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Starting Point…. 

•  We can’t “make” students learn or behave 
•  We can create environments to increase 
the likelihood students learn and behave 

•  Environments that increase the likelihood 
are guided by a core curriculum and 
implemented with consistency and fidelity 



School‐wide Positive Behavior Support 

PBS is a broad range of systemic and 
individualized strategies for 
achieving important social and 
learning outcomes while preventing 
problem behavior 

OSEP Center on PBIS  



PRACTICES 

Supporting 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Behavior 

Supporting 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& 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Academic Systems Behavioral Systems 

1-5% 1-5% 

5-10% 5-10% 

80-90% 80-90% 

Intensive, Individual Interventions 
• Individual Students 
• Assessment-based 
• High Intensity 

Intensive, Individual Interventions 
• Individual Students 
• Assessment-based 
• Intense, durable procedures 

Targeted Group Interventions 
• Some students (at-risk) 
• High efficiency 
• Rapid response 

Targeted Group Interventions 
• Some students (at-risk) 
• High efficiency 
• Rapid response 

Universal Interventions 
• All students 
• Preventive,  proactive 

Universal Interventions 
• All settings, all students 
• Preventive,  proactive 

Designing School‐Wide Systems for Student Success 



Numbers 

• Current US prevalence = 0.85% (9.7% 
of all students on IEP K-12) 

•  Estimated prevalence = 5-7% 
•  Implication (5%) = 2,201,943 students 

who could qualify who might not be 
receiving services (456,407 EBD on IEP / 53,167,000 
students K-12) 



Essential Features at the  
Universal Level of Support 

•  Teams of educators within the school 
– Principal is a key member 

•  Data‐based decision making 
•  Instructional Focus 

– Teach & Practice 
•  Acknowledge student mastery of social 
skills 
– Positive Feedback 



I am…. All Settings Classroo
m 

Hallways Cafeteria Bathrooms Playground Assemblies 

Safe • Keep bodies 
calm in line 
• Report any 
problems 
• Ask 
permission to 
leave any 
setting 

• Maintain 
personal 
space 

• Walk 
• Stay to the 
right on 
stairs 
• Banisters 
are for hands 

• Walk 
• Push in 
chairs 
• Place trash in 
trash can 

• Wash hands with 
soap and water 
• Keep water in the 
sink 
• One person per stall 

• Use equipment for 
intended purpose 
• Wood chips are for 
the ground 
• Participate in school 
approved games only 
• Stay in approved 
areas 
• Keep body to self 

• Walk 
• Enter and exit 
gym in an 
orderly manner 

Respect- 
ful 

• Treat others 
the way you 
want to be 
treated 
• Be an active 
listener 
• Follow adult 
direction(s) 
• Use polite 
language 
• Help keep the 
school orderly 

• Be honest 
• Take care 
of yourself 

• Walk 
quietly so 
others can 
continue 
learning 

• Eat only 
your food 
• Use a 
peaceful 
voice 

• Allow for privacy of 
others 
• Clean up after self 

• Line up at first signal  
• Invite others who 
want to join in 
• Enter and exit 
building peacefully 
• Share materials 
• Use polite language 

• Be an active 
listener 
• Applaud 
appropriately to 
show 
appreciation 

A 
Learner 

• Be an active 
participant 
• Give full 
effort 
• Be a team 
player 
• Do your job 

• Be a risk 
taker 
• Be 
prepared 
• Make 
good 
choices 

• Return to 
class 
promptly 

• Use proper 
manners 
• Leave when 
adult excuses 

• Follow bathroom 
procedures 
• Return to class 
promptly 

• Be a problem solver 
• Learn new games 
and activities 

• Raise your hand 
to share 
• Keep comments 
and questions on 
topic 

Benton  



RAH – at Adams City High School 
(Respect – Achievement – Honor) 

RAH Classroom Hallway/ 

Commons 

Cafeteria Bathrooms 

Respect Be on time; attend 
regularly; follow class 
rules 

Keep location neat, 
keep to the right, use 
appropriate lang., 
monitor noise level, 
allow others to pass 

Put trash in cans, 
push in your chair, 
be courteous to all 
staff  and students 

Keep area clean, put 
trash in cans, be 
mindful of  others’ 
personal space, flush 
toilet 

Achievement Do your best on all 
assignments and 
assessments, take 
notes, ask questions 

Keep track of  your 
belongings, monitor 
time to get to class 

Check space before 
you leave, keep track 
of  personal 
belongings 

Be a good example 
to other students, 
leave the room better 
than you found it 

Honor Do your own work; 
tell the truth 

Be considerate of  
yours and others’ 
personal space 

Keep your own place 
in line, maintain 
personal boundaries 

Report any graffiti or 
vandalism 
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INSTRUCTIONAL HOURS GAINED
Projected (50%) vs. Actual (Aug-Dec 2000)
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Correlation of Risk Variables with EBS Survey 
Score 

N = 13 Middle Schools
Sprague, Walker, Sowards, Van Bloem, Eberhardt & Marshall, 2001

-0.6

-0.4

-0.2

0

0.2

Risk Variables

P
ea

rs
o

n
 R

Series1 0.017896 -0.119001 0.115955 -0.291545 -0.513794 -0.376016

Free & R Acd Fail Mobiltiy A&D Crm ASB Total

A&D = Alcohol and Drug; ABS = Anti-social Behavior Scale 



BALLWIN ACHIEVEMENT PBS

405

302

185

760

32.5
31

58.2

47.4

0

100

200

300

400

500

600

700

800

2000 2001 2002 2003

YEAR

N
U

M
B

E
R

 O
F 

R
E

FE
R

R
A

LS

0

10

20

30

40

50

60

70

M
A

P
 P

E
R

C
E

N
TI

LE

 Office Referrals  Proficient or Advanced on MAP



At the High School Level…. 

•  West Charlotte High School 
–  72% Free and reduced lunch / 98% minority 

– Reduction in suspensions, increases in 
achievement 

•  Triton High School 
–  48% Free and reduced lunch 

– 59% reduction in suspension 
– Halved the drop out rate 



At the High School Level…. 

•  Mountain View High School 
–  30% free and reduced lunch 

– 30% reduction in ODR 
– Last to first in achievement in district 

•  Lebanon High School 
–  47% Free and reduced lunch 

–  Improvement in school climate 
– 25% Reduction in ODR 





Small Group and Individual 
Interventions 

Supporting Students At‐Risk and 
those with Disabilities Within Their 

Home School 



Small Group/Targeted Essential 
Features 

•  Part of the continuum – must link to 
school‐wide PBS system 

•  Efficient and effective way to identify 
students 

•  Intervention matched to presenting 
problem but not highly individualized 



STUDENTS RECEIVING A "BEHAVIOR PLAN"
EIGHT OR MORE REFERRALS

1999/2000 vs. 2000/2001
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Intensive / Individual Essential 
Features 

•  Linked to school‐wide system 

• When small group not sufficient 

• When problem intense and chronic 
•  Driven by Functional Behavioral 
Assessment 



Process (FBA to PBS) 

•  Conduct functional behavioral 
assessment 

•  Create plan based on functional 
assessment outcome 

•  Develop infra‐structure to support 
behavior change (school environment 
must change) 



Structural Analysis  
Setting Factors Assessment Tool 

•  Level 1: Classroom Set‐up and Structure 

•  Level 2: Context Specific Activities 

•  Level 3: Instructional Delivery and Tasks 

•  Level 4: Student Behavior 

Stichter, J. P., Lewis, T. J., Johnson, N., & Trussell, R. (2004). Toward a structural assessment: Analyzing the 
merits of an assessment tool for a student with E/BD. Assessment for Effective Intervention, 30, 25‐40. 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Drop Out Prevention Starts 
in Pre‐school 

SW‐PBS and RtI with Literacy 



Field Elementary School 
•  High Diversity 

– School has 290 students; 50% minority; 20% 
English Language Learners; 13% special 
education 

•  Instructional leader turnover 
•  Poverty 

– 79% of students qualify for free and reduced 
lunches 

•  Highly transient population 



Field Elementary School 

+ Teachers and Staff committed to the  
increasing academic and social success 
of all students  

+ A committed Principal who supported 
faculty in their efforts to change the 
way the taught to improve children’s 
lives 



Field Elementary School 

•  Academic Standing 
– Annual Yearly Progress (AYP) 

• 5% of all students scored proficient in 
2005, according to the Missouri Assessment Program. 
Breakdown by ethnicity: 

–  0% African American 

–  18% Caucasian 

– 0% Students with disabilities 
–  0% English Language Learners 
–  7% Free/Reduced Priced Lunch 



Field Elementary School 

•  Literacy 
•  In 2004–05, 44% students required 
intensive support for reading and 
writing 

•  Social Behavior 
•  In 2003‐04 Averaging 10.4 discipline 
referrals per day 



Positive Behavior Supports




MU College of Education — 
140 years of discovery, teaching and 

learning 

Impact 



Impact 

•  Literacy 
•  In 2004–05, 44% students required intensive 
support for reading and writing. This number 
shrunk to 31% in 2007–08.  

•  Shifted to a structured, explicit, research‐based core 
literacy program with three tiers:  

–  One: Benchmark 

–  Two: Strategic Intervention 
–  Three: Intensive Intervention  

•  Monitor progress in fall, winter and spring 



Impact 

•  Improved Academic Standing 
– Annual Yearly Progress 

•  In 2007, 27% of Field’s students scored 
proficient in 2007 (up from 5%). 

•  African American: 0% improved to 16% 

•  Caucasian: 18% improved to 57% 

•  Students with disabilities: 0% improved to 
25% 

•  English Language Learners: 0% improved to 27% 



Supporting Students with  
Emotional /Behavioral Disorders  

at the High School Level 

www.ies‐cars.org 



Overview of CARS Activities 
Major Study 
•  Years 1‐2: Develop and refine intervention 
package with small sample of students (n=30, 3 
states) 

•  Year 3: Evaluate and refine intervention package 
with larger sample of students (6 sites/states) 

•  Years 4‐5: Evaluate efficacy of intervention with 
large sample of students (n=530) 

Supplemental Studies 
•  Years 1‐5: Conduct supplemental research studies 
in core areas relevant to students with emotional 
and behavioral problems 



Overview of Intervention Components 
Intervention Focus  Core Student Challenge  Specific Strategy 

Enhancing School and Teacher 
Capacity 

Academic Skills 
Emotional/Behavioral Problems 

•  Classroom Structure 
•  Evidence-Based Academic 

Instruction (OTR, Student 
interest, Accommodations) 

•  Teacher-Student Interactions 
•  Screening & Referral for 

Effective Therapy 

Building Youth Competence  Social Skills 
Academic Skills 
General Living 
Connectedness 
Mental Health 

•  Interpersonal Skills Coaching 
•  Healthy Choices 
•  Organization and Study Skills 
•  Mentoring 
•  Securing Effective Therapy 

Increasing Family and Community 
Supports 

Behavior 
Academic Skills 
Social Skills 
Mental Health 

•  Parent Education 
•  Homework guidance 
•  Securing Effective Therapy & 

Supports 



YES  YES 

3 
Does 

student 
show signs 

of 
withdrawal, 
irritability, 
negativity 
or sad 
mood? 

Choosing Mental Health Interventions 

1.2 Obtain relevant 
school records to 
assess impairment 

(e.g., office 
referrals) 

Given the 
Information 
Gathered… 

2.1 The C.A.T. 
Project 

16 Session 
Program 

Group or 
Individual 

3.1 Coping 
with Stress 
program 

15 Session 
Program 

Group or 
Individual  

2 
Does 

student 
show 
signs of 

anxiety or 
worry? 

4.1 
Interpersonal 
Skills Group 

28 thirty minute 
Session Program 

Group 

5.1 Referral to Special 
Education Teacher for 
classroom management 
or Teacher‐Student 
communication 

concerns, and/or the 
development of an 

FBA/BIP 

6 
Prioritize 

Intervention 

6.1 PRIORITY: Rank 
problems based on how 

much they are 
impairing school & 

academic functioning 
6.2 FEASIBILITY: 

Indicate whether each 
of the interventions can 
be feasibly provided 

6.3 ACCEPTABILITY:  
Indicate whether the 
student, teachers and/
or parents are willing to 

participate 
1.3 Conduct 
Observations 

7 
Implement 

the  
Intervention 

5.2 De‐Escalation 
Techniques 

6.4 Record list of 
interventions that are 
feasible and acceptable 
in order or priority 

ranking 

YES  YES 

1.4 Consult with 
CARS MH consultant 

Family Interventions   

1 
What is the 
Problem? 

1.1 Gather teacher, 
parent and self 

report of difficulties 
related to 

impairment at 
school 

5 
Does 

student 
disrupt 

class, argue, 
or display 
other 

difficult to 
manage 

behaviors? 

7.1 Begin with 
the   feasible 
intervention 
with the 

highest clinical 
priority and 
proceed 

through entire 
intervention 

4 
Does 

student 
show signs 
of poor 

social skills, 
frequent 
conflict or 

poor 
problem 
solving 
skills? 

2 – 5 Interpretation 

7.2 Measure 
outcomes and 
use data to 
inform 

modifications 
to 

interventions 



Enhancing Teacher and Classroom 
Capacity 

•  Current High School Challenge 
– Lack of effective differentiated instruction and 
classroom management found in many classrooms 

– Wide range of instructional delivery set‐ups driven 
largely by curriculum and credit requirements 



Basic Logic 
•  All students enrolled in “check & connect” 

– Organization 
– Progress Monitoring 

•  Classrooms targeted for intervention based on 
combination of student failure and evidence 
of problem behavior 

•  Classroom Assessment – interventions tailored 
to address weaknesses /missing components 
& reinforce strengths 



Check & Connect 
•  Developed for high‐risk urban students at the 
secondary level (Anderson, Christenson, Sinclair, Lehr, 2004; Evelo, Sinclair, Hurley, Christenson, 
Thurlow, 1996) 

•  Utilizes a monitoring system with two components 
–  Check 

–  Systematically assess the extent to which students are 
engaged in school.  

–   Connect 
–  Respond on a regular basis to students’ educational needs 
according to their type and level of risk for disengagement 
from school.  

•  Establish an adult mentor at school to enhance 
school engagement 



Classroom Assessment Targets 

•  Classroom Structure 
•  Rules and routines 

•  Improving Teacher‐Student Interactions 
•  Responding to problem behavior 
•  Evidence‐Based Academic Instruction 

•  Opportunities to Respond (OTR) 
•  Incorporating students’ choice and interests 
•  Accommodations 



HS Classroom Challenges 

•  Embedding classroom/instructional strategies 
within current “system” 

•  Accountability for student with EBD success 
(Sped? Gen Ed?) 

•  Incentive to change instructional 
environments and practices to increase the 
likelihood of student success 



A Peek Into High School Core 
Classrooms 

•  74% of teacher time coded as “non‐teaching” 
•  Teacher Feedback: 

–  Positive 0.16 per hour 
–  Correction 0.16 per hour 
–  Negative 0.44 per hour 

•  Opportunities to Respond 
–  Group 2.5 per hour 
–  Individual 0.4 per hour 

•  Student Engagement: 
–  Active 18% 
–  Passive 12% 
–  Off Task 14% 
–  Down Time 57% 



Starting Point…. 

•  We can’t “make” students learn or behave 
•  We can create environments to increase 
the likelihood students learn and behave 

•  Environments that increase the likelihood 
are guided by a core curriculum and 
implemented with consistency and fidelity 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