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KRM Moderator: Today's National Dropout Prevention Center for Students with 

Disabilities presentation is titled Strategies to Increase School 
Completion Rates for Students with or at-risk for 
Emotional/Behavioral Disorders.  I'm now pleased to introduce 
Loujeania Bost to introduce today's feature presenter. 
 
Dr. Bost holds a PhD in special education from Pennsylvania State 
University. She has an extensive background in working with 
students with disabilities. Loujeania was the Chief of Statewide 
Compliance, Monitoring and Technical Assistance for the 
Pennsylvania Department of Education. She has been a public 
school teacher, a program administrator for agencies serving adult 
and adolescents with mental retardation, and a researcher. 
Loujeania, welcome to the program. 

 
Loujeania Bost: Thank you. Good afternoon to our listeners on the East Coast, and 

good morning to our listeners in other time zones. 
 
Students with emotional and behavior disorders continue to 
demonstrate the worst possible post-secondary outcomes among all 
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groups of youths with disabilities, in part due to the large drop-out 
rate. While progress towards improving services and lessening risks 
of these students is slow, there are promising practices emerging in 
the literature. In today's webinar, we'll focus on a number of those 
practices that's being orchestrated by two current centers. 
 
Our presenter today has distinguished himself as a special educator 
and a researcher. Dr. Timothy Lewis has been involved in the field of 
special education over 20 years. He has taught students with 
emotional and behavior disorders in high school, elementary school, 
and in self-contained psychiatric settings. He has also been involved 
with developing school-wide systems of behavioral support for over 
15 years. He has worked with school teams around the world, 
securing several grants to support his research and demonstration 
effort, and is a frequent contributor to the professional literature 
examining various aspects of positive behavioral support. His 
specialty areas include social skills instruction, functional 
assessment, and proactive school-wide discipline systems. 
 
At present, Dr. Lewis is professor of special education at the 
University of Missouri, and co-director of OSEP's Center on Positive 
Behavioral Interventions and Supports, and co-director of the Center 
for Adolescent Research in Schools at the University of Missouri. 
We're extremely pleased to welcome Dr. Lewis to our program this 
afternoon. 

 
Dr. Tim Lewis: Thank you, Loujeania. Again, let me also extend my welcome and 

good morning to most of the country. Good afternoon on the East 
Coast. 
 
For all of you out there who are educators like me, you can quite 
imagine this is a sort of disconcerting process. In essence, you can 
see me, but I can't see you. So please, as we go along this afternoon 
or this morning, with the time that I have with you, if there are 
questions that come up, please type those in. I have a way to sort of 
monitor those. I'll absolutely try to respond if there are some 
clarifications or expansions, or if the group is kind of wanting us to 
move in a new direction, we will definitely do that. 
 
Just real quickly, you've kind of heard who I am. You see up there on 
the slide and you should have a handout as well, there are two 
websites. I basically have a little bit over an hour with you. As you 
well know, I cannot change behavior or build skills in an hour. At best, 
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I can give you big ideas, give you sort of pictures, and pique, 
hopefully, your interest and curiosity, and send you to the two 
websites, and particularly the first website, pbis.org. We are in our 
12th year as a national center. Everything that we put together and 
produce is up on that website. Strongly encourage you to visit that as 
often as you can. 
 
The other is the IES Center. We are just getting underway. Again, I 
encourage you to take a look at the website. At the moment, there's 
not much information that's of direct application within the 
classrooms, but stay tuned. There will be lots of stuff coming as we 
go. 
 
I always like to get a sense of who's there, so when I talk to groups or 
talk to classrooms, the first thing I ask is, “Who's out there?” Since 
we're doing this virtually, I'm going to ask you virtually. Who is out 
there? You should have a poll in front of you and already, folks, I see 
you're weighing in, so we'll give you a couple of minutes, and Curt, 
our moderator, is also going to help kind of facilitate that. But I just 
want to get a sense of what level is out there. 

 
KLM Moderator: Thanks, Tim. And for our audience members, all you need to do is 

either click on the color box or the radio button that represents the 
choice. And, obviously, we could have a mix of attendants at any 
particular location, so we certainly would advise you to make the 
majority choice for whoever happens to be represented at your 
location. 
 
Tim will give everyone just a few more moments to check off the 
appropriate box for their particular site, and then we'll share those 
results with our audience so they know who's sitting in the room with 
them. 
 
And it looks like we may need another 10 or 15 seconds. Again, if you 
could please now vote for the major content—excuse me, the major 
composition of each of the—or at your site. So we'd like to know 
elementary, middle high, junior high, high school, or alternative 
school. 
 
And at this point, I think we'll go ahead and close the polls. It looks 
like we have a pretty fair representation. And, again, choosing the 
majority at your location. 
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And the polls are now closed, and we'll share those results. It looks 
like we have a strong representative of high school folks here with us. 

 
Dr. Tim Lewis: Absolutely. That's helpful. And as I go through the content this 

morning, this afternoon, again, think big ideas. Think how, in 
essence, the science of behavior, how some of these sort of systemic 
features as well as practices could be applied within our setting. And, 
as I said, once again, we will absolutely make sure that we keep 
sending you to that website and giving you more information. 
 
So let's get started. Any time I talk to educators—and I see there are 
some other folks from parent centers and a lot of other groups, which 
is fantastic. Any time I talk to groups who work directly with children 
and youth, I always sort of start with these questions. 
 
First off, look, I can't make kids behave. You as educators, you as 
practitioners, you as professionals cannot make kids behave, nor can 
we make kids learn. At best, what we can do as educational 
professionals and other professionals working within educational 
settings, is create environments to increase the likelihood. 
 
Now, for some reason, we get that on the academic side. If I ask 
educators, “If a kid's not reading, a kid is struggling in math, what 
would you do?” And they immediately talk about, “Well, I would give 
more practice. I would give more opportunities. I might do some 
adaptation, some accommodations. If they're still not working, then 
I'm going to talk to some specialists, get more ideas. If that's still not 
working, then I'm probably going to refer the kid out to look—again, 
getting more specialists to increase the likelihood this child learns to 
read, this child learns to do math.” Point being that we continue to 
look at what supports we need to put in that environment to increase 
the likelihood. 
 
On the social behavior side, for some reason, it's, “Well, they should 
know by now, and if they don't, we're going to try to punish them or 
we're going to move them out.” One of the themes throughout my talk 
to you today is to really think about that environment. And if you're 
going to be successful, regardless of the practice, if the environment 
doesn't support that practice, it will go nowhere. 
 
One of the biggest frustrations I had as a self-contained classroom 
teacher is I would have my guys in my room—and, as you heard, I 
had a high school classroom for a while, kids with emotional/behavior 
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disorders, and in my room, they were okay. I created an environment 
that increased the likelihood they were successful. The problem was 
the bell would ring and they would leave my classroom, and that's 
where you would see them have the meltdowns in the hallway or the 
problems in the cafeteria and so forth. 
 
What we know, is that if we're going to be successful, if we're going to 
put strategies in place to keep kids in school, to get kids through 
school completion, we have to build strong environments. And you 
see the last point there: environments that increase the likelihood are 
guided by a core curriculum and implemented with consistency and 
fidelity. Again, this is applicable on the academic side as well as the 
social behavior side. 
 
Challenges on the social behavior side—we typically can pick up or 
purchase a math curriculum, a reading curriculum. We need to create 
that social behavior curriculum based on the challenges we're seeing, 
as well as the outcomes we would like for the students we're working 
with. 
 
So in order to create that environment, to create that consistency, to 
create the fidelity, we at the center—national center—and for the first 
part of the talk here, I'm going to kind of go through some of the 
school-wide PBS, and then we'll sort of talk a little bit more specific 
about some of the instructional strategies. 
 
We define school-wide PBS as this: it's a broad range of systemic 
and individualized strategies. First point that you see underlined 
there: there is no magic bullet, there is no answer, there is no one-
size-fits-all. And I've got to think anybody who's on this call, who's out 
there, is well aware of that. It's going to take a broad range. Just like it 
takes a broad range of instructional strategies to get kids to master 
reading, to get kids to master math, it's going to take a broad range. 
 
Second, we're interested in achieving important social learning 
outcomes while preventing problem behavior. One of the things we 
do is we continually just stress not the problem but, instead, the 
replacement. When I work with my schools, and they call and tell me 
about this kid and they're going on about the behaviors and so on and 
so forth, the very first question I ask them is, “Well, what do you want 
him or her to do instead? Don't tell me stop. Don't tell me quit. What 
do you want them to do instead?” 
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School-wide PBS, the basic logic is we want to focus on what kids 
should be doing. And then we're going to build in strategies to teach 
and practice and support those things. 
 
Again, I always go to academic parallels, and I point out, I've never 
picked up a 10th grade sort of scope and sequence through a math 
curriculum and it lists, “Kids in 10th grade should not be doing 
advanced calculus, they should not be doing this, they should not be 
doing that.” But yet I pick up those code of conducts, and that's 
exactly what it is. It's the 27 “thou shalt nots.” 
 
We want to build that environment. Remember, we can't make kids 
behave. We can increase the likelihood by carefully constructing our 
environments. Within that environment, that core curriculum focuses 
on what kids should do instead. And I'm going to show you a couple 
of examples of that in our work with some schools in a minute here. 
 
The other piece that's real important to kind of get a grip on, or an 
understanding is, school-wide PBS, all the things that I'm going to talk 
about, it's not a package, it's not a curriculum, it's not even a model. I 
really liken school-wide PBS to a problem solving process. And, as I 
said, go to the website. Everything we produce, it's yours. Your tax 
dollars pay for it. Download it. Use it. 
 
When we work with our school teams, we guide them through this 
sort of three-step problem solving process. Typically, what everybody 
wants to know is, what are the latest, greatest practices? I've got 
these kids, they're misbehaving. I've got these kids, they're a couple 
of years behind. What should we do? 
 
The first thing that we point out is, well, we need to look at your data. 
We need to look at overall patterns across your school. Whether 
you're in a large high school, you're in a small alternative school, 
regardless of the setting, what do the data suggest are the primary 
problems? What do the data suggest? The days of week, times of 
day, areas of the building, and who? We want to make sure we map 
our data to the practices we put in place. We don't want to put 
practices—again, all the time I work with school teams and they get 
excited about something.  
 
Mentoring. Everybody gets excited about mentoring and I ask them, 
“Okay, well, why? Why do you want to do mentoring?” “Well, it's a 
great idea.” Okay, well, it might be a great idea, but what data in your 
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school suggests that mentoring is going to be an effective strategy to 
reach the desired outcomes you're after? 
 
And then the third piece that you see over here, and this is probably 
the most essential and critical and important: how do you support the 
adults? We, in higher education, do not prepare Gen Ed teachers to 
the degree that I would like to do, to, in essence, deal with the 
diversity, deal with the challenges they see. Any time you decide, 
“We're going to put a practice in place. We're going to reorganize our 
entry and exit routines. We're going to start looking at improving 
hallway behaviors during transition time.” Any time you put a practice 
in place, you've got to spend equal if not more attention on the 
system. How do I support the adults? How do I support my 
colleagues? How do I support my peers? I'm going to ask them to do 
something different. I'm going to ask them to respond in a different 
way to the challenges they see. What training do they need? What 
technical assistance? What supports? 
 
When I get the opportunity to talk to superintendents of schools, 
directors of large programs, I tell them, “Look, do not ask your 
teachers, your professionals to do anything different unless you have 
two things in the ready.” First is training to teach them how to do that. 
And, second: ongoing, easily accessible technical systems. If you 
don't have those two things, don't ask them to do it, because you're 
just going to set them up for failure in some sense—at the minimum, 
to be frustrated. 
 
So as we go through this morning, as we go through this afternoon's 
talk, keep coming back to, “Data, practice, systems.” Any time I go to 
a school: data, practice, systems. What do the data suggest? The 
practice we need to put in place. Now, what systems do we need to 
design within our school or adapt and adopt to increase the likelihood 
that we have that practice implemented with consistency and fidelity. 
 
Okay. The other sort of picture that represents school-wide PBS—
and I'm sure all of you have seen the triangle. I joke that I'm federally 
required by law, any time I give a talk, to show the circles and 
triangles. So I'm sure you're all laughing hilariously out there, so I'll 
wait for—no, no. I'm not going to wait. 
 
Here's the basic logic. Here's what we know. This triangle is your 
school, regardless of what your school looks like, the composition. 
And if you're from a parent center, one of the supports that also has 
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this at interest, the school that you work with, this is the school. Good 
news. Eighty, 90 percent of kids will respond to what we call universal 
supports. In other words, we tell them what's expected, we show, and 
we practice. They'll get it. In other words, we teach them what we 
expect them to do. 
 
Another five to 10 percent, we typically label “at risk.” They're not 
going to be successful with just universals. They're going to need a 
little bit more practice. These are kids—and I'm going to walk you 
through in a second here. We'll do some more small-group, more 
targeted, more intensive supports. 
 
And then there's about five percent of the school that we know need 
highly individualized behavior or academic supports if they're going to 
be successful. 
 
Now, every school I've ever worked with has these variations. The 
problem is, they're not connected. Every small group plan, every 
individual plan, links back to the universals. If not, they're 
disconnected and, in essence, we see very little to no change in kid 
behavior—again, whether it's on the social side or the academic side. 
 
One of the questions that I ask groups, and I'm going to ask you 
guys—and if you're in a room with other people, you can go ahead 
and raise your hand. If you're by yourself, I'll excuse you. But I ask, 
you know, educators, participants, “Put your hand up if you learned to 
speak a foreign language in high school or college.” Right now, I'm 
anticipating lots of hands in the air. Now, if you can still speak that 
language, keep your hand up. I'm anticipating a whole lot of hands 
went down, unless you happen to be the foreign language teacher. I 
ask groups, “Why?” And they all tell me, “Practice, practice, practice.” 
If you send kids to the counselor, if you send kids to the school 
psychologist, you send kids down to that special educator, they, in 
essence, are learning strategies and skills to deal with behavioral or 
academic disabilities. In essence, those specialists are teaching 
those children to speak French. And unless everybody in your school 
speaks French, don't be surprised when they don't master the 
language. 
 
The degree to which our intensive practices, our small-group 
practices are going to be successful is predicated to the degree in 
which we have those environmental supports across our school 
setting. In other words, I send that kid down, I work on anger 
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management, I've got those skills, I've got that strategy, I can display 
in the role play. Unless everybody in my environment is prompting me 
to use those skills, unless everybody in my environment is reinforcing 
me when I use that skill, guess what? I'm not going to use that skill. 
I'm going to use my problem behavior, which I already know is 
effective and efficient across those environments. 
 
So, two real key themes across today's talk. One is that basic 
problem solving process, regardless of your setting, regardless of the 
significance of your challenges. And significance of a challenge—I 
work in schools where the big problem is kids leaving book bags in 
the hallway. I work in schools where you've got to go through two 
metal detectors and armed guards to keep the drug dealers out, and 
everything in between. We still approach it the same way: data, 
practice, systems. And then building a continuum connected to 
universals. 
 
We always start with universals. Even if you're in an alternative high 
school setting and you basically work with every kid who's been 
kicked out of every other school, you still have to build those 
environmental supports. You still have to have that core, consistent 
curriculum if you're going to be successful with kids. 
 
Well, why? You know, why is it—the talk was sort of focusing on kids 
at risk or kids already with disabilities? Well, the other sort of 
departure here that I kind of want to just touch upon real quickly, and 
why we underscore that need for universal supports. We continue to 
grossly under-identify kids in the United States within SEDs, 
Seriously Emotionally Disturbed, category. And you see in front of 
you there, we basically serve about 0.85 percent of all kids in the 
United States. Conservative estimates put between five to seven 
percent of kids at any one time in school settings display significant 
behavioral challenges to the point and degree that they could be 
found eligible under IDEA. 
 
What does that mean? In any school day—today, at the schools in 
session in your area—there are over two million children who 
potentially are out there who are not getting services. Now, we know 
the good news is many of them will get caught up under OHI, Other 
Health Impaired, or learning disabled. But the reality is, we've got 
millions of kids who are not getting those services. We need to build 
those environments, one, to prevent, and two, to support, because 
we've got lots of kids. And again, those are estimates. Those are very 
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conservative estimates. I've read things within the mental health 
literature that point up to 20, 25 percent. At any given time, kids in 
your school are displaying significant mental health issues to the 
point where intervention is required. 
 
So what does that universal support look like? Very, very quickly, 
again, I'm going to send you back to that website. You can download 
what's called the Implementer's Blueprint that will go through, in great 
detail, what some of these things mean. 
 
The first point is this. As you heard, I work with schools, literally, all 
over the world, and I have what I call my non-negotiables. The first 
non-negotiable is, I will not show up and work with a teacher with a 
kid or a single counselor or a principal. We will only show up if you 
put together a team, because I know an individual cannot change a 
school, but I know teams that represent that school can absolutely 
change and put things in place. 
 
On that team, the school principal or assistant principal must be a 
member. If the principal, assistant principal, isn't willing to be a 
member, we're not playing with you. We're not showing up because 
we know we're going to set you up, again, for failure and frustration. 
That administrator is essential and key in making sure when we start 
taking about practice change and we start talking about systems, 
they're the ones that can make that happen. 
 
Beyond that, we then comprise our teams of representatives. So if 
we're at the elementary, we get grade levels, middle school, junior 
high, we get teams. Junior high, high school, we tend to get curricular 
representatives, as well as specialists and so forth. The idea is that 
team is the one that sort of drives the train. They're the engine. We 
absolutely get everybody on board. There's lots of two-way 
communication with our colleagues. We never come and say, “This is 
what you are going to do.” We say, “Here are the problems you've 
been telling us. Here are the solutions we're generating. What do you 
think? Give us some feedback.” But we work with teams and, in 
essence, we teach these teams how to solve their own problems. I 
kind of liken it to getting away from an expert model. Instead of calling 
the expert to come in and work with that teacher or that kid, we can 
build expertise within that school through the teaming. 
 
Second, I've already kind of talked about this. Can't underscore it 
enough: using data-based decision making. In education, we collect a 
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lot of data, and we fill out lots of reports, and the data and reports get 
filed away, and we never look at the data. We work with our school 
teams to actually use the data they're already collecting to look for 
patterns, to look for effectiveness, to look for strategies. 
 
Once again, go to our website. You can link. We've also got an 
evaluation blueprint that literally walks you through our process in 
teaching teams to look at data they already collect, such as 
attendance and achievement and office referrals, and so on and so 
forth, to help guide decision making about where they should invest, 
what practices are necessary, again, to lead to those social and 
academic outcomes. 
 
The third point is that I work with teachers. The overall majority of 
professionals in schools are educators, so we really take an 
instructional focus. That's not to say a mental health focus, a 
counseling focus isn't valued or important and, absolutely, many 
children can benefit from that. But the majority of folks in school are 
teachers. That's what they know. We teach them how to teach social 
behavior. We teach them to do error corrections around social 
behavior the exact same way they do it around math errors. 
 
When I ask educators, 'What would you do if a kid made a math 
error?” they tell me, “Well, I would go back and re-teach it.” And then I 
say, “What would you do then?” “Well, then I'd give them practice, 
and if they got it right, ‘Yay, you got it right.’ If they got it wrong, I'd 
start the process all over.” Great. 
 
Then I give them a scenario, “What if you've got a kid coming in late 
third time that week? They're chewing gum, they've got a hat on, they 
sit down, they flip you off. What would you do then?” Well, then it's, 
“No, the kid's gone, right? Kick him out.” We really try to work within 
the mindset that we need to think about that kid breaking those 
quote-unquote “school rules” the exact same way as a kid making a 
math error. We need to, in essence, do some assessment. What's 
going on? We need to re-teach. We need to provide practice, and we 
have to give feedback if we expect kids to master those skills, which 
is that last bullet. 
 
There's lots of misunderstanding about what school-wide PBS is all 
about, or PBS is all about, and one of the misunderstandings is, well, 
you just bribe kids and it's about throwing out a bunch of rewards. 
Again, that's a misunderstanding. Here's what, in essence, we 
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underscore. Here's what research tells us time and time again. If you 
don't give feedback, kids don't master skills. 
 
I point out, if we didn't have to give feedback on social behavior, then 
let's run the parallel on academics. No more tests, no more quizzes, 
no more homework, right? Well, I ask teachers, “Well, why do you do 
that?” “Well, because I've got to give feedback. I've got to know if 
they're learning, if they're mastering it, let them know what they got 
right, let them know what they got wrong.” Exactly. We also have to 
give consistent, positive, instructional feedback around social 
behavior. 
 
If you want kids to be respectful, if you want kids to be there on time, 
if you want kids to value education, we've got to give them feedback 
when we see them display those behaviors. If we don't, guess what. 
They're not going to master them. Guess what. They're going to 
engage in behaviors that solicit other types of feedback. And, 
unfortunately, if you're on this webinar today, the kids that you're 
worried about, again, are those kids who are masters at getting lots of 
feedback for that inappropriate behavior or problem behavior, not the 
correct thing. 
 
Now, here's a couple of examples. This is from an elementary, and I 
have a high school one I'll show you in a second. Here's what we do. 
We sit down with our school teams, and we say, “What are your 
problems?” Not kids, but problems. “We've got lots of vandalism. 
We've got truancy. We've got lots of profanity. We've got X, X, X, X, 
and Y, Y, Y, and Z.” Then I say, “Okay, for every one of those, what 
do you want kids to do instead?” What our schools do then is they 
either sort of a priori come up with three to four sort of larger 
expectations, or patterns start emerging. 
 
So you see here, at Benton Elementary, they have three rules. That 
is it. They have three school rules. “I'm safe, I'm respectful, I'm a 
learner.” And if you look, what they've done is, we've asked them 
across different settings, what are the problems and what should kids 
do instead? 
 
So an example of being safe across any setting means keeping 
bodies common line. So instead of telling kids, “Stop pushing, stop 
shoving, stop hitting,” we're going to tell them and teach them and 
practice what that means about keeping bodies common line. And 
then you see across the different settings. 
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Now, this isn't the maximum. These are the minimum things we want 
kids to do. These are in response to what Benton Elementary was 
struggling with. These are the reasons kids were getting sent to the 
office. These are the reasons kids were in in-school detention. These 
are the reasons kids were getting suspended. The logic is, well, if 
they're, in essence, displaying those behaviors and the outcome is to, 
quote, “punish,” that's not going to change the behavior. In fact, the 
only kids who are going to respond to those traditional quote-unquote 
“school punishers” are the kids nobody on this webinar worry about. 
Your honor role kids would be horrified to get an in-school detention. 
Your kids whose families are active and involved and value education 
would absolutely make sure that suspension never happens again. 
 
The kids that you're worried about are the frequent fliers, I call them. 
They're in the office all the time. They're in in-school detention all the 
time. We can't assume parking somebody in a room, sending them 
home for two days changes behavior. We've got to focus on what 
they should do instead. Teach and practice, teach and practice. 
 
Here's a high school example. They kind of built on this RAH theme. 
They've got respect, achievement and honor. And you see, they've 
got some minimal expectations. The key is this. Remember, I told 
you, you can't make kids behave, you can't make kids learn. You can 
build environments to increase the likelihood. Environments that 
increase the likelihood are guided by that core curriculum and 
implemented with consistency and fidelity. 
 
This is the core curriculum. You can't buy the core curriculum. You 
have to develop it for your school in response to your problems. So 
you see respect in the cafeteria, “Put trash in the cans. Push in your 
chair.” What was happening? They're throwing trash everywhere, 
leaving the cafeteria in chaos. Instead of yelling and screaming and 
nagging about throwing trash and stop doing that, we, in essence, set 
up the expectation. We teach this, we practice, and we give 
feedback. 
 
Now, let me step back again. Most of you are at the high school level, 
you indicated. What does that look like? At elementary school, I can 
say, “Hey, good job of putting your chair in and putting the trash in the 
container.” Probably not going to fly with ninth-grade boys. You figure 
out what works for ninth-grade boys. What I won't accept is, “Well, 
that's too elementary. That won't work at high school.” Nonsense. We 
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all need feedback on our learning if we're going to master skills. What 
you've got to figure out is, “Okay, what does that look like?” 
 
I remember giving a brief talk to a junior high, and I got to this point, 
and they were having nothing to do with it. And this guy sort of 
launched in and said, “Aw, that won't work here. That's too 
elementary.” And I basically wouldn't let him off the hook. I kept 
saying, “Well, what might work? What could work?” “Ah, it's too—it 
won't work.” “What do you do? What could work?” He finally calmed 
down. He said, “Well, sometimes if I see guys doing things in the 
hallway, I'll just go by and do like a high-five. Or, later on, after I see 
them, I'll pull them aside and say, 'Hey, man. Nice job over there. You 
know, I saw those guys were pushing and shoving, and you kind of 
got people quiet, you got books, and you moved on. Way to go.'” 
Perfect. That's the point. If you want kids to do those things, you've 
got to give feedback, you've got to recognize, and it's got to be in 
meaningful ways. 
 
Now, schools will have fun with this. They'll create great incentive 
structures. Remember, the focus is not the incentive, the focus is the 
adult giving meaningful, contingent feedback. At the high school level, 
some of the most powerful incentives we found: parking passes, 
right? You get to park, like, in the—you know, the employee of the 
month. You've seen those parking lots. One of my big high schools, 
they—I can't remember what their mascot was, but their color was 
red. And so kids, in essence, if they met these expectations—and, 
again, they measured it through data—they would earn this red card. 
And for a week, if you had the red card at the lunch line, you go right 
to the head. You held your red card up, kids let you in, cafeteria 
workers said, “Come on in.” 
 
So, you know, you can have fun with this. The point is that you're 
giving feedback on learning, right? We do the same on the academic 
side. We do the honor role, we have awards, we give out certificates. 
Every high school has got a trophy case full of athletic awards. 
Hopefully you've got some room for the debate team. They can put 
their awards in there. The point is we value and recognize and 
celebrate mastery of behavior. If you want kids to be respectful, take 
achievement serious and honor, we have to give that feedback on an 
ongoing basis that makes sense, developmentally, for our kids. 
 
So I work with high schools, I work with preschools, and everywhere 
in between. It's the same process, same science. Yes, it should look 
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different. The other thing I should say is we absolutely want to get the 
kids involved, particularly once we get that middle school on up level. 
Many of our high schools, the kids actually own this. They are a part 
of the team, and they run a lot of these components. I had a high 
school that dedicated a column in every one of their newspapers to 
reports on key sort of behaviors such as achievement and attendance 
and tardies and so forth. You also want to get the kids involved. You 
want to get the kids' input and say, as you go along with these things. 
 
Well, what happens if you put in universal supports? What happens if 
you get your environment in order? What happens if you get 
consistency with a focus on teaching kids and celebrating? Well, I'm 
going to share some data with you. The first is a middle school. And, 
as you see in their baseline year, the very large red bar, they had 
2,700 office referrals. This is a school of about 600 kids. Again, I'll 
repeat that. About 600 kids, 2,700 office referrals in a school year. 
And everybody on this webinar today knows office referrals are an 
underestimation of what's happening. You've got to cross a line 
before I, as a teacher, take the time to write you up and send you off, 
so we're underestimating problems. 
 
What happened? Well, they, in essence, came up some core 
expectations. They created that matrix. What I didn't say—let me step 
back a second. For every one of those bullets that you see there, the 
team creates lesson plans, the team creates activities to teach and 
practice. We teach and practice all school year long. Do we take out 
hours of the day? No. Monday morning, we do the announcements. 
We focused on, respect in the classroom means be on time, and so 
forth. Then, the classroom teachers do a quick little mini lesson. We 
ask for kids' input. Then, throughout the day, throughout that week, 
we use that language, we reinforce kids when we see it, we prompt 
where we see problems. Remember what are you supposed to be 
doing to show respect? How can you be on time? Let's problem solve 
here. So each of these bullets within that matrix has been taught 
practiced, and so forth. That's what happens. 
 
So when they put those in place, dropped to about 1,500. Still way 
too many problems, right? But consider this. Let's play real 
conservative here. Each office referral involved at least three people: 
teacher, kid, and administrator. And let's say it takes the administrator 
15 minutes, right? The administrator's sitting in their office. They've 
got nothing else to do. “Come on in, kid. Let's problem solve.” Again, 
I'm being a little facetious here. For administrators in the room, you 
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absolutely know what I'm talking about. So let's say it takes you 15 
minutes. Well, multiply 1,200 times 15 minutes and you start to get a 
sense of, “Instead of processing kids in the office, I can be out in 
those settings, in those classrooms, providing the direct support, 
helping teachers with those difficult kids.” You see, over the years—
and you've got to remember, these kids are filtering through. This is 
how they do business now. They're averaging well below 500. 
Doesn't go to zero. I don't know anything that will make all problem 
behaviors in school go away. It just simply doesn't exist.  

 
But 400 across the year, much more manageable than 2,700. This 
assistant principal gets to leave his office. He gets to get out in the 
hallways, and he gets in the classroom, and interacts with kids in 
proactive, positive ways. They have built an environment to increase 
the likelihood kids behave, and increase the likelihood kids learn. 
Remember, I said you can't make kids learn. You can't make kids 
behave. We can only increase that likelihood. 
 
Another example. This is an elementary school, and these are 
suspension data. Again, I realize we've got lots of secondary folks, 
but just get your head around this. This is elementary. We know we 
tend to suspend kids at the high school level much more. Their 
baseline year, they suspended children 4,290 hours. That's the 
equivalent of three school years. Now, again, everybody in this 
webinar knows, the kids who get suspended need to be in those 
chairs more than any other child. That's the best hope for them, is 
that academic success.  
 
They put in universal supports, adopted kind of that school-wide PBS 
problem solving, and you see, by midyear, this is where they would 
have been: 2,145, right? This is where they actually were: 474. That 
equated to an additional 1,671 in-seat instructional hours. That's a lot 
of time for those high-risk kids to be in their chairs. And, guess what. 
When you're in your chair and you’re engaged—right? Because we're 
not making kids behave. We're not making them learn. We're building 
environments to increase the likelihood. This is what happens. And I 
promise, I'll go back to that slide. 
 
We see, across schools where there's lots of chaos, lots of problems, 
what you see in front of you there, as problem behaviors go down, 
the red bars, the percent of kids performing proficient on that all-
powerful and important statewide assessment test goes up. Now, 
don't misunderstand me, we have never claimed if you do school-
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wide PBS, you'll make AYP. But we've got many, many data sets to 
show where schools are struggling—lots of problem behaviors, lots of 
kids spending lots of hours and minutes in the office, in-school 
detention, in-school suspension or out of school—when you increase 
the likelihood, they're more successful. We start to see achievement 
go up. 
 
We also see impact on other behaviors, and that's the previous slide 
there. This is a study my colleagues did across some middle schools. 
Once again, just putting in universal supports, just adopting that 
problem solving process, creating that environment to increase the 
likelihood, in essence, reduced some pretty key behaviors. Looking at 
alcohol and drug, looking at antisocial behavior, key reductions. What 
couldn't they impact? Well, they couldn't impact, in essence, poverty, 
right? We're not going to do anything about that. But all of these other 
ones, we significantly reduced some of those variables we know are 
going to lead to kids dropping out, we know are going to lead to kids 
leaving school down the track. 
 
Okay. Again, any time, questions, please type them. I'm keeping my 
eyeball on them, and we absolutely will build time at the end to 
entertain questions and so forth. 
 
What about the high school level? We've got a lot of high school folks 
here today, which is fantastic. These are some outcomes from some 
of the high schools that we've worked directly with, “we” being our 
national center. 
 
West Charlotte High. Charlotte-Mecklengberg School District has had 
a district-wide initiative for a number of years, as well as the State of 
North Carolina, and they've done quite well. Again, you see we tend 
to target and we tend to work in those schools where all of those risk 
factors like poverty and kids coming from poverty, high rates of ethnic 
minority. We see reductions in suspensions. We've seen increases in 
achievement. 
 
Triton High School, again in North Carolina, halved their suspensions. 
Excuse me, halved their dropout rate in about two years, by building 
an environment to increase the likelihood kids learn and behave, they 
stayed in school. And again, you see they halved their dropout rate in 
a matter of a couple, three school years. 
 
Some other high schools: Mountain View out in Colorado. They went 
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from last, in their district in terms of achievement, to first. Once again, 
their achievement—excuse me, their academics, their curriculum 
stayed the same. What did they focus on? They focused on 
environmental social behavior supports. They put in school-wide 
PBS. This was a school—again, one of those very large schools. Kids 
get lost. They actually kind of developed this school-within-a-school 
concept. Once again, what did they do? They used the problem 
solving logic. The data indicated kids were getting lost, so the 
practice they put in place—reducing, keeping kids more attached to 
teachers, counselors and administrators. They worked with all of 
those adults to make sure that would happen, and here's the 
outcomes they see. 
 
Here's a rural high school. You know, we talk a lot about urban, but 
rural schools are faced with just as many challenges, if not more in 
some cases, in terms of access to resources and supports. This is a 
more rural school. Again, you see an overall reduction, 25 percent. 
 
We find, nation wide, schools that adopt school-wide PBS, put 
universals in place, high fidelity, dropped their office referrals in that 
first year or so, 25 to 60 percent. That's time kids are in seats. That's 
time principals and other adults and so forth will, in essence, focus on 
those pieces we know need to be in place. 
 
Somebody asked me a question, again, showing that correlation 
between suspensions and graduation/dropout. Absolutely. We know 
that those kids who are high-suspended—it's very difficult to get the 
credit. It's very difficult to stay on track. You’re 17, 18, you've got two 
credits. Guess where I'm going. I'm dropping out. So all of those 
pieces feed into this. 
 
Again, remember I'm giving you big ideas, but absolutely we know 
that kids who are suspended frequently, kids who are in the office a 
lot, in school detention, that risk exponentially increases in terms of 
their dropout, their potential dropout. 
 
You can find out lots more information about high schools. Go to the 
website. The schools that I just shared with you, what we did is last 
summer we brought together several high schools that are doing 
great things, and we sort of picked their brains. We asked them, 
“What are you doing well? Where do we still need to go?” So you can 
download this monograph at pbis.org. There's a link right there on 
that front page with a lot more information, a lot more great 
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strategies, suggestions, as well as their contact information. We also 
really try to make sure we link, so these schools have been incredibly 
gracious. Same if you go to our national website. You can link to state 
websites—Missouri, Maryland, Illinois—and there'll be lists of 
schools. They're always very happy to have folks such as yourself 
contact them and say, “Can you give me more information about what 
you're doing, how you got there, and so forth?” 
 
Okay. Moving up that continuum, then—and, again, I'm going through 
this very, very quickly. I know I'm giving you big ideas. The key here 
is that they're linked to that universal. Remember, now that we're 
pulling kids out of some small group, now that we're putting in some 
behavioral supports specific to these groups of kids, it's vital and 
critical that it's linked to that larger universal system. So that first point 
there, it’s got to be linked. So if any time I run a small-group social 
skill, for example. “Check in-check out,” “check and connect,” two 
really nice programs. “Check in-check out,” elementary, middle; 
“check and connect” is actually tailored for high school. 
 
They, in essence, are sort of a self-management kind of monitoring, 
mentoring program. Whatever we do within those programs have got 
to link back to respect yourself, respect properties, respect others, 
respect achievement, honor. I'm a learner. I'm respectful. I'm safe. 
Everything we do as we move up the continuum goes back to those 
universal. 
 
What we work with are school teams—again, you can find lots more 
information on our website—is ways to, in essence, create 
[indiscernible] rules to identify these sort of tier-two kids earlier rather 
than later. So we don't want to wait until March and we find out this 
kid's been suspended four times, they have no credits, and they've 
missed 30 days. We create decision rules at the front end. If you've 
got four minor office referrals, for example, we start talking about you. 
We bring that child to the table and start problem solving, what 
supports that we need to put in place in our environment to increase 
the likelihood that child is successful. 
 
Here's a couple of examples. These are data from a small-group 
social skill. They ticket in, if you will. If you had eight or more office 
referrals, you were invited. You weren't mandated, you were invited to 
join the club and come learn about social skills. And you see a nice 
pre-posts. Now, what everybody's eyes jump to is that Kid C, well, 
they got worse, and didn't do anything for K, M, and N. Small group 
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tier-two logic is this: we're going to put something in place. This was 
a—I think it was a 14-week, once-a-week, small-group, 20-minute 
social skill intervention. Pretty cheap. Pretty cheap, as we think about 
interventions. It met a lot of kids' needs. It wasn't sufficient for our 
three or four here, but we've got some indicators, and we've got 
some—again, some additional baselines to build and make things 
more individual from that point forward. 
 
Here are some data from a middle school, middle junior high school, 
and these are kids who were in “check in-check out,” and you can get 
information about “check in-check out,” at pbis.org. But in essence, 
real quickly, it's a self-management. Kids come in in the morning. 
They check in. There's somebody there. “Do you have your 
materials? Did you get our homework done? Oh, you didn't get your 
homework done. Well, what are you going to do when you go and talk 
to the teacher? How can we problem solve?” Kids take off. They've 
got a monitoring sheet. At the end of each period, they rate themself. 
They go up and the teacher also gives a rating. And then, at the end 
of the day, they check out. That person sort of enters the data. We 
look and reinforce the heck out of kids if they've had a great day. If 
they haven't, we problem solve. What happened here? What can we 
do different tomorrow? When they check in in the morning, we pick 
that conversation up again. Remember yesterday? So what are we 
going to do today?” 
 
Through the “check in-check out” across the number of our junior 
high kids, these are office referrals per day, per month. That's what 
the metric is on the left. You see some nice drops in terms of pre and 
post. Here again are the same kids. Different data, in terms of time 
out of class. 
 
The other thing we know with sort of those at-risk kids, a lot of times 
they don't cross the time to go to the office, but they absolutely go to 
the buddy room. They absolutely go to a corner of the room. They 
absolutely go to a peer teacher or that in-school detention room, and 
we sometimes don't track that. These are data, in essence, looking at 
time out of class, again, due to social behavior. 
 
Once again, nice pre-post drops for all kids except for kid 15. Kid 15 
got worse. The logic of school-wide PBS is this: we don't throw this 
out saying, “Well, that didn't work.” What we do is we apply the logic. 
We look at data. Why didn't it work? And in this kid's case, what we 
found, it didn't work because the teacher wasn't consistently following 
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through with the intervention. 
 
Now, once again, it's not indicting the teacher and pointing figures 
and blaming and laying things at teachers' feet. Absolutely not. It then 
says, as a team, “Okay, what other supports does this teacher need?” 
And in this kid's case, it was a simple fix: she just wasn't comfortable, 
wasn't real fluent, so we had the coordinator of “check in-check out” 
come and meet her at the end of the period and kind of model and 
demonstrate, “This is what it looks like. Here are some examples of 
feedback.” And then we just checked in with her, and from that point 
forward, things were good. 
 
Here are some elementary data. This is what “check in-check out” 
data look like. You've got kind of that red goal bar. We explain to the 
kids. They literally get daily feedback. Remember, I talked before, if 
we expect kids to master these skills, we need to give explicit, 
ongoing, positive, supportive feedback. 
 
I share these two kids. This is Kid A. This is Kid H. These are both 
IEP kids. These are both the heaviest hitters in this school. In fact, 
one of these kids names, I kid you not, is Stormy. So if you're going to 
name your child Stormy, I guess they, in essence, live up to that 
name. So it's not just for those kids struggle a little bit. It's also—in 
essence, the logic is, even though you've got kids in IEP, even 
though you have those kids with intensive needs, we also put in some 
of those tier-two supports as a way to kind of, again, alter and build 
that environment around those kids as they make their way through 
the school day. 
 
At the individual level, then, once again the key is that it's linked to 
the school-wide system. 
 
From the educator's side, it's about functional assessment. Why is 
this kid doing this? What do we need to teach him to do instead? And 
then how do we alter the environment? For those of you in the room 
who are special educators, school psychologists, who are familiar 
with functional assessment, you know the basic logic is this: kids 
misbehave because they can predict outcomes. If I'm a 10th grader, 
and I'm reading on a second-grade level, and I show up to a class in 
social studies and we have to read aloud, no way no how am I going 
to attempt to read aloud in front of my peers. They're going to make 
fun of me, they're going to laugh, so what do I do? I learn to make 
things up. I learn to drop my book. I learn to take my book and sail it 
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past your head, or start spewing profanities. Why do I know to do 
that? Because I can predict—I will no longer be in social studies. I 
can predict—I'm now walking down the hallway with a pink sheet. 
Yeah, I've got to hear the lecture one more time. Yeah, I might get 
some lunch detention, blah, blah. All those things pale in comparison 
to being laughed at by my peers. That's why I do it. 
 
If we're going to be successful in helping those kids alter those 
significant chronic behavioral challenges, not only do we have to 
teach them what to do instead, but the environment has to change. 
The simple solution there is, we ask the kids—you know, raise your 
hand if you need help, or we'll do something—but the environment 
doesn't allow that to happen. And so I know that if I swear at you, I'm 
not here anymore. I don't know about these other things you keep 
telling me to try. 
 
So the basic logic is, we teach a replacement, and then we've got to 
alter that environment, right? Again, somebody—PBS—sorry, PBS is 
Positive Behavior Support. That was in some of the earlier slides and, 
again, thanks for that because again, in essence, PBS is positive 
behavioral support. Talking about school-wide PBS here. 
 
You see there in bright red, coming back to individuals, it's that 
infrastructure. Where I see those individual, intensive behavior 
support plans struggle, when kids leave that self-contained class, 
when kids are no longer in that small-group kind of counseling 
setting, it's that larger environment where we see these things fail, 
right? 
 
I'll give you an example of what I'm talking about, how that it's that 
nexus, if you will, about environmental supports, as well as direct 
supports for kids. This is a study we conducted where we've come up 
with a tool, if you will, to help analyze those environments to figure 
out what needs to happen, what needs to change. And we worked 
with a teacher who was a master teacher. She was a great, great 
educator, struggling with a child, struggling with a kid, and we said, 
“Okay, we'll help you. Can you let us sort of play researcher?” 
 
So here's what we did. We went in and, in essence, evaluated her 
environment based on setup, based on structures, routines. What are 
your routines? And looking at how she delivered instruction. So what 
we found here, as you see, kind of in that baseline, she, herself, was 
being very inconsistent on the things that she said she had in place. 
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So looking at structures, rules, and so forth, she was being 
inconsistent. So we didn't work with the kid, we worked with her. And 
as you see, by that third session, she's being very, very consistent 
now with the things she said should be in place in her classroom. The 
child she had in her classroom was a child with emotional/behavior 
disorders, attention disorder, hyperactivity, so a tough kid, acting out, 
non-compliant, disruptive. We didn't do anything different for the kid. 
We just worked with the teacher to get her classroom to change, and 
here's what happened. 
 
What happened is the graph is—there it is. Okay. Sorry about that, 
folks. Here's what happened. As you see in baseline, you see the 
problem behaviors. These, again, are kid behaviors, verbalizations as 
well as off-task acting out. Baseline high rates, level one high rates. 
Once the teacher started getting consistent, kid behavior all but 
disappears. That's that point. That's that whole logic of creating 
environments to increase the likelihood kids behave. Creating the 
environment to increase the likelihood kids learn. 
 
Okay. So our polling question, then, if I can pop back up to that. I've 
given you a very, very broad brush stroke overview. I just want to get 
a sense out there now, how many of you are implementing school-
wide PBS, and at what level? Either none, you've got the whole 
continuum, universals, two-tier, second-tier, and so forth. 

 
KLM Moderator: And, Tim, let me share again with our audience that the way you can 

respond to that is simply by clicking on the radio button or the color 
box that will count that vote in. And, again, knowing that we have 
several sites that have large groups, it might take a moment for, 
perhaps, them to even agree where in this continuum they are, as far 
as which particular choice to make, so we'll give everyone just a bit 
more time. I think in this case, we might want to give another 15 or so 
seconds. 

 
Dr. Tim Lewis: Okay. So, quick. Get your votes in. Sort of like American Idol. I feel 

like I should be holding up a number or something. 
 
KLM Moderator: And five more seconds. If you could please complete your vote on the 

question of how many are implementing school-wide PBS. And we'll 
go ahead and close the polls and share those results with our 
audience, and it looks like the largest single choice was full 
continuum at 35 percent. But a full 30 percent universals, tier-two, is 
the next choice. With that, back to you for your comments, Tim. 



Strategies to Increase School Completion Rates for Students  
with or at-risk for Emotional/Behavioral Disorders 

August 20, 2010  
Page 24 

 

 
 
Downloaded from www.ndpc-sd.org 
 

 
Dr. Tim Lewis: Great. This is fantastic. So, first, let me reinforce the heck out of folks. 

Those who've got that full continuum, absolutely pat yourselves on 
the back. You're doing the right thing. I probably should have had you 
do the webinar with me. If not, again, if you're at no implementation, 
go to the website, click on your state, get into the state and sort of 
network to figure out how to go. The universals, tier-two, keep 
working. 
 
This, you know, I should have said is a multiple-year process. Those 
that click full year—or, excuse me, full continuum—can attest to that. 
We typically look at three to five years just to get universals and tier 
two going. Schools that get their full continuum take five, six, seven 
years sometimes, and that's okay because, remember, I told you it's 
not just about putting practices in place overnight, it's about 
fundamentally changing the way we do business in schools. That 
system piece. 
 
And hopefully, as I was going along, you're thinking to yourself, “Hm. 
We're supposed to be focusing on kids, but to this point, he's 
basically talked about adults.” Exactly right. The adults are the ones 
putting the practices in place that we know kids need. School-wide 
PBS is all about how we support the adults in our building. We know 
educators, professionals, come with different skill sets. We can't 
make any assumptions about what they do know or don't know. 
We've got to make sure we build that in place, make sure they've got 
opportunities for learning as well as getting ongoing feedback. 
 
Okay. Well, let me kind of sort of switch gears just a little bit, if you 
will, and kind of show you some outcomes from a school that I like to 
show all over the world, because they just did such amazing things, 
and this is a good example of what can happen. Now, once again, 
this is an elementary school. Doesn't mean it can't happen at a high 
school. I shared with you some nice stories from the high school. Go 
to that monograph. We've got examples across the continuum. 
 
This is a particular school that I work with. And since the theme, 
again, is that dropout, if we're talking about dropout prevention only at 
the high school level, we've missed the point. I do dropout prevention 
with three-year-olds. That's where we need to start. We need to sort 
of push down—even if you're at a high school, you get that full 
continuum, you need to keep pushing down into your middles and 
elementaries. We've got to build those social skill sets, those 
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academic skill sets that are going to allow kids, when they get to 
those high schools, to complete that school. 
 
So this is a school that was struggling both socially/behavior as well 
as academically. Real quickly, then: high diversity, lots of minority, 
lots of kids moving in and out, high transient population, principals 
would come and go. All of those things that we know, in essence, 
sets schools up for failure, they had in place. 
 
The good news was they had two key strengths. The first was a 
principal who was just on board, super sharp and, in essence, wanted 
to do whatever she needed to do to support her teachers to make it 
happen. Second, the teachers themselves knew, “We've got to do 
something different. We can't keep doing this.” One of the things that 
I always start with—again, that problem solving logic: data, practice, 
systems. When I work with districts or I work with schools, and they 
know they need to change, they know they need to move in new 
directions, I always put data in front of people first. It's very difficult to 
argue with data. Here were this elementary school's data. Five 
percent—only five percent of their kids scored proficient on our state 
language arts assessment. 
 
Look at some of these subgroups. Zero percent of our African 
American children, zero percent of our kids in IEP, zero percent of 
our English language learners. When they looked at this data, they 
knew, this is not acceptable. We have to rethink this. And, in 
essence, they went about it the right way. They basically said, “There 
are no sacred cows. Our priorities are to get our kids learning to read, 
and getting our kids to be socially successful.” So we need to build a 
system around those two outcomes, and everything else is 
secondary, if you will. 
 
So what did they do and why did they need to do this? In addition to 
that AYP, we benchmarked them using the dynamic indicators of 
basic early literacy skills, DIBELS, and showed them the data and 
said, “You know what? Forty-four percent of your kids already need 
intensive supports.” There was another 30 percent that tested out 
saying they need those sort of tier-two supports. So when we shared 
the data, we said, “Basically, if you keep doing what you're doing, 70 
percent of the children in your school will never learn to become 
fluent readers.” And they said, “We have to do something different. 
We have to stop.” 
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In addition, they were averaging 10.4 discipline referrals per day. Two 
hundred ninety kids. Over 10.4 per day was their average. So they 
put in school-wide PBS, they came up with their expectations. There 
you see a nice picture of them practicing lining up on the playground, 
coming in from recess, those transition times that we know are 
problematic for a lot of our kiddos. 
 
The impact: here are their data. They went from that 10.4 down to 1.6 
office referrals per day. Didn't go to zero. Don't know anything that's 
going to make it zero. But you start to see, by building an 
environment, what can happen. 
 
More importantly, what happened on the reading side? Well, within a 
school year, the intensive drop from 44 to 31 percent. Now, again, 
think about this. In that number, we've got grade three, grade four, 
grade five kids. Everybody knows if we don't have fluent readers by 
the end of grade three, the likelihood they ever become fluent 
diminishes with each passing year. So it's not only sort of a 
preemptive sort of preventative, it's also kind of a make-up game. 
 
Here's why I love to brag about what Field did, and this is why I show, 
regardless of your setting, this is what's possible. When you build 
environments with an eye towards what do kids need, not what do the 
adults need, not what's convenient, not what resources we have now, 
but based on data, this is what can happen. Within 18 months, they 
went up to 27 percent of kids scoring proficient. But look at some of 
the subgroups. Kids in IEP, zero to 25. African America kids, zero to 
16. ELLs, zero to 27 percent. And I point out—look, I defy anybody to 
show that much linear growth in that short amount of time among 
some pretty high-risk kids. 
 
I share this data to show what's possible. What's possible when we 
build our school environments around the data. They could not do 
business as usual. They could not do the standard reading curriculum 
because their kids coming in were so far behind and so at risk, they 
just simply couldn't do it. They came it with such behavioral problems 
and challenges, they had to address them early on. 
 
So, again, I share this as an elementary, as a couple of examples. 
One, kind of, the process working out; but two, that importance. So 
our elementary schools, you know, in the room today—so central, so 
critical. We want to talk about dropout prevention, it starts in 
preschool. 
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And the other caveat that I should have said, and I usually always say 
this, and I was remiss in doing it is, I'm a teacher, I'm talking to most 
of you as educators. I know there are other folks on the webinar 
today. By no means am I laying at your feet the responsibility to 
address all of the social challenges that we know lead into kids 
dropping out. However, I am going to challenge you to build 
environments to increase the likelihood. And there are things we can 
do as educators, regardless of where kids come from, that will 
increase the likelihood of school completion, decrease the likelihood 
of dropping out. 
 
If you look at the mental health literature, they talk about risk and 
protective factors. One of the best protective factors, no matter what 
you've seen in your life, how much sexual abuse, physical abuse, if 
you are a fluent reader by the end of grade three, you fare 
significantly better than the kid who's seen the same horrible life to 
that point. So we've got things that we know are essential to school 
completion and later life success. 
 
Okay. Quickly, then, I ask sort of level—I also kind of want to get a 
feel for who's out there in terms of where your roles are. So we've got 
another—plus, I want to keep you awake. So if you're nodding off, 
quickly weigh in here and let me know who's out there. 

 
KRM Moderator: And, Tim, we'll ask, as we did before, if you have a mix at your 

location, whoever is the majority gets to win and choose that as their 
particular item. Again, we have general education, special education, 
specialist, administrator, parent, and then no vote as another option, 
of course, but we would prefer that you do voice your opinion and let 
us know exactly who is sitting in. And it looks like—Tim, not to tip the 
scales here, but it looks like we are getting a rather strong 
representation of one of those choices. I think, at this point, it's a 
pretty good sampling and we can go ahead and close the polls, 
keeping our eye on the clock. 
 
Let's go ahead and share those results. And we have 52% as the 
largest single group, in the “administrator” column. 

 
Dr. Tim Lewis: Great. Again, this is fantastic. These are data that are making me 

very, very happy, because you are the folks who are responding to 
this that can make this happen. Administrators, I've already 
underscored your role. It is so key and essential. You don't have to be 
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that team leader if you're a school principal, but you need to tap that 
leadership in your school, and you need to make sure that team has 
that degree—the freedom, if you will, to make these changes. You 
need to be that leader saying, “You know what? We're not going to 
accept the old way of punishing and expecting that to change 
behavior. We're going to get ahead of this and try to move in different 
directions.” 
 
Specialists, as well. You know, if I got to rule the world, school psychs 
out there, you guys would never give another WISC. We've got folks 
that can do that. We need your skills and behavioral expertise to work 
with our school teams, to set up those tier-two programs, set up those 
tier-three kind of programs and interventions, really get you working 
with our school teams. 
 
Counselors, just as well. Taking your knowledge and information, 
from thinking about preventative—what is good mental health—and 
teaching that on the front end, and making sure that's also reflective 
in those expectations in what we do. And, again, making better 
connect points, so if you are running those small groups, what do 
teachers need to do to follow up with that? What do I need to be 
aware of as the supervisor in the hallways? Everybody in that school, 
they don't need to know the nuances of these individual pieces, but 
they absolutely need to know those common minimals, those 
common expectations, the language, how to respond to kids if they're 
doing it the right way. More importantly, how to respond to them if 
they're doing it the wrong way. 
 
The folks who are responding here, you have the information. 
Parents in the group, again, what's your role? Your role is support 
that school. Keep dropping off fliers from our center. We typically 
have our school teams include a parent, invite a parent. Now, 
parents, we will excuse you if we're going to talk about individual kids 
or teachers, but your voice is just as critical. 
 
I was the parent rep, much to my daughter's chagrin, on her middle 
school team. She didn't like it because I grilled all her girlfriends about 
the expectations. But as a parent, I was able to talk to other parents 
differently than teachers. So I would go to the PTA meeting and give 
an overview about what the school was trying to do, why it was 
important to take time to teach social behavioral expectations. And 
many parents would say, “Well, you know, my daughter's doing just 
fine. Why are teachers taking minutes away from math to do this?” 
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And I would point out they're doing it because, yes, your daughter's 
doing fine, but your daughter's losing lots of instructional minutes now 
because these teachers are dealing with lots of misbehavior, and that 
your daughter and my daughter and we as parents need to be 
supportive and need to get on board on this, because until that—
again, that environment changes, these teachers are going to 
continue to struggle. 
 
Now, a teacher can't get in my face as a parent and challenge me to 
do that, but as another parent, I can kind of challenge my peers, if 
you will—the other parents in that district, that school, to kind of step 
up and get on board, and here's why. 
 
And, quite frankly, all our schools, when we survey parents, parents 
typically have nothing but positives. They like it. They know their kids 
are feeling safer. They like the emphasis on, again, what kids should 
do, and making that kind of a focal point as opposed to when kids 
mess up. 
 
Okay. Then, real quickly here, again, watching the clock, I just kind of 
want to do this as a little bit of a teaser, because we don't have the 
data yet. But we were fortunate enough—“we” being myself and 
several of the universities funded by the Institute of Educational 
Science—to do a very large scale, random assignment kind of study 
looking at high school, and specifically looking at kids who have 
emotional/behavior disorders or another disability, but displaying high 
rates of problem behavior in high school. How do we get those kids to 
stay in school? How do we get those kids to be successful in school? 
How do we get those kids to complete school? 
 
So what I want to do is kind of, again, just sort of give you a little bit of 
a teaser and walk you through what we, in essence, are unfolding. 
We are in our third year. So the first two years was developing the 
interventions, doing lots of kind of small-scale research. This year, 
we've got six sites across the United States where we are piloting 
this, in real high schools, under real sort of messy conditions. Starting 
in 2011, we'll have a large study. We'll have over 500 BD kids in this 
study. We will have, as you might imagine, then, dozens and dozens 
of high schools, both in the research as well as control. And, in 
addition to conducting the research, we also have a dissemination 
mission within the center. So the website that I gave you, we are 
posting on that site briefs that we're developing, some of the pilot 
work, so I encourage you to kind of, you know, check in there every 
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now and then and see what we're up to, as well as kind of, you know, 
prompt us about directions or suggestions that you have. We are all 
ears. 
 
But, real quickly, then, we've kind of packaged, if you will, the 
intervention, looking at three things. The first are kind of looking at 
classroom-teacher. So there, the emphasis is on sort of academic 
and social skills at the classroom. What we're doing then is—and I'll 
walk you through it in a second here. We've got an assessment 
where we go in that classroom where kids are failing, struggling. We 
assess what's in place. And then we've got a series of strategies to 
increase those effective instructional strategies, those effective 
behavior management strategies, accommodations, and so forth. 
 
The second component, then, is the child themself. So we're doing 
cognitive behavioral, instructional, social skill. We're teaching kids not 
just the skill, because high school kids are usually pretty grizzled 
veterans of social skill group, but rather teaching them to understand 
how their decisions and choices and behaviors impact and influence 
others' perceptions of them. 
 
In addition, we've also go an assessment strategy to match kids' 
mental health needs. So if you're manifesting issues around anxiety 
or depression, we've got those sort of packages, if you will, to put in 
place, based on that kid's presenting problem behavior. 
 
And the third component is the family component: doing a family 
engagement checkup, making sure families are networking and 
accessing good resources, running some parent education groups 
and parent information groups. So we've kind of done this—we've 
proposed sort of this three-pronged approach: working with kids 
around their mental health social needs, the families, as well as the 
classrooms in which these kids are receiving instruction, both in the 
Special Ed as well as the General Ed side. 
 
So, real quickly, then, you've got this in the handout there. These are 
the mental health interventions and kind of the problem solving logic, 
which is the secondary purpose of our center. Once again, adopting, 
if you will, those circles, teaching educators to use data, to select 
practices, and then what systems do they need to have in place. So 
the counselors who hit that button, you'll be pleased to know, you 
know, we're assessing, and then we're strongly recommending to 
administrators, “Get your counselors to stop doing schedules and bus 
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duty. Get them to start running some of these small groups, and let's 
look at other folks, other resources that might be able to take on 
some of their traditional duties that we see in high schools and junior 
highs.” 
 
At the classroom level, then, here's the challenge. And, again, I think 
folks probably on this call today are well aware of this. It's very 
difficult to get that different instruction across five sections, across 
dozens, if not hundreds of teachers, as well as a wide range from 
labs in science, to lectures in history, to interactive things and 
everything in between. 
 
So the basic logic is this: all kids are going to be in “check and 
connect.” “Check and connect” is a package developed out of the 
University of Minnesota focused on secondary kids. The idea is they 
come in, meet with a mentor, we have a way to monitor some of 
those signs, like attendance, tardies, work completion and so forth, 
and the program allows you, based on the data patterns, to come up 
with interventions. 
 
So every kid's in check and connect. That's kind of the engine that 
drives our process here. Then, if you're still struggling and failing in a 
particular classroom, we go in and do that assessment within that 
classroom and figure out what other supports does that teacher need 
to be more successful, with not only our kid in the study, but I've got 
to think probably a lot of other kids in that classroom. So the “check 
and connect,” as you see, it's a monitoring as well as the connect, the 
intervention piece. They've got that kind of adult mentor. 
 
Within the classroom assessment, then, we're looking at rules and 
routines. We're identifying interactions between teachers and 
students with an emphasis and an eye towards kind of improving 
those positive interactions, as well as making sure all of our good 
instructional strategies, effective management strategies, every 
teacher has them in his or her toolkit, if you will. 
 
Why are we doing this and why do we sort of see this and why did I, 
yes, decide to that kind of focus? Well, you heard Loujeania, at the 
beginning, talk about the abysmal outcomes that continue to be 
displayed. You also know, if you are at a high school, the challenges 
that you see. How do we put these things in the current system? 
Who's accountable for these kids? If it's a kid on IEP and he's in the 
Gen Ed all day, where's my accountability as the math teacher? 
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What's my accountability to the Special Ed teacher? And also, how 
do we put incentives in place? 
 
To be blunt, high schools have very elegant systems to get kids out. 
We don't typically have the systems—again, those of you that clicked 
“full continuum,” even “universals,” you guys are all on the right path, 
and so you can take yourself out of this statement. We oftentimes use 
very elegant systems to get kids out. If he's misbehaving, I just fill out 
a form and he goes away, and there's a whole group of assistant 
principals somewhere that take care of that. How do we incentivize 
and work with teachers to say, “Well, no. We need to change what 
goes on in your classroom to increase the likelihood kids are 
successful.” 
 
The other challenge, and kind of a peek. We've been collecting data. 
Here are the data that we're seeing. These are in General Ed 
classrooms. We're looking at core classroom: social studies, math, 
science. Unfortunately, here's what we're finding. We're finding up to 
74 percent of the time in non-instructional activity. Feedbacks, 
positive, occurring at 0.16 per hour. Good news is correction is about 
the same. Unfortunately, the negatives continue to outweigh the 
positives. 
 
What about opportunities to respond? How often to kids get to 
engage in instruction, keep engaged? Again, very low rates. And then 
you see, well, what are kids doing? Unfortunately, the majority of time 
that we've watched kids in those high school classrooms, we're 
coding as downtime. They're not engaged in individual instruction. 
They're not engaged in whole-group instruction. 
 
So we've got our work cut out for us. We know that that's in place. 
We know that these variables set kids up with deficits around 
academics, deficits around social behavior. 
 
So, looping back—and, again, being mindful of the time and allowing 
folks to do some questions, and you'll also get information after those 
follow-up questions—we can't make kids learn or behave. School-
wide PBS, our project at the Center for Adolescent Research in 
Schools is all about building environments to increase the likelihood. 
Those environments, as we build them, follow that basic problem-
solving logic of data driving what practice we should put in place. Not 
what practice we have, not what's convenient, not what we think 
works, but what we know will work based on the patterns, and then 
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that all-important, all-critical, “How do we support the adults who are 
now asking to do things different in and across our school 
environments?” 
 
So I have 12:15 on my clock, 1:15 Eastern time, 11:15 Mountain, 
10:15 Pacific. If you're in Alaska, I don't think I can do the math that 
quickly. I'll turn it back over to Curt who will moderate some 
questions, answers, and we'll go from there. 

 
KRM Moderator: Thank you, Tim. At this time, if you have a question for Tim, all you 

need to do is press “star-one” on your phone's touch-tone keypad. 
That's going to place you into our question queue. When your turn 
comes up, I'll then introduce you by the city that you're located in, and 
also the first name of the person who registered at your location. 
 
If you happen to be listening on a speaker-phone, and if at all 
possible, please move as close as possible to the phone or pick up 
the handset. We'll be able to hear your question much more clearly 
that way. 
 
So, again, if you have a question, press “star-one” now. If you prefer, 
you can send your questions in writing, if you would like. Just click “Q 
and A” in the menu bar at the top of the screen, type your question in 
the upper box that appears, and then click on “ask.” We'll let you 
know the question was received, and that question will only be visible 
to the presenters. 
 
And, Tim, we're going to start with a call from Waukegan, Illinois, at 
Debbie's location. And, Waukegan, your line is open. Go ahead 
please. 

 
Waukegan: Yes, my name is Romel Drake [ph], one of the house principals here. 

The question I have—right now, we're currently using the “check and 
connect,” but is it for every student or the students who are in need of 
the “check and connect”? 

 
KRM Moderator: And, Tim, I'm going to ask you if you could repeat that question. It 

might have been hard for some of our other listeners to have heard 
the question. 

 
Dr. Tim Lewis: Sure. The question was, at a high school, they're using “check and 

connect,” and the question was, does every child, every student get 
put on “check and connect,” or just a subset? 
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My response is a subset. It will overwhelm your system if you put 
every child. Again, the critical piece is determining which kids should 
be on “check and connect,” and that's part of that logic that we really 
underscore and emphasize, not only in the school-wide PBS, but in 
our CARS project. What we typically do is we sit down with our 
teams, and we take a look at sort of baseline data, if you will. And we 
sort of draw a line with office referrals or attendance or some other 
critical variable, if you will. We look at that 15 percent line, and we 
use that as a starting point. So, for example, a lot of our schools have 
found that if a kid has two office referrals in that quarter, trimester, 
whatever, however you're organized, that kicks in the discussion 
about that child. And as we look at that kid, we look at that student, 
and it seems that, you know, organization is an issue, the kid's not 
showing up to class. “Check and connect” would probably be a great 
intervention for them. 
 
But no, we typically don't put every child on “check and connect.” It's 
just simply not a feasible strategy for resources. 

 
Waukegan: Thank you. 
 
KRM Moderator: Thanks to Waukegan for that question. In a moment, we'll move to 

Clovis, New Mexico. There were a couple of questions that came in in 
writing, and those are regarding the materials. Everyone who 
registered for this event should have received a link to a PDF of the 
materials. If you need assistance with that, simply call KRM's 
customer service at 800-775-7654. 
 
And, again, before we move on to Clovis, we'll take a written 
question. “I'm at a private day school for students with behavior 
disorders that have been removed from their schools. Do you have 
strategies that we can use to help with parents supporting us in our 
PBS in the school?” 

 
Dr. Tim Lewis: “Yes,” is the short answer. On our website, you can click “Parent 

Resources.” And I actually put together a chapter, and I believe 
there's a paper on the website as well, talking about how to get 
families involved across the continuum within schools. So, again, the 
short answer is yes. The longer, the more difficult answer is, given 
the time we have, I can't go through. So I'm going to direct you to the 
website. Click on the parent links, click on the family links. If you can't 
find them, there are ways via the website to get in touch with us, and 
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we will absolutely follow up. 
 
To jump back up to another question about slide seven, I realized as I 
was showing that that some of the information was missing. We had 
a little bit of a challenge that I'm a long-time Mac guy and had to go to 
the Windows side to make this work. So some of the variables aren't 
there. What I will do is make sure that slide is corrected. I will send it 
to the folks who distributed this to you, and so you will get that 
complete slide with the variables on there. 
 
In essence, the bottom line showed that by putting in school-wide 
PBS, we impacted—we reduced antisocial behavior. We reduced—
again, these are kid reports—alcohol and drug use, or likelihood use. 
We anticipated—excuse me, we reduced, again, some of those 
overall externalizing, acting-out behaviors. What we didn't impact, 
again, was mobility and SES. You're not going to impact that in 
anything we can do in school. 

 
KRM Moderator: And thanks for that, Tim. Next, on to Clovis, New Mexico, at Carolyn's 

location. And that line is now open to Clovis, New Mexico. We have 
about 10 minutes remaining in our Q and A. Go ahead, please. 
 
One more time for Clovis, New Mexico at Carolyn's location. Perhaps 
your phone is muted. 
 
And Clovis, New Mexico, one last check-in. Are you with us? Not 
hearing any, we'll move on to the next written question, and someone 
would like to know, “How do you get this integrated into a school that 
is resistant to change?” 

 
Dr. Tim Lewis: That's a great question, and people always worry about, how do you 

get everybody on board. 
 
Here's the good news. You remember the triangle I showed you? 
That triangle is also your school. And I say that tongue-in-cheek and 
jokingly, but also with a grain of truth. What we've learned is this: the 
majority of teachers are on board. Seventy, 80 percent are like, “Yes, 
help me out. What do we need to do?” 
 
What I tell my schools is, don't worry about those two or three that 
don't want to play. Focus on the teachers who do. Focus on those 
who want to change, want to do things differently, that are right by 
kids. The other piece is, when you do that and you start with 
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universals—and another recommendation that I give is, pick a setting, 
right? You saw kind of those matrix that was all settings, and in 
classrooms, hallways. Pick your cafeteria, if that's where you have 
lots of problems. You can turn your cafeteria around in a couple of 
weeks. It's hard to continue to argue and be resistant when the data 
show what we did changed behavior. 
 
Now, if there are folks in school that are sabotaging, undermining, 
remember I told you a non-negotiable is administrators on the team. 
The administrator needs to take that on directly. But my advice, 
recommendation is, don't worry about those folks just yet. Worry 
about the folks who are on board. Get them moving in that right 
direction. Get some things in place. Get some outcomes. 
 
The other strategy we've used is, we've got those kind of vocal nay-
sayers—we ask them to join us. I remember being in a junior high 
and the shop teacher's response was, “I got two-by-fours. If anybody 
needs them, just let me know. You whack them upside the head, they 
stop misbehaving.” And I politely pointed out, “No, we're not going to 
hit kids in the head with two-by-fours. We need to rethink this.” But I 
ask him—I said, “Do you have problems?” He's like, “No, my kids 
[indiscernible].” “Can you please come to our PBS meeting and help 
us figure this out? Because you clearly are saying that it's not an 
issue.” 
 
So we also involve some of those folks who are kind of—and, again, 
if you're in the school, you're well aware of this. There's those factions 
that want to go a different direction, and we flip it on its head just like 
we do with the kids. Instead of focusing on why they're not playing or 
what's wrong, we ask them to help us figure out how to do it different, 
how to reach the outcomes that everybody agrees with. This 
particular gentleman sat there reluctantly, finally started talking, got 
him engaged. I'll tell you what. Once he was on board, everybody 
was on board then, because they thought, well, if this guy's buying in, 
there must be something to this. 

 
KRM Moderator:  We do have a call from Sault Ste. Marie, Michigan, at Stacey's 

location. That line is now open to Sault Ste. Marie. Go ahead, please. 
 
Sault Ste. Marie: Will this be available, the recording of the webinar, for future use? 
 
KRM Moderator: I would suggest that you contact KRM customer service. They could 

probably answer that question. If not, I'm sure the sponsor 
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organization could provide that as well. KRM directly is, 800-775-
7654. Any other questions? 

 
Dr. Tim Lewis: We've got a question here in writing. Somebody wants to participate 

in the larger study. What I'd ask you to do is go to our website, and 
I've got the slide up there again. That's the IES-CARS, and look at 
the sites where we're located. And if you're in one of those sites, I 
strongly encourage you to go ahead and contact that connect person 
in that area and have that conversation. 
 
No, we haven't selected all the schools. We're still soliciting and 
looking for high schools that are willing to play with us. 

 
KRM Moderator: Next question comes from one of our listeners. “There are quite a few 

administrators here today whose role is paramount to the success of 
PBIS implementation. In what ways do you recommend their 
assessing the classroom practices and features you highlighted in 
your research to better support teachers in their efforts to support 
students with EBD?” 

 
Dr. Tim Lewis: That's a great question, and we go about the classroom piece in two 

different ways. And, once again, you know, I needed about four days 
to talk to all of you to kind of really even give you more of the meat on 
the skeleton I presented. But at that universal point, those classrooms 
are so essential and so critical. 
 
So there are a couple of things that I would recommend that you kind 
of think about. The first is, go to my state's website, pbismissouri.org, 
or you can link to it from our national website. pbismissouri.org. And 
on there, you can search for something called “Classroom Mini-
modules.” One of the things we've done is gone away from all-day 
workshops with 27 classroom practices. We focus on one at a time. 
So what you'll find there are PowerPoints supporting activities. So 
we're just going to focus on increasing opportunities to respond. We 
do a 10-minute in-service at a faculty meeting, then everybody 
focuses on those opportunities to respond for the next couple of 
weeks. 
 
What can you do as an administrator? Administrator, help facilitate 
that. If you're doing those principal walk-throughs, when you're doing 
your walk-throughs, you also are looking at just opportunities to 
respond. Now, when you do those walk-throughs and you're looking 
for those behaviors and you're counting and so forth, the other bit of 
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advice or recommendation that I would give is, don't write that down, 
don't take it with you. Share it with the teacher. Let the teacher know. 
They're the only ones that owns that. In other words, it's not an 
evaluative. Teachers get very nervous, and rightly so, because it's 
typically, when you go in and count something or watch me do 
something, it's, “I'm a good teacher, bad teacher,” and we've got to 
send a message. No, no, no. This is all about improving and getting 
better and taking good teachers to grade, and so forth. 
 
The other thing that we use a lot are peer coaching. So as an 
administrator, you can facilitate that and allow that to happen. I'm the 
math teacher and I've got a math teacher colleague I feel pretty 
comfortable with. We figure out, and he can watch me for five 
minutes, 10 minutes. He counts, gives me the data, he leaves. We 
don't sit down, we don't spend 45 minutes going over it. I have the 
numbers. I know from the in-service, here's the optimum. I can sort of 
match. I can go back to that one-page tip sheet and say, “Oh, okay. 
Maybe I’ll try these three things tomorrow.” 
 
So it's building in and layering those skills. We, unfortunately, make 
the mistake of, “Here are the 90 things you have to do to be an 
effective teacher.” But instead, building skill by skill by skill. 

 
KRM Moderator: And we do have a follow-up from the folks at the NDPC, and that 

would be regarding the materials. Yes, there will be a written and 
audio transcript available for free within the next month from our 
ndpc-sd.org website. And that came from Jen at the organization. 
 
No other phone call questions at the moment, and we can continue 
on with—I'm trying to think if there's another—noting here if there's 
another written question. 

 
Dr. Tim Lewis: There is a comment. I just want to echo it, because I'm not sure—

although I've got to say I'm pretty amazed. This is the first technology 
thing I've ever done that's gone well, so hopefully your sites have 
been going well as well. We haven't had the huge sort of glitches. 
 
But one of the parent centers pointed out that there are parent 
training and information centers in every state, so that's another great 
strategy. We at the national center, on both of these, particularly the 
PBIS, are networked in the larger structure of technical assistance 
centers, so the parent centers are also aware of us, and vice versa. 
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And, again, we strongly support those centers. They do great, 
amazing work, so that's another great suggestion for a resource. 

 
KRM Moderator: And we do have a return call now from Sault St. Marie at Stacey's 

location. That line's open. Go ahead. 
 
Sault Ste. Marie: Do you have anyone available to come to our location in [inaudible] 

like at a fall teacher conference? 
 
Dr. Tim Lewis: Right. You're in Michigan, is that correct? Here's what I'm going to—

again, let me repeat the question. The question was, can I come, do I 
have people, can someone come to their location, their school? 
 
The issue is sort of time and resources, like anything. The other piece 
is that we are really trying to practice what we preach, so I'm going to 
direct not only the lady from Michigan here, but everybody who is 
watching today, go to pbis.org, click on your state. Every state in the 
union has a contact person. There are a lot of things going on in 
Michigan. Michigan, you guys are one of our stars. There's an 
amazing state network. There are lots of resources. There are a lot of 
people within Michigan who will reach out and help and support you. 
 
Maryland, Illinois, Colorado, Ohio, there are lots of states that have 
built some really nice state initiatives. And so, we always sort of, 
again, try to practice what we preach, building capacity at that local 
level. I'm going to send all of you to go to your state, contact those 
folks first. Every state has a partner form the national center, and so 
they're also a great resource that you can click and contact and get 
information about how do we get involved, how do we get training, 
how do we get started, and so forth. 

 
KRM Moderator: Tim, unfortunately we've reached the end of our time together, so if 

you have maybe 15 or so seconds of comment you'd like to share in 
closing, please feel free to do so. 

 
Dr. Tim Lewis: Again, this has been fantastic with the questions and the feedback. 

This always helps. Otherwise it's me in my office by myself talking to 
a camera, so it's good to know that people are out there and good to 
know that people are listening. Once again, my job was to sort of 
teach you a bit and pique your interest. Go to those websites, 
particularly pbis.org. Lots of great information. Go to your state, click 
on that, get dialed in. If you can't find things or you can't find the 
answer, there's a place to email. We will email you usually within a 
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day or two, so you will get a response to your question or your query. 
That's what we're set up to do, help you out, and we look forward to 
doing that. 
 
Thank you all very much for sitting and watching me and listening to 
me prattle on for an hour and a half here. 

 
KRM Moderator: Thank you very much, Tim, and that does conclude today's webinar: 

Strategies to Increase School Completion Rates for Students with or 
at-risk for Emotional/Behavioral Disorders, sponsored by the National 
Dropout Prevention Center for Students with Disabilities, and 
presented by Dr. Tim Lewis with opening remarks by Loujeania Bost. 
We do hope you enjoyed the presentation. 
 
The National Dropout Prevention Center for Students with Disabilities 
invites everyone attending to a free online discussion with Tim. In 
your materials, you'll find a flier with all of the details. The online 
discussion will run from today until September 3rd. We encourage 
those with additional questions or those who want to keep this 
conversation going to review the information about this opportunity, 
and join the online discussion. 
 
You are now being redirected to an online evaluation page. We 
encourage everyone attending to complete an evaluation of today's 
presentation. Your comments and suggestions are important as it 
helps us provide you with future quality programming. 
 
Today's program is copyright in 2010 by the National Dropout 
Prevention Center for Students with Disabilities, all rights reserved. 
 
Please disconnect from your phone at this time, and you may close 
the live meeting session once you have completed the online 
evaluation. Thanks so much for joining us, and enjoy the rest of your 
day. 


