's language proficiency, but not 
necessarily give us instructional implications. 
 
We use RTI assessment strategies that reflect the 
multidimensional nature of language and literacy. So we need 
multiple assessments, keeping in mind what each 
assessment strategy was designed for—what it can do, what 
it can't do—and use progress monitoring to ensure that 
instruction is adjusted to meet the needs of individual 
students as well as classrooms of learners. And I do think this 
is one of the exciting aspects of RTI. Rather than looking at 
data just to understand what's going on with an individual 
student, we can look at classroom data sets—so even data 
sets across great levels—to get a sense for where students 
seem to be doing pretty well, making pretty good progress so 
teachers seem to be instructing pretty well, and where we 
see students are not making much progress. 
 
And at the secondary level, we don't know as much about 
what those progress monitoring measures should be, and I 
think we need to consider other measures tied to instruction 
and standards. So when we say, “Curriculum-based 
measurement,” I think that needs to take on new meanings. 
And I've put here, for example, collaborative strategic 
reading, or CSR learning logs, and I'll share more with you 
about those a little later on. And we have tried using those as 
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a progress monitoring measure with promising results. 
 
And then we want to consider other forms of data related to 
dropout prevention that, I think, also fit in nicely with an 
overall RTI model. So looking at students' attendance data, 
tracking ninth-grade students who missed 10 days or more of 
school in the first 30 days, and providing an intervention for 
those students. Check on students when it looks like their 
attendance is dipping. Monitor students' grades, particularly 
first-quarter freshman grades, and identify students who 
seem to be failing in core academic subjects. And then we 
monitor end-of-year grades as well. And then also look at 
promotion status: who will be promoted, and who will not be 
promoted. This is all part of the data we need to be collecting 
on students. And then also looking at engagement indicators. 
 
In preparing for this talk with you today, I did quite a bit of 
looking for literature out there on dropout prevention as well 
as RTI at the secondary level. The sources for what I just 
shared for you in this slide, I've listed at the bottom. So 
Kennelly and Monrad, and I've put the website address there 
for you if you'd like more information. 
 
Challenge two: school personnel are unclear how the RTI 
process is similar to and different from the pre-referral 
process used in previous years. I think one of the beauties of 
RTI is it does, as I've already mentioned, give us a chance to 
look more broadly at instruction and trying to understand 
what's working and not working in the instructional context, as 
well as looking at individual students. We must focus first on 
improving core instruction with differentiation, and I'm hearing 
more and more people talk about that. I'm really glad to hear 
that because if we think about RTI's pyramid with the core at 
the bottom or base of that pyramid, if that core isn't strong, 
the rest of the model will topple. We can't tell how well 
students are responding to instruction and make any 
determination about individual children unless we know the 
instruction works with most kids, and that's a fundamental 
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principle behind RTI. 
 
So as I already suggested, use progress monitoring data to 
look at classroom data sets as well as individual students. 
And absolutely essential: make sure someone on the team 
has expertise in the language acquisition process, how to 
support English language learners, cultural variables, and 
how to distinguish language acquisition from learning 
disabilities. 
 
Now I'll share a few decision points when English language 
learners are struggling with reading. How can teachers tell 
which of their English language learners should receive more 
intensive intervention as part of tier two, or even at tier three, 
and who to refer for a special education evaluation? 
 
First, look at how many true peers are struggling. And I know 
many people are probably thinking, “What is a true peer?” 
Honestly, I don't think we've entirely figured that out. The idea 
is that true peers are students who are similar to the English 
language learners we are targeting in terms of background 
educational experiences, language proficiency, sort of time in 
the US, whether or not they're literate in their first language. I 
don't think there's an exact science here, but this idea is that 
we want to look at a situation where most kids who are 
similar seem to be doing well, and then we have certain kids 
who just seem not to be making enough progress. 
 
We use progress monitoring and other data. Classroom 
observations are essential which, I do understand, is going to 
require a real change in the culture of schooling. The culture 
in schools must become more collaborative where we are 
supporting each other, where we're drawing on expertise we 
can share. We look at the rate of progress as well as 
benchmarks. And if the majority of English language learners 
are making little progress, as I've already said, focus on 
improving instruction. If most English language learners are 
doing well and only a few are struggling, then the teacher 
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should look more closely at what is going on with those 
individual students and consider they may need additional 
support. 
 
As I said, observing in classrooms is essential. We want to 
find out if the instruction seems to be targeted to and 
appropriate for students' level of English proficiency and 
learning needs, whether the teacher is implementing 
appropriate research-based practices—and I'll say more of 
that in a few moments—with fidelity. And this issue with 
fidelity is sort of a messy one because sometimes, when 
teachers are using instructional practices that were not 
actually validated with students like those in their classroom, 
they might make some changes in order to make it better or 
more appropriate for their students. So it's important to find 
out, if the teacher is modifying practices, for what reason. So 
fidelity is an issue I could spend more time talking about, but I 
won't be able to today. 
 
Does the classroom environment seem conducive to 
learning? Absolutely essential. And then, how does the 
teacher promote interest and engagement? What's the 
relationship between the teacher and student? We know that 
matters a great deal. And what can we do or conclude about 
the student's opportunity to learn? So if most English 
language learners in the class are thriving, the next step 
should be to collect student data and give consideration to 
the child's cultural, linguistic, socioeconomic and experiential 
background. Use multiple assessments. Ask what tasks the 
student can perform, and in what context. So the focus is not 
just on what the child needs to remediate. 
 
Does the student differ from true peers in rate and level of 
learning? This rate of learning, by the way, is a particularly 
important concept, I think, with English language learners 
because, so often, students have not had the opportunity to 
learn that we might assume or expect. And so students 
coming in from another country, new to our schools, this idea 
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of rate of learning becomes really important. 
 
Are the child's parents involved as value partners? What is 
their perspective? Do they agree? Do they also have 
concerns? The focus should be to develop a profile that 
includes information about the student's strengths as well as 
areas of need. 
 
Challenge three: administrators, teachers and support staff 
are unsure when to provide intervention. At the secondary 
level, this really is a concern. How do we fit these supplement 
interventions into students' schedules. And I don't know that 
anyone has really figured out the best answer to this. In some 
cases, it's instead of an elective, or it becomes an elective. 
And the schools that I'm working in right now, teaching 
reading comprehension strategies, have decided to do it in 
this way. Students have a reading class that is in addition to 
their language arts class that they take as one of their 
electives. Some schools do it before or after school, 
particularly when they've been able to come up with Title I or 
other funding they use to provide teachers with a supplement 
so that they can provide that before- or after-school class 
that's in addition to their other instruction, or perhaps during a 
core class. And I know that in some cases that intervention 
has been provided during social studies, and then the 
teachers of the reading intervention class have tried to use 
social studies' content material as the reading. I'm not so sure 
that is the right solution. I think that our English language 
learners and other students need as much content material, 
expository text as possible so they have the background 
knowledge and vocabulary they need because we know 
that's one of the areas where they sometimes are behind that 
can lead to disengagement from school. 
 
So I actually think that's probably the least desirable of these, 
but each does have it's pluses and minuses and there aren't 
easy answers. I think strong leadership at the school level, a 
leadership team made up of individuals from different grade 
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levels and content areas and support staff should look at the 
pros and cons to make a decision. 
 
Challenge four: school personnel are confused about tier two 
interventions, and wonder whether ESL services count as a 
secondary intervention. The answer is no. English as a 
second language and sheltered content instruction should be 
part of tier one and the core curriculum for all English 
language learners. After all, it's what all English language 
learners need. 
 
Tier two intervention should only be for those ELLs who need 
additional support. That might be additional support in 
literacy, or it might be additional support in oral language. 
And when I first started saying this, it was something that 
seemed pretty controversial, but I'm happy now to see that 
most people are agreeing with this. They're understanding 
that we do need to make sure our core is meeting all of the 
needs of diverse students. And then there might be some 
students who tend not to be making enough progress with 
their English language acquisition, so then we might provide 
supplemental or additional support for. 
 
Tier two intervention should focus on providing students with 
intensive support designed to help them improve in the 
targeted area. And, as much as possible, intervention should 
be relevant and connect with other learning, not just 
disconnected, isolated. More skill and drill. 
 
Challenge five: school personnel are confused by what it 
means for practices to be evidence-based or research-based 
for English language learners. And this idea is so important 
for our thinking about RTI because the RTI model is based on 
the principle that instructional practices or interventions 
should be based on scientific research about what works. 
Because, after all, think of the name, “Response to 
intervention.” We are making judgements about children 
based on how they respond to what we perceive to be good 
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instruction. But we must ask what works with whom, by 
whom, for what purposes and in what context, because we all 
know one size does not fit all. Children do not all learn the 
same way. Experimental research studies tell us what works 
best with the majority of students in research samples, not all 
students. Typically, we have some students who actually do 
better with a comparison approach. 
 
Some practices may be effective, but have not been 
researched yet. We just don't know. So if someone says, “Oh, 
we don't have the research for that,” it doesn't mean it doesn't 
work, it means we just still need to investigate it. 
 
Also, I think it's very important to consider that quantitative 
research studies can only answer certain kinds of questions, 
and that it's qualitative research that helps us understand why 
a practice works or not, and factors that affect 
implementation. And also, I think some of the best research 
we have on teaching English language learners, and 
culturally and linguistically diverse students more generally, 
are from observation studies in the classrooms and in 
schools of effective teachers. They tell us a lot about the 
attributes of successful teachers and the characteristics of 
effective instruction. 
 
I like to think back to a wonderful book. Gloria Ladson-
Billings' The Dreamkeepers focused on successful teachers 
with African American students, and showing that although 
these teachers varied in a lot of ways, there were certain 
attributes they had in common that really seemed to make a 
difference with their students. That is very important for us to 
understand as well. 
 
With whom? When deciding if a practice is appropriate for 
English language learners, it must have been validated or, in 
other words, tried out and been found to be effective with 
students like those with whom it will be applied. And the 
National Reading Panel, not as relevant to secondary 
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schools, but I think it's important to consider that this report, 
that became the basis for Reading First, did not address 
issues relevant to second-language learning. And that was 
because another panel came along afterwards and looked at 
all of the research that had been done on reading English as 
a second language. 
 
We know that English language learners are often omitted 
from participant samples because of their limited English 
proficiency. And I still hear this all the time at research 
conferences where the English language learners are left out 
or omitted because the researchers don't want to mess up 
their study. They don't want to add a confound that could 
affect their findings. But obviously this is problematic if they 
want to generalize to students who are English language 
learners. Language dominance and proficiency are important 
research variables, and do affect treatment outcomes, so 
leaving students out of companies limits the external validity 
or, in other words, the extent to which we can generalize the 
findings of the study and the extent to which that study is 
applicable to our schools, our situations. 
 
Research reports also must include more information about 
students' language proficiency. It's not enough to just say, 
“Oh, we had such-and-such percentage of English language 
learners.” Are they at beginning proficiency levels? 
Intermediate? Advanced? Do we have students who were 
just reclassified? What about ethnicity, life, and educational 
experiences such as previous schooling, SES [ph], whether 
or not the student is literate in his or her first language? And 
then data should be disaggregated to show how interventions 
might differentially affect students from diverse backgrounds. 
 
Now, what this means is that we need to be taking a look at 
research reports to make the determination whether or not a 
particular practice is going to be appropriate for our English 
language learners. And that takes a lot of work, but I think is 
essential. And, by the way, I do teach a class on this, on how 
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to be a savvy consumer of research and not be intimidated by 
it, so you can look at the list or description of participants and 
figure out whether or not it would be appropriate for your 
students. 
 
We also need to ask who implemented the intervention. Was 
it a researcher? What kind of experience, training? What 
kinds of skills and preparation are required to use a particular 
approach? 
 
And then culturally responsive teachers. Is the teacher 
culturally responsive? And here, I draw from the body of 
research I mentioned earlier done by going in and observing 
in the classrooms of effective teachers. Does the teacher 
build positive, supportive relationships with students? Have 
high expectations? Provide the support to help students meet 
those expectations? Help students make connections, both 
between what they're learning and prior instruction learning, 
but also their real lives, their homes, and what's meaningful to 
them? Does the teacher work well with students' families and 
community? And, bottom line, does the teacher help most 
culturally and linguistically diverse students succeed to high 
levels? 
 
And then, what is the goal of instruction? Also important for 
us to look at because some widely touted instructional 
approaches help improve word identification skills, but not 
necessarily reading comprehension. And we know that the 
Reading First impact study showed that Reading First did not 
have statistically significant impacts on students' reading 
comprehension test scores in grades one through three. 
 
Now, this was just all students, and this finding is even more 
true for English language learners, and I'll say more about 
reading comprehension at the secondary level in a moment. 
 
Also, we know that variations in program implementation and 
effectiveness across schools and classrooms are common. 
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Numerous studies over the years have shown that when we 
compare different programs with lots of different teachers and 
schools using them, there are more differences across 
teachers within program than across the programs 
themselves. So when students struggle, what's going on? Is it 
the program, the teacher's implementation, the school 
context? What is it about the system facilitating or impeding 
learning? Because, as Johnathan Kozol has shared with us in 
his brilliant books, schools are dependent on larger societal 
influences that cannot be ignored. And this is important for 
our students because we draw different conclusions when 
several students are struggling rather than just a few. 
 
You might have figured out by now there really are no easy 
answers. We need to be thinking across all these levels of 
the system when we think about how we want to improve 
outcomes four our students. 
 
Challenge six: many school personnel are unsure how to 
distinguish between language acquisition and learning 
disabilities, or how to think about the role of the first 
language. 
 
It's important for all teachers who work with English language 
learners, and support staff, to understand the language 
acquisition process—oral language, written language and 
literacy—and what aspects of learning to read in English as a 
second language can be confusing. And because someone is 
bilingual, it does not mean they necessarily have a strong 
background in second-language acquisition. It's also 
important to understand characteristics associated with 
learning disabilities. And always, we need to look at the 
quality of instruction and students' opportunities to learn. 
 
And something that I'd like to raise that I think is really 
interesting that we have not thought enough about: we know 
that when students are sequential bilinguals—in other words, 
they have a strong home language other than English and 
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they acquire English as a second language—we can look at 
how well they do in both languages and figure out whether 
they seem to be exhibiting struggles in both languages. So 
English language learners with LD exhibit difficulties in their 
first language as well as English. When students are 
simultaneous bilinguals—and by that I don't mean students 
who learn two languages in a dual immersion program, I 
mean students who learn two languages from birth or close to 
birth in their homes. And statistics are that we actually 
probably have more simultaneous bilinguals in the United 
States than we do sequential bilinguals. And these are the 
students who, when we give them a home language test and 
an English test, don't do really well on either one. They, 
according to test results, end up looking like they're limited in 
both. 
 
But think about it this way. They are individuals learning two 
languages, or even more, at once, and so it's a different 
trajectory. We've got to stop thinking of it as—you know, with 
a monolingual lens. But rather, think about what it must be 
like to learn more than one language at the same time. So if 
we give a student a Peabody Picture Vocabulary Test—say a 
sixth, seventh grader—and he gets one score in English, and 
it's lower than what his monolingual peers are getting. You 
say, “Oh, you now, he's limited.” We give that same student 
the Spanish version, and his scores are lower than a 
monolingual Spanish-speaking or fully bilingual peer and we 
say, “Oh, lower scores.” But, in fact, if we look at the total 
number of words that student knows, it very well could be 
higher than the total a monolingual peer knows. And so it 
changes our perspective. 
 
And what my colleague Kathy Escamilla says is that we must 
come up with a new way to think about the process of 
simultaneous language acquisition. Working with her is Sue 
Hopewell—who, by the way, will be defending her 
dissertation tomorrow—looking at this topic as well, and 
showing how much more students can show they 
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comprehend when they're able to draw from resources in 
more than one language—English and Spanish, in her case, 
but whatever other language—to show what they 
comprehend when reading in English because once of the 
things that happens is if we ask students to indicate what 
they comprehend only in English, we're likely to get a limited 
picture of their understanding. And if we use that information 
to make decisions about instruction, we're likely to put them 
at too low of a level. And so we get kids who end up stuck, 
not able to move on, and those are the kids who I think then 
become disengaged from school and more likely to drop out. 
So I will come up with a recommendation for that shortly. 
 
So what about similarities between language acquisition and 
learning disabilities? If you look at this chart, you can see on 
the left, behaviours associated with learning disabilities. And 
this isn't all. It's not a complete list. It's just some. And then 
behaviours when acquiring English as a second language. 
And what you can see is similarities so that if you don't know 
why students might demonstrate difficulties with these 
behaviours when acquiring a second language, it could be 
very easy to misinterpret the reason for it and think, “Oh, this 
child must have a learning disability.” 
 
But, for example, let's look at phonological awareness, a 
pretty common behaviour associated with LD. It is more 
difficult to distinguish between sounds not in your first 
language. So if you get a child coming in who is just learning 
English and we give them a phonological awareness task, 
ask them to distinguish between two sounds they haven't 
heard before, that will be difficult. So what we need to do is 
teach them, explicitly, that these are different sounds and 
provide practice. But even more importantly, not 
misunderstand or misinterpret the reason for their struggles 
and think, “Oh, maybe they have a learning disability.” 
 
Similarly, when we look at sound-symbol correspondence, we 
know that there are letters that look very similar in two 
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languages, but, in fact, can have very different sounds. That 
also can be confusing. One example would be the vowel 
sounds between Spanish and English which are notoriously 
confusing because they look the same, but sound very 
different. 
 
Also, sight words. We know that it is very hard to remember 
sight words when the word meanings are not understood. It 
becomes a very abstract task, much harder to sort of hang on 
to a schema or existing background knowledge. We know 
that retelling a story in sequence is something we look at as 
well when we're identifying learning disabilities. And, as I 
already said, children can have a hard time doing that in 
English when they're not fully proficient, but might actually 
understand a lot more than they can convey. 
 
We know that figurative language can be confusing for some 
children with learning disabilities, and that figurative 
language, anaphora, and words with multiple meanings can 
be very confusing for students acquiring English as a second 
language, so we need to understand that so we can look 
more deeply when we see children exhibiting these struggles. 
 
So teachers of English language learners need to know 
instructional strategies linked to academic growth for 
culturally and linguistically diverse students, the language 
acquisition process and the unique needs of English 
language learners, assessment procedures for monitoring 
progress and informing instruction particularly in language 
and literacy, how to differentiate instruction for students who 
do not seem to be responding, and the attributes of 
successful culturally responsive teachers and the 
characteristics of culturally responsive teaching. 
 
Challenge seven: coordination of instruction and supports is 
challenging, given that secondary students have many 
teachers and varied schedules. 
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So these are recommendations from the Centre for 
Comprehensive School Reform and Improvement, a 
document on response to intervention at the secondary level. 
What it comes down to is collaboration. Collaboration is 
essential. Teachers and support staff must have common 
planning time, and designated time to talk about shared 
students. So strong leadership is key. So Dr. Jill Martin, who 
is the principal of a high school in Colorado Springs that 
seems to be doing very well with RTI, really emphasizes the 
role of the principal saying, “Principals must acknowledge the 
work being done by the staff and reward it. Principals must 
lead by staying focused on the vision that we will all do 
whatever it takes to help all of our students succeed. Must 
work to improve buy-in by using RTI to solve priority issues. 
Must, by the way, make sure that professional development 
is provided to meet teachers' needs. 
 
And professional development and building capacity is a 
huge part of what I think we need to do to make RTI 
successful at the secondary level for English language 
learners. And Dr. Martin suggests that we start by seeing 
what resources we already have, what we're already doing, 
and go from there. So identify strengths, existing areas of 
expertise, and then prioritize next steps. 
 
Challenge eight: school personnel are unsure how to identify 
appropriate interventions that help English language learners 
acquire academic literacy across the content areas. We know 
that academic literacy is absolutely essential and that, in 
general, we have not been doing a good enough job 
promoting academic literacy among our English language 
learners. 
 
So just to tell you a little bit more about academic literacy. 
And this is from, as you can see, the Council of Chief State 
School Officers, and a document on immigrant students and 
secondary school reform, and it's a compendium of best 
practices. We need to recognize the different linguistic and 
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academic needs of students in various ELL subpopulations. 
All ELLs are not the same. We have short-term ELLs, long-
term, some who are literate in their prior—or literate in their 
first language who've had a lot of schooling, others who have 
not. We use the native language to support English language 
development. 
 
One of the changes, I think, in recent years is that we used to 
think we needed to compartmentalize English and native 
language instruction. You know, really keep them separate. 
But, in fact, I think now what we're seeing is suggestions to 
use the native language strategically to support English 
language development. We implement language 
development standards and assessments that are directly 
linked to—academic standards and assessments that—I 
think that's supposed to be “instruction,” yeah. Create 
literacy-rich secondary school environments, use instructional 
approaches that unify language and content learning, and 
instruct students in language learning strategies. And I will be 
suggesting some soon. 
 
So this brings me to some big-picture questions, and by that I 
mean some ideas I've been musing about. When I think 
about secondary-level English language learners, how can 
we help them see themselves as readers and learners, as 
thinkers and problem solvers? One of the things that really 
has struck me in my research—and I'm out in middle school 
classrooms almost every week, and we are now doing 
collaborative strategic reading—which I'll share with you more 
about in a few moments—in language arts and reading 
classrooms. And in the reading classrooms in particular, and 
with our English language learners who were in these 
classrooms, what strikes me is how unaccustomed to thinking 
they are while they're reading. And, in fact, we've even had 
students say that. “I'm not used to thinking.” I mean, we're 
making them work because we're teaching them reading 
comprehension strategies. 
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I think, when we focus so much on lower-level skills and we 
don't emphasize the importance of thinking, we really are 
doing our students a disservice. And it's not until they see 
themselves as learners, as thinkers, as problem solvers and 
successful students that we can hook them in. So how can 
we best engage students in learning activities they view as 
meaningful, and how can we personalize instruction and 
support? To me, these are some of the really big questions. 
And I focus more on middle school students, but I think they 
apply across the board. 
 
Challenge nine: progress monitoring and other measures 
show that English language learners struggle with reading 
comprehension and content learning. And here are, very 
quickly, the eighth grade reading average scores, as you can 
see, showing very little progress over the years. And this is in 
general, not just English language learners. They're lower for 
English language learners. 
 
So now I'll share with you collaborative strategic reading. It's 
an approach that actually goes back to my dissertation which 
I conducted in middle school classrooms with students with 
identified learning disabilities who all spoke Spanish in their 
homes and all were English language learners. I started out 
by adapting reciprocal teaching, but then made several 
changes, and so we decided to give it a new name. With 
Annemarie Palincsar's blessing, by the way. 
 
So collaborative strategic reading it is, and it combines 
cooperative learning as well as reading comprehension 
strategy instruction. And it was designed to promote content 
learning, language acquisition and reading comprehension in 
diverse classrooms that include English language learners 
and students with learning disabilities. 
 
So the reason that I've decided to talk with you a little more 
about CSR here today is that I think we need to be looking for 
instructional approaches that are not boxed programs, but 
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that really do increase teachers' capacities to make learning 
meaningful and relevant for kids, and to help them become 
more engaged readers and learners. 
 
With CSR, students of mixed achievement levels apply 
comprehension strategies while reading content area text in 
small, cooperative groups. Initially, the teacher presents the 
strategy—preview, click and clunk, get the gist, and wrap-
up—to the whole class using modelling, role playing, and 
teacher think-alouds. After students have developed 
proficiency applying the strategies through teacher-facilitated 
activities, they are divided into heterogeneous groups where 
each student performs a defined role as students 
collaboratively implement the strategies. 
 
Now, heterogeneous grouping does come from the 
cooperative learning literature, and does work beautifully. 
However, we have used it in classrooms such as reading 
classrooms or classrooms with students with disabilities, and 
found it to work very well there. There does always seem to 
be enough heterogeneity, so I think it can work in a lot of 
different settings with both more homogeneously grouped 
students as well as heterogeneous, diverse classrooms. 
 
When we developed it, we really were trying to come up with 
something that would work well in inclusive classrooms, and 
this was in Miami-Dade. So South Florida, diverse 
classrooms with lots of English language learners, and we 
were including students with disabilities for instruction and 
looking for ways to support that. 
 
So CSR is effective in culturally and linguistically diverse 
classrooms, and in classrooms that include students with LD 
and other disabilities. We worked in one school that focused 
on autism, and it was an autism centre. It works well in 
middle school content area classrooms. It leads to increased 
reading comprehension among high achievers as well as low 
achieving students, English language learners, and students 
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with LD. It increases opportunities for meaningful 
communication about academic content in low anxiety 
contexts, potentially provides modified input for English 
language learners, allows English language learners to draw 
on native language support from bilingual peers—and we've 
actually done research on that and shown it to work 
beautifully—and promotes academic engagement and 
connections across classrooms. So it really is a great way for 
promoting academic literacy. 
 
So here is our plan for strategic reading. We use strategies 
that teachers tend to know. There's nothing new here, it's just 
a way we've combined them. So we include before, during 
and after reading strategies. 
 
So before reading, we ask students to brainstorm what they 
already know about the topic. And if the topic is a new one, 
students might not know a lot about, we have the teacher do 
various activities to try to build prior knowledge for whatever 
that topic is. We ask students to predict what they think they 
will learn about, so sort of like in a KWL activity. 
 
Now, during reading—and I think perhaps this is the most 
important thing we do—we really focus on metacognition and 
getting students to monitor whether they understand what 
they're reading or not, and this is new for many of our 
students. And we call it “click and clunk.” So we ask them if 
there were any parts that were hard to understand, and those 
are “clunks.” And then we teach them fix-up strategies. And 
the first fix-up strategies, the first couple of them, have to do 
with context clues, rereading the sentence and looking for 
key ideas to help us understand, or rereading the sentences 
before or after, also looking for context clues. 
 
The second two focus more on word analysis, and looking for 
a prefix, root word or suffix, breaking the word apart, and 
looking for smaller words. And we also are emphasizing 
cognates and using cognates, or words that have the same 
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or similar meanings and similar spellings that students who 
can read in more than one language can use as a resource. 
We also have students stop periodically after every 
paragraph or so, usually each section, and determine the 
main idea. We ask them, “What is the most important person, 
place or thing?” And then, “What is the most important idea 
about the person, place or thing?” And we generally have 
them do that in 10 words or less. 
 
Now, these two during-reading strategies—click and clunk, 
and get the gist—we recycle. So typically, students will read 
three sections in a day. And so they'll stop and click and 
clunk, and get the gist three times after each section. And 
then, after reading, they do wrap-up, and they ask questions. 
And those are teacher-like questions that they generate—
very much like in reciprocal teaching—to make sure they've 
understood the most important information in the passage, 
and they answer the questions, and then they review the 
most important ideas. And in classrooms at grade levels 
where one of the standards is to summarize, we do a 
summary here. 
 
What about research? I won't belabour the research, just to 
say that we have been conducting research for 12 years. And 
I've put some examples there, and I'll highlight a few things. 
 
The very first one was the study I mentioned to you before. 
The fifth-grade ELLs—Klingner and Vaughn, 2000—that's the 
one where we tape recorded discourse in cooperative 
learning groups, in the classroom where all the students were 
bilingual, to answer the question whether or not students 
would be able to help one another. And what we found was 
that they helped each other very well. Now, we had taught 
the kids who were at beginning levels of English proficiency 
how to use CSR in Spanish, so they actually learned CSR in 
Spanish. But then they used it in their general ed class with 
English science materials, with the English science textbook 
with bilingual peers helping them with bilingual peers helping 
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them access the content, and found it to work well. We've 
also conducted quasi-experimental studies, and we currently 
are conducting a randomized control trial, an IES goal three 
study, in seventh and eighth grade language arts and reading 
classes. That's the one I already mentioned. And in every one 
of our quasi-experimental or experimental we have found 
statistically significant effects in favour of CSR on the Gates 
McGinty Reading Comprehension Test, so a standardized 
measure. 
 
So here are the components of CSR. Previewing. As I said, 
this is something that students do before they read, and the 
teacher might help with this part of it by providing 
experiences that are designed to build background 
knowledge. Students preview the entire passage before 
reading. So, in other words, they take a look at it. They look 
at the pictures to sort of skim the text quickly. The goals of 
previewing are to build and activate students’ background 
knowledge, learn as much about the passage as they can in 
the least period of time, help them make predictions about 
what they will learn, and to motivate their interest in the topic, 
engage them in active reading from the onset. 
 
For click and clunk, students click and clunk while reading 
each section. And, as I mentioned, the goal is really 
metacognition and monitoring understanding, taking steps to 
fix comprehension when it breaks down using fix-up 
strategies I used—explained before. 
 
And here is an example from that fifth-grade study I told you 
about. This is where Sylvia has a clunk, “Pads.” And you can 
see Marcos, he’s the leader in the group, and he says, “Clunk 
expert.” That’s one of the roles. And Carol here says, “Read 
the sentences before, after the clunk looking for clues.” Okay. 
“Look, these bones that have pads of cartilage between 
them.” It is saying that cartilage has something that is 
between them, something that protects the bone. Okay, it is 
something that protects the bones. Marcos pads—and then 
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he translates it. Carol says, “Okay, does everyone 
understand? And Sylvia says, “Yes,” and then the go on. So, 
you know, a pretty good job, although Carol doesn’t really 
check to make sure Sylvia has understood well. 
 
So here’s another example where Pablo has a clunk. And in 
his group, Pablo is an English language learner who also is 
considered to have a learning disability. And so Albert—and 
Albert, by the way, is sort of an average achieving, here, kid. 
He does a fabulous job here, but just to point out that you 
don’t have to be the highest achieving kid in the class to do 
really well at this. So Albert says, “Try to read sentences in 
the back and in the front to try to get a clue. Think if you see 
any sentences in the back or in the front that can help you. 
Did you get anything?” Pablo: “No.” Albert: “Okay, now I do. I 
get something. It’s a tiny crystal-like mineral. Do you know 
what a mineral is?” Pablo: “Yeah.” “What is it?” Pablo: “It’s 
kind of like a vitamin.” Okay. Calcium is a type of element 
there is in the bones, and the bones need that. Calcium helps 
the bones in order to make them strong. Do you now 
understand what calcium is? Pablo: “Yes.” Pablo: “What is it 
again?” One more time. Pablo: “It is a type of element that 
helps the bones grow.” Albert: “Okay, good.” 
 
Now, get the gist. Students learn to get the gist by identifying 
the most important idea in a section of text, usually a 
paragraph. The goals of getting the gist are to teach students 
to restate, in their own words, the most important point as a 
way of making sure they have understood what they’ve read, 
and to improve their memory of what they have learned. 
 
So here is an example from another group from that same 
classroom. Paul says, “Who would like to get the gist?” Luis: 
“I think it is talking about how the bones connect together, 
and how they couldn’t slide off. How they could be twisted 
and not slide off.” Paul: “Okay. Does anybody want to add 
more to that? Does anyone have another opinion?” And he 
asks in Spanish. And Luis explains in Spanish, “Okay. The 
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main idea of what we read is about the cartilage, about the 
bones, and how they join.” Paul said, “Muy bien.” And then 
Frank adds, and says in Spanish, “I think the main idea is 
how the bones join, how they are involved with each other, 
how the join helps the bones move.” 
 
Now, what I’d really like to emphasize that we emphasize 
with our teachers is that CSR is about much more than just 
going through the motions, applying the strategies. It’s about 
learning. It’s about making sure you’re learning the material 
you’re reading, and all of the other students in your group are 
learning it as well. And we really, really focus on the quality of 
discussion. We want students to be having rich discussion, 
higher-level discussions in which they’re sharing their ideas, 
their defending their ideas. And we have now been working 
with the same teachers for two years, and toward—we are 
now at the end of that second year, and have been observing 
in all our classrooms. And it has been so gratifying to see the 
wonderful quality of the discussion, even in the reading 
classes where it was so hard to get the kids to do that at the 
beginning. 
 
So here is an example of fixing a clunk and getting the gist. 
And Maria asks, in Spanish, “What does ‘wrinkle’ mean?” 
And Susana said, in Spanish, “It is what covers the brain.” 
And Stan—also, this whole conversation is Spanish—says, “It 
is when you have to iron and it has wrinkles. They are 
wrinkles.” And then Susana: “Okay. Can someone get the 
gist?” Gloria: It is talking about the cerebrum, and its surface 
is, like, wrinkled and folded.” 
 
Then we move on to wrap-up. Students wrap up by 
formulating questions about what they have learned and 
reviewing key ideas. Here, the goals are to improve students’ 
knowledge, understanding and memory of what was read. 
 
So for question generation, we teach students to use 
question starters—who, what, when, where, why, and how—
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and to write and label questions at various levels. So we 
teach QAR. Write their questions where the answer can be 
found in one place in the passage. “Think and search,” where 
the answer is in the passage, but it’s more than one place. 
And then, “Author and you,” where some of the information is 
in the passage, but we also really need to draw on our prior 
knowledge. 
 
Then other students try to answer the question. Students ask 
some questions about information stated explicitly in the 
passage, and other questions that require students to make 
connections and inferences from what they’ve read. 
 
We also use question stems, and these are particularly 
helpful with our English language learners as a starting place. 
So, just as one example, “How are blank and blank the same, 
or how are they different?” And, as you can see, there are 
more examples there as well. 
 
Here is an example of questioning during wrap-up from that 
same fifth-grade class. Tasha: “What might happen if your 
bones did not contain enough calcium?” So she’s come up 
with that question. She’s generated it. Anthony says, “They 
will break.” Tasha: “Okay, they’ll probably break, but can we 
add a little bit?” Natalie: “Well, first of all, what is calcium? 
And then we can figure out what it says and how it helps the 
bones.” Anthony: “Okay. Calcium is something that keeps the 
bones healthy and stuff like that.” Tasha. Tasha, she’s a 
drama queen. “If you don’t have enough calcium, the bones 
will rot and you will be dead. And then after you die, you 
know, your bones decay and you turn into dust. Your bones 
will, like, decompose in your body which will destroy and 
corrupt. If it does not have enough calcium, well, then the 
bones will get weak and break.” Luis: “Okay. I would say the 
same thing because the bones without calcium are nothing.” 
Natalie: “All right. Well, we finished this.” 
 
Now, I’d like to point out there is a bit of a misconception 



Supporting English Language 
Learners Through RTI 

Page 32 
 
 

Downloaded from www.ndpc-sd.org.  Copyright 2010.   

there. I mean, Tasha is right by the end of her response, but 
it’s not that bones without enough calcium will rot and you’ll 
be dead. And so the teacher has an important role here in 
monitoring what is happening in the groups, and students do 
write their responses in learning logs. And so another 
important role for the teacher is to look at those learning logs, 
and it’s those learning logs that can be very good for 
progress monitoring. 
 
And then for review. To review students, write down the most 
important ideas from the reading in their learning logs, and 
they take turns sharing their ideas. And one of the things 
we’ve added now is that we want students to provide 
evidence to support why they think their idea is important, 
something that our high-stakes tests now are very often 
asking kids to do. 
 
Now, I already mentioned that CSR includes cooperative 
learning, and we find cooperative learning to really make a 
difference. We are comparing CSR now, in our research 
study, with typical instruction that includes a strong focus on 
reading comprehension strategy. So the main difference 
between our CSR classrooms and our comparison 
classrooms is that our CSR classrooms have a lot more 
cooperative learning, and we do feel that that’s making a big 
difference. 
 
We know cooperative learning can increase academic 
performance, motivation, time on task, self esteem, and 
positive social behaviours; foster the development of higher-
order thinking skills; facilitate the integration of culturally and 
linguistically diverse learners, and learners of a wide range of 
achievement levels including students with special needs; 
increase efficiency of the CSR lesson. 
 
Roles are an important aspect of CSR because cooperative 
learning seems to work best when all group members have a 
meaningful task. So the CSR roles, these are the main ones. 
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We have also used a timekeeper, but that role can work well, 
though the teacher can also do it. And we’ve also used an 
encourager, and that is a role recommended in the 
cooperative learning literature, and we do sometimes include 
that as well. 
 
But the main CSR roles are these four, and we do like best 
having groups of four. You can go with three, four. More than 
that, and you end up with some kids who seem to check out. 
 
So one role is the leader who leads the group in the 
implementation of CSR by saying what to read, or which 
strategy to do next. The clunk expert leads the group in trying 
to figure out difficult words or concepts. The gist expert 
guides the group toward the development of a gist and 
determines that the gist contains the most important ideas, 
but no unnecessary details. And the question expert guides 
the group to generate and answer questions. 
 
Now, the teacher’s role. Very important to conduct a whole-
class preview and/or a whole class wrap-up to introduce 
and/or review key vocabulary and important concepts. 
Conclude the lesson with a whole-class discussion or 
analysis of key ideas learned, returning to key vocabulary. 
Conduct follow-up activities to reinforce learning. There are 
some wonderful games that can be played. Also, students 
can take questions they’ve generated home to answer for 
homework, or look up words, clunks they identified, in the 
dictionary as a follow-up. And then use data from learning 
logs and lessons to make changes in instruction. Provide mini 
lessons to fine-tune strategy implementation. Use high quality 
feedback to redirect, guide, and challenge students’ thinking. 
And communicate with other content teachers who are using 
CSR. 
 
Something I haven’t mentioned yet, but important, is that this 
is not something the teacher does all the time. CSR is meant 
to take the place of whole-class, “Read the chapter, answer 
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the questions at the end of the chapter,” kind of lesson. It’s 
much more engaging and successful than that. But it’s not 
meant to take the place of inquiry-based science or projects, 
so you want a balance of activities you’re using. But this is a 
way to help students access dense, difficult content area 
material they wouldn’t be able to read on their own. 
 
So here are the materials. We have focused lessons that 
provide ideas for introducing each strategy and teaching 
students to function in groups. The learning logs that enable 
students to keep track of learning as it happens and provide a 
springboard for follow-up activities. The logs are really 
important as a way to help all of students to be involved, 
active participants, and I’ll say a little more about them in a 
moment when I show it to you. 
 
CSR rubrics that help teachers evaluate CSR learning logs 
and use them to plan instruction and as a progress 
monitoring tool. Student cue cards that explain the steps to 
be followed to fulfil each role when students work in groups. 
And, by the way, these are meant to be temporary while 
students are internalizing the roles. Once students can use 
the cards or know the roles on their own, then they don’t 
need the cards anymore. 
 
And then question cards that explain the different question 
types. Clunk cards to help students know what strategies to 
use when trying to figure out words they don’t understand. 
And then we do have the book. 
 
So here is one example of a leader’s cue card—again, meant 
to be temporary—that has guidelines for what the student 
says before reading, during reading, and after reading, just to 
give you a quick idea about that. And here are the fix-up 
strategies or clunk cards that we provide students. Number 
three, as an example, “Look for a prefix, word, or suffix that 
might help.” Now, by the way, we don’t teach kids to do these 
in order, but they get pretty good at sort of knowing what kind 
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of fix-up strategy is most likely to help them. And also, we 
emphasize they really always end up rereading the sentence. 
That’s just sort of part of it. And then they do other things as 
well. And if someone in the group already knows the word, 
then that student can explain that word to his peers or her 
peers. 
 
So here is one example of a learning log, one that has two 
sides and has—it’s broken up into three sections because 
that is typically the way we will read a passage. So you can 
see there’s space there for brainstorm and predict, and then 
clunks and gist for each of the sections, and space for the 
questions, and then the summary statement of most 
important ideas. 
 
One of the reasons this is so important for our English 
language learners and, I might add, our students with 
disabilities, is that when everyone takes time to write down 
their ideas, we’re building in wait time, and we know wait time 
is so important. So everyone gets a chance to pull their 
thoughts together and get something down on paper so that 
when discussions happen, all students have had a chance to 
get some thoughts down and they’re ready. They’re ready to 
contribute, and that makes it so much more powerful than 
when we only have one student as the note taker. So 
whenever I see teachers who want to just have one student 
do it, I say, “No, no, no.” Those logs are so important, and we 
know that’s the case. 
 
And here are just a few quotes from middle school teachers. 
“They, the students, were starving for this. It’s an outstanding 
program.” And he, by the way, teaches English language 
learners. He’s an eight-grade teacher. “Of probably all the 
things I’ve done with pre-AP or the differentiation or the other 
things in the district has thrown at me in seven years, this is 
probably the only one I will keep, and I’m hard to convince. 
I’m hard to convince,” and this one has. “It’s a great way to 
get everyone involved.” “The lower-end kids benefit the most 
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because it’s a non-threatening situation for them, and so they 
feel like it is okay and it is valued, what they do, especially 
when they realize they’ve got it. Then you can just see the 
blossoming that comes. I think the greatest growth comes 
from the lower-end kids because they finally get it.” 
 
So what do schools that successfully meet the needs of 
culturally and linguistically diverse students look like? So here 
is an RTI model, and what you’ll notice about it is that at the 
core, we’re providing culturally and linguistically responsive, 
differentiated instruction with progress monitoring and 
multiple assessment. We have ongoing problem solving by a 
collaborative team, or perhaps more than one team, with 
relevant expertise and family involvement monitoring what’s 
happening in that core instruction, looking to see what’s 
happening when student’s don’t seem to be progressing 
using a problem solving model to come up with interventions 
for students. Then we provide that intensive assistance as 
part of general ed, with ongoing monitoring, in the same 
language of instruction, still using what we know about how to 
support English language learners and providing culturally 
and linguistically responsive instruction. And then we provide 
more intensive support for those students who seem to still 
need additional support, and that may or may not be special 
ed. 
 
So I did a lot of looking around to see if I could find additional 
resources to share with you, and this one here is fabulous. 
And I don’t know the people who developed it, but I really 
recommend it. It’s Response to Intervention for English 
Language Learners, Secondary, and it was developed by the 
ESL department, Washoe County school district. And this is a 
wonderful resource that you can download and take a look at. 
It has information about how to support short-term ELLs and 
long-term ELLs. It has a lot of very helpful appendices, 
observation checklists, self reflection forms for teachers to 
think about. It has a table sort of like the one I showed you 
with characteristics of LD and language acquisition you can 
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use. It has information about acculturation, to think about 
acculturation and that aspect of English language learners’ 
experiences. 
 
So it’s, I think, a wonderful tool. I’m only able, in the time I 
have with you, to provide sort of a backdrop and some ideas. 
But in terms of sort of the nitty gritty, I think this is a very good 
resource. 
 
And then I wanted to share with you, this. This is Bruce 
Randolf. I was going to, by the way, share with you a 
composite school, but then I saw this in the Denver Post just 
last week, and this is an article about Bruce Randolf School 
capping its turnaround with its first graduating class. And this 
is just a snippet from the Denver Post article. “Bruce Randolf, 
where 95.4 percent of students are poor enough to be eligible 
for federal meal benefits is a turnaround school that went 
from being the state’s worst middle school, located on the turf 
between to rival gangs, to a grades six through 12 school 
that, on Tuesday, graduated 97 percent of its first class of 
seniors.” 
 
And this is a school that’s predominantly Latino, and a lot of 
English language learners. Eighty-seven percent of those 
grads were accepted to college. Most will be the first in their 
families to attend a school of higher education. So what the 
school did, they came up with this plan. And so I’m wrapping 
up by sharing this with you to say [indiscernible]. It can be 
done. And I think, looking at examples of schools, of districts 
that are able to do it is very important in terms of laying the 
ground work for us to make changes in our schools. 
 
So Bruce Randolf’s plan included a common vision and 
explicit staff commitment; an empowering operating 
philosophy that allowed staff to focus on their part of 
maximizing student learning from instituting meaningful, 
teacher-driven professional development—I should highlight 
that one because I think it’s essential—to eliminating tasks 
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that distract from student achievement; consistent, defined 
academic, procedural and behavioural expectations 
understood by everyone including school staff, parents, the 
community and, probably most important, the students 
themselves. And this was emphasized in the article. The 
reporter went and asked students, and students were just 
able to rattle off what they were doing, why they were doing 
it. 
 
A rigorous curriculum with high minimum standards and 
knowledge, problem solving and reasoning with fair and 
credible assessments geared to the standard so everything’s 
matched. Active student involvement in their own learning 
including setting their own goals, learning self monitoring and 
self management strategies, and evaluating their own efforts 
with guidance, of course, from school personnel. 
 
So in conclusion, RTI must be a comprehensive school-wide 
approach requiring coordinating curriculum and assessment 
considerations, addressing teachers’ professional 
development needs, attending to school climate issues, and 
enhancing leaders’ capacities to orchestrate and respond to 
multiple, often contradictory reforms. And Adelman and 
Taylor’s work, by the way, I also think is a wonderful example 
of—has a lot of great information. 
 
So sustained implementation of RTI will require strong 
leadership, collaboration among special educators, general 
educators and families, and a well established infrastructure. 
 
So thank you, and now it’s time for questions. 

 
KRM Moderator: All right. And thank you, Janette. So let’s open the 

phones. You can comment or ask a question by simply 
pressing star and the number one on your telephone keypad. 
And that will then place you in our live cue, and I’ll call on you 
by the name of your city. And if you’re on a speakerphone, 
please get as close to the phone as possible. This way, 
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everyone will be able to hear you more clearly. 
 
So if you have a question or a comment, go ahead and press 
star-one on your phone now. You can also email your 
questions during the program to M as in Mike-O-D as in 
Delta-F as in Foxtrot-at-KRM.com. That’s email questions to 
modf@krm.com. And let’s go to the phones. This is 
Sacramento, and welcome to the program. 

 
Sacramento: Hi. This is Shovina Ricci [ph] at the California Department of 

Ed, and I had a couple of questions. One question I have is, 
is there any research supporting the importance of hearing a 
text out loud, especially to support English learners’ reading 
comprehension? That’s question number one. 
 
And then the question number two was, in the CSR strategy, 
I was just wondering how formative assessment is managed 
so that re-teaching can occur. Or is it not used for that? 
Those are the two questions. 

 
Dr. Janette Klingner: Okay, thank you. I’ll take the second one first. We 

do do some re-teaching. So, in other words, the teacher looks 
at the learning logs, the teacher circulates while students are 
working in groups, gets a sense for what students seem to be 
understanding, and then what they might need additional 
instruction on so that, as part of a whole-class wrap-up, the 
teacher can do that. And so the teacher’s paying attention to 
how well the students are using the strategies, and then also 
how well they’re learning the content so that that can be 
revisited. And then, maybe the following day, provide 
additional feedback after the teacher has looked at the 
learning logs. I hope that addressed that question. 
 
As far as the reading aloud or not, I’m honestly not sure, so 
I’ll have to defer to someone who would be more familiar with 
that. I can tell you that with CSR, we do have students read 
aloud because we are helping them access text that 
generally is higher—at a higher level than they can read on 
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their own, and so students support one another. When you 
have everyone who can read fluently, then a group might 
decide to just read silently. But our reason for having 
students read aloud is just to help with that access to the text. 

 
Sacramento: Thank you. 
 
KRM Moderator: All right. Thank you for that. We’ve got about three 

minutes left for questions. Let’s move on to Las Vegas. 
Welcome to the program. 

 
Las Vegas: Hi. Our question is, are there any universal screeners that 

you would recommend? 
 
Dr. Janette Klingner: No. I hesitate to recommend specific instructional or 

assessment procedures because that’s not my greatest area 
of expertise. I feel others know more. So rather than name a 
particular assessment procedure, I would rather not. 
 
I will say, though, that Nonie Lesaux, I think, had done some 
really good work looking at assessments for English 
language learners. Also, you can go to CAL, the Centre of 
Applied Linguistics, and look at some of the things they 
recommend.  
 
Nonie Lesaux, though, I really like the work she’s done and I 
drew from that for the presentation in terms of really needing 
multiple assessments that just—a universal screening 
measure isn’t going to give us sufficient information. It can tell 
us, you know, which kids need more of an assessment, but 
it’s not going to tell us enough about just how to provide 
instructional support for students. 

 
KRM Moderator: Did that answer your question, Las Vegas? 
 
Las Vegas: Thank you, yes. 
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KRM Moderator: All right, and thanks for that. And I see no one else on the 
phone at this time. We have time for maybe one or two at the 
most email questions, and here’s one that’s come in. “In what 
ways do secondary RTI differ from elementary grades, and 
what are the key implementation concerns at the high school 
level?” 

 
Dr. Janette Klingner: Well, hopefully I addressed that in the presentation. 

Certainly, one of the big differences is scheduling. And 
because students go to different classes, different teachers, I 
think it actually can help in that students can have a 
designated class that’s an intervention class. But it can also 
make it more challenging in some ways. 
 
One of the ways it’s more challenging is that students have 
so many different teachers, it’s really important for the 
teachers of a particular student to have time to talk about how 
that student is doing so that, if the child is showing signs of 
struggling, they can come together right away, you know, and 
not let the student sort of fall between the cracks. And I think 
that is one of the strengths of RTI, this idea that we’re 
supposed to, you know get in there and look at what’s 
happening right away. But I think that can be more 
challenging at the secondary level. 
 
So, again, hopefully I addressed that, and the resources I 
mentioned. So if you look at the PowerPoint presentation, 
those resources all have more information to address that 
question. 

 
KRM Moderator: All right, thank you. And now, I know you may have some 

closing comments on this, Janette, but I know that maybe 
you’d like to mention something about the extra material that 
went out almost at the last moment. 

 
Dr. Janette Klingner: Yeah, I did. I did say something about that when I 

got to that point in the slide. 
 



Supporting English Language 
Learners Through RTI 

Page 42 
 
 

Downloaded from www.ndpc-sd.org.  Copyright 2010.   

KRM Moderator: All right. 
 
Dr. Janette Klingner: And did share a little more information about just 

what is included in that. And that’s from Nevada, so not too 
far from Las Vegas. Just up the road. Yes. 

 
KRM Moderator: Okay. Well, I’d like to thank you very much for your 

presentation today. And if you have nay questions or 
comments about the material presented today, we invite you 
to visit the online discussion forum where you can ask your 
questions or offer comments until June 10. And the address 
of that form appears toward the end of your printed materials. 
 
And I would again like to remind our listeners to carefully fill 
out the evaluation form. The URL address for that evaluation 
form also appears toward the end of your printed materials. 
And your feedback and comments are very important to us, 
and I want to thank you in advance for taking time to tell us 
your thoughts. 
 
Today’s program is copyrighted in 2010 by the National 
Dropout Prevention Centre for Students With Disabilities. All 
rights reserved. 
 
And I would like to thank you very much for joining us. This 
does conclude our presentation. You may now hang up the 
phone and enjoy the rest of your day. 

 
[End of Recording] 
 
 
 
 
 
 
 


