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 Purposes for Teleseminar 

  Create a context for the importance of fostering 
positive relationships as protective factors across 
multiple environments 

  Provide a framework for system-wide changes 
  Present examples of research based practices that 

can be used to support positive interactions with 
teachers, peers, and families 

  Discuss importance of outreach to specific groups of 
individuals   



Risk and Protective factors  

  Families, teachers, and peers are important 
socialization agents 

  Especially when children and youth have 
within child characteristics that make learning 
difficult, it is vital that families, teachers, and 
peers provide support for learning social 
behavior that is associated with success in 
different environments (Stormont, 2007) 



Importance of Positive 
Interactions 

  Within the context of positive, supportive 
relationships, children can learn what they need to, 
across settings, to be successful. 

  Unfortunately, children most at risk tend to go from 
system to system without support for learning 
appropriate social skills. 
–  Expectations for behavior without support for 

learning 
–  Prevention versus changing established patterns 



 Theory and Risk for Drop Out 

  Youth at greatest risk are those who do not 
have positive relationships at home or at 
school  
–  At risk for affiliating with deviant peers and 

committing crime    
–  Less positive relationships with teachers 
–  Often have challenging behavior and little 

instructive and motivational support for 
developing new, more prosocial behavior patterns 



 Risk for Drop Out 

  Youth with disabilities at greatest risk are 
those who have emotional disturbance 

  Youth without identified disabilities are also 
at great risk for drop out   

  The lack of positive relationships occurs early 
and risk for drop out begins early through 
other correlates (e.g., early aggression, peer 
rejection) 



 Outcomes 

  Youth leave school without relationships with 
others who can positively influence their lives 

  Youth also leave without prosocial skills that 
would enable them to secure employment, 
housing, and relationships with well adjusted 
peers 

  Many become homeless or incarcerated 



Design Supports Across Systems  
Pianta, 1999; Systems Theory; Stormont, 2007; Stormont, Lewis, Beckner, & Johnson, 
2008 

All systems need to: 
  Increase positive time together—be 

interested, invested, and involved 
  Teach and support positive behavior   
  Use social errors as a teaching opportunity 



Design Supports Across Systems  

  Provide extra support during transitions or 
after life changes 
–  Providing support in the transition to kindergarten 

for children with challenging behavior (Stormont, 
Beckner, Mitchell, & Richter, 2005) 

–  Building positive relationships with people in the 
next system (teachers, college disability services 
office) 



 Developing a School-Wide Vision 

School-Wide System Level 
  Making relationships a priority 

–  Needs assessment 
–  Goals/vision 
–  Buy in of implementers of change (do they think it 

is important and part of their job?) 



What could be a vision? 

  Desire to build more school-family 
connections to foster positive relationships 
between teachers and families, and families 
and students. 
  Could include broader research based interventions  

  Desire to build more positive relationships 
with foster families. 



What could be a vision? 

  Desire to improve positive relationships 
between teachers-students. 

  Desire to improve positive relationships 
among students. 

  Desire to build more positive relationships for 
youth with challenging behavior who need 
tier 2 supports. 



Increasing Positive Interactions and 
Relationships: 3 Ds  
Getting Started: Can be an individual, team, or school-wide effort 

  Develop a vision of the desired outcome  
  Determine baseline (e.g., direct observation, 

parent and teacher surveys) and data to use 
to monitor progress 

  Decide which research based strategies will 
be utilized 
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 Building Relationships 

System Level-Research Based Practices  
  School-wide positive behavioral support 

–  Social skills instruction in all settings 
–  Feedback to students and teachers (professional 

development pitfalls) 
–  Office disciplinary referrals as data for decision 

making 
–  Driven by team that understands how to make 

key practices fit within their school 



 Building Relationships 

System Level-Research Based Practices  
  Mentors 
  Behavioral Education Program 
  Combining school and home interventions 

–  Examples 



 Building Relationships 

Within the Classroom 
  Building community 
  Good behavior game 
  Positive-negative feedback logs  
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Ratio Negative to Positive 



 Building Relationships 

Classroom 
  Precorrection-behavior specific praise-

feedback (Stormont & Reinke, 2009; Head Start Research) 
  Positive peer reporting 



 Building Relationships 

Families  
  Demonstrate respect, trustworthiness, 

communicate positively 
  Keep positive to negative communication 

logs 
  Be creative and persistent in outreach efforts 
  Understand barriers   



 Building Relationships 

Families-Student 
  Assign homework that involves fun 

conversations and talking 
  Send home positive notes 
  Create different types of opportunities for 

involvement in student learning and school 



Reach Out to Very Vulnerable 

  Youth who are homeless 
–  Younger youth are more likely to be in school 
–  Once youth become homeless the challenges 

become compounded every year that passes 
–  Family adversity and conflict often precipitate 

homelessness in youth 



Reach Out to Very Vulnerable 

  Youth who are homeless 
–  Many young women become pregnant while 

homeless 
–  Families who are homeless include young 

mothers with small children 



Reach Out to Very Vulnerable 

  Children and youth in foster care 
–  Risk associated with moving and attachment 
–  Risk for becoming homeless when emancipated 



Conclusions  

Despite variation in the amount of time children spend in schools, 
they are the primary institution for socialization in many 
societies.  For this reason and because of the convenience of 
conducting interventions in a setting where young people spend 
much of their time, schools have become one of the most 
important settings for health promotion and preventative 
interventions among children and youth (World Health 
Organization, 2004)  
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